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Rihe ohiectives of the programme are to factlitate learners to:

A uire knowledge & skills about human development, contemporary [ndian education,
pedagogy of various school subjects and yssessment for learing,

il Acquire knowledge & skills about nature and educational needs of children with
disabilities with emphasis on children with hearing impairment. -

iil. Develop conceptual understanding of education for working with children with and |

without disabilities in various settings. -
A v
iv. Enhance knowledge and skills related to professional competencies.

v. Facilitate proactive and desirable attitudes towards education of children with special-
. needs. ‘ ' ‘ _

i The programme of B. Ed. Spl.Ed.(HI) comprises of Part<I Theory courses ( A,B,C &

D), Part-1] Practical courses (E) and Part-I1I Field engagement (F),which will be

covered in four consecutive semesters. The programme structure has four sets of theory

courses (A) core courses including two choice based pedagogy courses, (B) Courses in

cross riisability and inclusion including two optional courses'which can be chosen from
o maols of courses (C) Disability specialization courses and (D) Courses for

snhancemant of professional capacities.

. I ATTENDANCE:

The prograrame will be candusted for minimun 130 days each year

exclusive of the, period of semester end examination and admission. The institutibn shall |
work for a minimum of thirty six hours in a week. The Minimum attendance of learners

will be as per Rajgsthan university guidelines. However .for practical-and field engagement of the
programme, the learners must complete all course works within the stipulated period . A ’
candidate for the examination in. Part I, IT & HI courses must apply-te the Registrar of
University of Rajasthan with certificates required, through the Principal/ Head of the

College in which he/she has received education.

YiY Tha entire programme of B. Ed. Spl. Ed.(HI) is of 80 credits. Each credit will comprise of 30
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LIST OF COURSES:

PART I:

AFEA A’ : CORE COURSES

43 Human Growth & Devélcpmeﬁt
A2: Contemporary India and Education

. A;‘té- Learning, Teaching and Assessment '
Ad Pedagogy of Teachmg (Sppcnal Ref‘erence to D!Sﬁb“li}’) ANY ONE.

a) Seience
b) Mathematics ‘ .

c) gooiai Studies * .

Pec agogy of Teaching (Special Reference 1 Eisﬂbilxtyj ANY ONE

,“\
Ay Hindi

;) Binglish

4REA B: CROSS DISABILITY AND INCLUSION

Yote:
. Adl student-teachers will be learning about all disabilities in theory and practical.
All student-teachers will be learning about one more disability over and above the’ mam

isability specialization in practical and field engagement courses f
| In case of Student-teachers with disability, the choice of two optional courses Srom B-10

- B-11"can be chosen on case to case basis (e.g. Student-teqchers with VI and HI may
o for conrses thut are appropriate for them deross/only.from 810 & 811).

[

% Fncfu sive Eﬂuca[ron
introduction to Séhsory Diggbilitics (VI, HY, DeafBlind)-
fatroduction to Neuro - Developmental Disabilities (LD, ID, ASD)

Introduction to Locomotor & Multiple Disabilities {CP, MD)

) ;lci:ii based Optional Course (Cross Disability and Inclusion) ANY ONE

urdance and Counselling
-atly Childhood Care & Education
pplied Behavioural Analysis

! _)‘ _
>



d.  Community Based Rehabilitation
e. Application of ICT in Classroom
f.  (Gender and Disability

¢.  Braille and Assistive Devices _
214 Sknd-besed Optional Course (Disability Specialization) ANY ONE

Orientation & Mobility
b. Communication Qptions: Oralism
Comumunication Options: Manual (Indian Sign Language)

d. Augmentative and Alternative Communication

Management of Learning Disability —
f. - Vocational Rehabilitation & Transition to Job Placeme_mt
SPECTALIZATION COURSES

C12: Assessment and Identification of Hearing Logs md Needs
C13: Curriculum Pesy gmng Aﬁaptation and Evalvation

(C14: Educational Interve_r;tion and Teaching Strategies

C15: Technology and Disa&ailfty

'16: Psycho Social and Family [ssues

N
{

s
@

AREA D: ENHANCEMENT OF PROFESSTONAL CAPACITIES (EPC)

(With specific reference to dxsabihty)
D17: Reading and Reflecting on Texts Y
1318; Drama and At iy Rdugatien

D 19: Basic Research & Basic Statistic

PART I1: AREA E; PRACTICAL RELATED TO DISABILITY

#1. Cross Disability and Inclusion (Linked with Area B)

V {qﬁa
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E2. Disability Specialization (Linked with Area C)

Internship.

PART I0: AREA F: FIELD ENGAGEMEN

o
M. Special School/Centrt of Main Disability (Related to Area C)
F2. Special Scheol/centre of Other Disability (Related to Area B)

3. Inclusive school (Related to Area B & C)

THE OVERALL PROGRAMME STRUCTURE (FOUR SEMESTERS):

Far course | Number of ‘Hé“‘rs credits | Marks
courses Areas
| code
J‘ .
ENE THEORY: Core courses 50 13 375
'B 5 . |THEORY: Cross Disability & ]340 |18 | 450
'f Inclusive BEducation
[c 5. THEORY: Disability Specialization | 450 ] 15 375
L] N

!D 3 THEQRY: Enhancement of | 180 08 150
, Professional Capatities EPC)
| ‘
e 2 Peactical related to disability 450 13 375
I
f F 3 Field Engagesment(Internship) 330 : -11 275

Py 24 ~ T | [zdob 80 | 2000

The total’hours allotted to each theory course will include both instructional and netional hours.

» U T . . I
The'instructional hours for all theory courses as specified in the structure include lecture and

“"onais-as coatar: hours The notional hours in %d}éaﬂda ) taskq/ctpcnemé prle ed under

_-zach theory course.




£

np

The assessment in Part 1 compnsmg of theory courses (A, B, C & D) shall be semester
wise as per the scheme of courses given in item # ‘v’} by way of written papers and
internal assessment. The Principal/Head of the College |shali forward to the University,

. . P
the marks obtained by each candidate for internal assessment of parts 1,1} &II1.

The assessment in Part II (El & E2) comprisingof_p‘_ra_c_t_:-:igalr courses and Part 1T (F1, F2

and F3) comprising of field engagement. courses shall f;be evaluated interally by each
o . .

College at the end of semester as per the details given in, item # VII. The Principal/Head

of college shall forward to the University, the marks obtained by each candidate in part II
|

and I11 in relevant semesters. .
t
I

Vi Semester-wigse schemsa of courses:

SEMESTER 1

i Part course | short title credits total | internal | externa | rofal |
code (instructiop | hours | marks | I marks
al I
+notiongl)‘5
Al Human-Growﬂi& Development 3@+ey - [90 p 15 ] 60 75 ~
} .
A2 Contemporary India and Education I+ 50 15 60 - |75
B7 Introduction to Sensory Disabilities 3+ |90 15 60 75
i BS Introduction to Neuro -Developmental | 3 (2+1) - |90 15 |40 7s
: Disabilities
B9 Introduction to Locomotor & Multiple | 3 (2+1) 90 |15 50 T35
Disabilities '
; 12 Assassment and Identification of Hearing | 3 (2+1) 190 {15 60 75
l loss and Needs ‘
11 "El Practical: Cross disability and inclusion 2 160 50 Nit 50
TOT 20 600 | 140 360 20
-~ g, !
[q@ —_—
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SEMESTER I

P S

Pari | Course | Shorttitte Credits Hours | internal ’ E‘xterﬁq—T«;‘Tbj
code ’ (instruetion matks I marks
f .
! al
l
i +notional)
B A3 Learning , Teaching and Assessment-— -~ | 3 (2+1) 90 15 60 {75—~_“
‘A4 Peda.gogy of Teaching (optional course) ] 32+ 9 . 15 &0 75
AS Pedagogy of Teaching (optional course) 3 (2+1) 90 15 80 75
B& Inclusive Education 13 (2+1) 90 1S 60 75
Ci13  J Curmriculum 3 (2Fly A7 i o 60 75
» L)
TR Practical: Disability specialization Ts 150 | 125 Nil 125
| TOTA 20 606 | 200 | 300 | 300
{ L
{ |
_J *
SEM ZSTER 111 ‘
i Part | Course | Short title Credits Hours | Internal | Externul | Total |
i code {Instructiosial marks marks
+notlonal)
{ Ci14 Educational intervention and Tehchjing 13 (2%1) 90 |15 160 75
Sreategies ’
L] .
Cis Technnlogy and Nisahility 32+ 90 15 60 75
C16 Psycho Social and Family Issues  * | 3(2+1) 9% |15 60 75
D17 Reading and Reflecting on Texts 2 (1+)) 50 10 40 50
TYIE optional (specialization) ANY ONE 3GEH) %0 |15 60 73
T, Practical- Disability Specialization ra 120 106 [Nl 100
il Fi T Field Engagement: bisabilir} 3 20 75 Nii 75
R [ . B RS Ja‘:_- e " .
‘ R S
_ | -~ ‘
v 5T
- @% ' * r“)é' g‘?‘g ‘5‘.’.
(i 49 .0"«5_
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cf
[ | specialization T
i f ! ]
b b : S S
; Croran . 2i 630 243 280 f"s;g ;
i ' i
R i | e
SEMESTER IV
_ [_?'gr{' Course | Title Credits Hours | Internal | Extern | Toiai
; ecoude ‘(instruction marks al
al " | marks "
+notional) : .
I iBio Skill based Optional Course (Cross | 3 (2+1) 20 15 | &0 75
diszbility and inclusion) ANY.CNE .
f
!,
i | 513 Dramia & Artin Education 2(1+1) 60 10 40 ) '
| Dis ‘Basic Research & Bisic Statistic fag+n T RN TR FT S 50
1 Fi " Practical: Cross Disability and Inclusion | 4° 120 100 N 100 |
A S . " — . i .
i r:'f Field Engagement: Other disability 4 1120 fo0 FNil 100
i
] , : ; 2 -
B3 { F2 Field Engagement: Inclusive school 4 120 106 - Nii 100
' .
i TOTAL 19 570 335 140 475

VII Scherme and Detaﬂs- of Assessment of Theory {P:ir-t- A) .cqurses:

The performance of the candidates in each of the theory. courses shall he cvaluated throuoh

internal assessment and semester erid assessment.
1.
Internal Asgessment for Areas A, B & C

() Average of two class tests

(11}  Performance on notional hour tasks/experience
b4

interual Assessmenti for Area D

@Y(ma de T asthalh

(15 Marks)

05 Marks

10 marks

(10 vXarks)

Registeet

mic)

oniversiy v ?uR““‘

4

Internal Assessment will be on the basis of continuous evaluation as indicated in item #
V1. The weightage of Internal Assessment will be 20 % of the total marks of.each course.



Performance on notional hour tasks/experience 05 Marks
!

(1)
(ii) Classroom participation 0% marks
2. Semester End Assessment

Semester End ‘;\_sses‘sment will be on the basis of perforrnance in the semester end written

examinations. The weightage of semester end assessment will be 80% of the total marks of sach .

i ! N '\.l (. }
course. . L . “
e Question Paper Pattern for Areas A,B & C: 2 hrs. 30 min. (60 Marks) o

. “)

5 Essay type questions: one per module (any three) (1273 =236 marks)
6 short questions: Minimum on¢ per module (any four) (6 x 4 = 24 marks) o
40 marks {3

Cuestion Paper Pattern for Areas D 2 hours

! Essay type questions: Not more than one psr module (any two) (12 x 2 = 24 marks) O

& short questions: Minimum one per module (any four) (4 x 4 = 16 marks) <)

; VIII .Schemes and Details of As'sessni&nt of ?’art 11 & I Courses <)
’I:hcre- will be no 'Semester- End e¢xamination 1Ibr part IF & III. There will be osly interna) .
(3

» assessirient as indigated in item # V1.
STANDARD OF PASSING - fr
» ' P
" The passing pcrccn&-age of Part I, Part I1 & Part HI is 50% for each course(Internal-and -
external separately) in all the four semesters separately. However, the candidate must L
pass all interpals of all parts scpamteiy for. appearing in semester ‘-‘Icmd- theory [
zxamination ( VIAIVIV) . If the minimum passing mark is in decimal peints,. the same .
may be converted to-a whole number (Eg. a course of 15 marks -intersal will require a -
minimum pass mark of 08 ). :
The passing percentage of Part II & TII is 50% each in ali the four semgsters separately. 1f
the minimum passing mark is in decimal peints, the same may be converted to a whole
aumber.

‘The overall-grade of the B. Ed.Spt. Ed. (HT) programme will be calculated on the basis of
total marks obtained in all four semesters. The grade marks and grade points are as

o failows: . - )
" . Grades and-Grade Points ) \(JC{? ” \ :
. _‘caﬂ) [ ‘ \' _
. . "’15“15! ({aﬁt\: T . 7
' U‘i‘?&% 'Q{‘ﬂ% &
ey ase 10



(1v)

{rl"‘"“” Crade Marks Grade Point ]
EJ_O ' 1500 and above 17

' | 1400 to 1496 3

B 1300 to 1399 ' 3

c 200 to 1299 {4

] 110010 1199 - - T =
E 100010 1099 ” .2

F 999 and balow 1 1 ‘

Ri.e.

METHOD TO CARRY FORWARD THE MARKS

Candidates are required to pass in both internal and external assessments independently.

(i1} A candidate who scores 50% or more in the Internal Assessment but FAILS in the

{i1)
Semester End Examination of the Course shall reappear for the Semester End
Exarnination of that Course only. However, his/her marks of the internal assessment shall |
be carried forward. '

(B) ATKT (ALLOWED TO KEEP TERM) ,

') A student shall be allowed to keep term/s for consccutive semester/s irrespective of

- pumber of heads of failure in earlier semester/s. -

(ii) The result of semester IV shall be kept in abeyance uatil the student passes all semesters
(semester I, IL& I ).

(i) A maximum of three years from the date of admission to the-prograrame is allowed for

programme completion. Number of attempts is limited to: maximum 3 per course -
inclusive of the first attempt.
A candidate failing in part I semester end examination can reappear for the examination

without pulting in attendance for thé instructional hours of that course/s.

P | 9ate—

Dv. Refistrar (Acad.)
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(v)

]

s 1 HUMAN GROWTH & DEVELOPMENT

Note:

[f'a candidate does not appear for the semester end examination fully or partially, he/she wil]
e considered as a failure candidate. However, he/she is eligible for reappearing facility and

his/her internal marks will be carried forward.
|- S Student Intake : As per the RCI recognition given to the college , the college
can admit minimum 20 and maximum 30 students per batch ( Additional seats for OBC
tandidates ag‘ per Govt. Of India Directives where ever applicable 0BC)

S —Faculty Norms : As per RCI Norms

Rt Fg strucmre. As per RCI / University/ State Govemment {Centenl

Governnient ——wh;ch ever applicable
It is mandatory for every teacher with BEd.Spl.Ed. (HI) to obtain a “Registered

Professional Certificate” from the Rehabilitation Council of India to work in the field of
education of children with disabilities in India. Hence, successful candidates of B.Ed.Spl.
Ed. (HI) shall have to register their names with RCI. As continuous professional growth
is necessary for the renewal of the certificate in every 5 years, thé teachers in this field
should involve self in professional development activities like undergoing in-service
programmes periodically or publishing articles: Amendments, if any, to the regulations
will he made periodically by the Rehabilitation Gouseil of India, |

L]

COURSE OUTLINE:

Credit: 03
Notional Hours 30

Course Code: Al

Contact Hours: 60

Marks: 75

L]

mtmduem}u
Thig course cxpo.,cs studcnt tca\.hcrs to the study of ¢hild and human development in order 1o

zain a better understanding about variations and the influence of socio-cultural-politica! realities
on development. A critical understanding of theoretical perspectives of deveIOpment would aid

'. 1 thez.r apphcauon in teaching leamning process. Fhrc)l},gh %ggp Tl gf‘ children in their
SR caﬁ
a\

. ' 4
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natural epvironments the teacher teainee would be able to situate their theorelical knowledge
within realistic frames. This course would also be able to equip the trainees to reflect and critique

the normative notions of childhood and adolescence,

Objeectives:
L]
-

After studyingthis course the student- teachers will be able to
explain the process of development with special focus on infancy. childhood. and -

>
..... -~ . - s

adolescence. .
critically analyze developmental variations among children

comprehend adolescence as a period of ransition and threshold of aduithood

analyze different factors influencing child development

Module 1: Appreaches to Human Development

1.1 Human development as a discipline from infancy to adulthood
1.2 Concepts and Principles of development
{.3Developing Human- Stages (Prenatal development, Infancy, Childhood, Adolescence,

i

Adulthood)
i.4 Wature vs Nurturs
1.5 Domains (Physical, Sensory- percepival, Cognitive, socio-emotiopal, language and

communication, Social relationship)

Module 2: Theoretical-approaches to development
2.1 Cognitive & Socia]-;cognitivc theories (Piaget, Vygotsky, Bruner, Bandura) - .
2.2 Psychosocial theory (Erikson, .
2.3 Psychoanalytic Theory (Freud)

2.4 Ecological Theory-{Bronfrenbrenner) .
2.5 Holistic Theory of Development (Steiner) : -

* Nodule 3: The Early Years (Birth to Eight ¥Years)
3.1 Prenatal development: Conception, stages and influences.on pfenﬂta};devglqpm_gm,
3.2 Birth and Neonatal development: Screening the newbom -APGAR Score, Reflexes and
responses, neuro-perceptual development
3.3. Milestones and vanations in Development
3.4 Environmeata! factors influencing early childhood development
3.5 Role of play in enhancing development

Wiodule 4 Middlz Childbood to Adolescence (From nine years to eighteen years)

AT AL B

4.1 Emerging capabilities across domains of physical an. social emortional

AN
| ?/ e%ﬁto\ 03" 13
Oy ae™ ,‘,jya'ﬁ"' .
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2Emerging capabilities across domains related to cognition - metacoghition

4.2E

4
4,
4.

-

ethics
3 Issues related to puberty

4 Gender and development
$ Influence of the environment (social, cultural, political) on the growing child

"« Module 5: Transitions into Advlthood

5.
5.2
5.,
5.
. 5.

Hands on Experience for notional hours: (ANY TWOQ)

1 Psychological well-betng - -

2 Formatioii of idéntity and self-concept )
3 Emerging roles and responsibilities )
4 Life Skills and independent living
5 Career Choices ¢

-

30 Hrs 19 ¥larks

Observe children in various settings and identify milestones achieved. Submit

1.
reflections.

2. Attend a Seminar on human development. Submit report.

3. Journal for a case study ‘

Suggested References:

Berk, L. E. (2000). Human Development, Tata Me.Graw Hill Company, New York -
. Brishane, ‘E. H..(2004). The developing.child, Me¢.Graw Hill, USA _
Cobb. N. J. (2001). The child infants, children and adolescents, Mayfield: Publishing

company, Galifornia

' Hurlocl, Ee B. (2005). Child growth and development, ‘l'ata Mc¢.Graw Hill Pnbhshmg' '

company, New york
Hurlocl, E. B. (2006). Deve[opmental Psychology- A life span-approach, Tata Me.Graw

Hill Publishing company, New Dethi
Mittal. 8. (2006). Child development- Experimental Psychology, Isha books, Delhi -

Nisha, M. (2006). Introduction to child development, Isha books, Delhi

Papalia, D. E. and Olds, S. W.(2005). Human development, Tata Mec.Graw Hill

Publishing company, New York
Santrock. J.. W. (2006). Child Development, Tata Me.Graw HMill Publishing company,

New York
‘%antroc‘c J. W.(2007). Adolescence,Tata Me.Graw Hill Publishing company, New Delhi

' Mcece, 1 S. & Eccles J.L (Eds) (ZOIO)J-!andboo/c‘of,Rese h on Schools, Schooling and
Human Deveiopment Routledge : ) -
LY Cu 1 \ , 1

. . : . P"c% BN
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A2 CONTEMPORARY INDIA AND EDUCATION

oo Coder A2 - Cfﬁdit: 03 »
Centace Hours: 60 ' MNotional Hours: 30
“Marks:75 R

*

Introducticn

This course will enable student-teachers to explore education from philosophical and
sociological perspective and hands on experience of engaging with diverse communities, -
rhm ren and schools. It also traces the educational dcvelopments in-the historical context Ieadmg
to contemporary India. The course also includes various commissions and policies and issues‘and -
trends in the field of education, special education and inclusive education.

Objectives
After completing this course the student teachers will be able to-

o Explain the history, naturg and process and Philosophy of education

s dnalyse the role of educational system in the context of Modern Ethos

»  {Understand the concept of diversity | :

o Develop an understanding of the trends, issues, and challenges faced by the
contemporary Indian Education in global context '

Module 1: Philosophical Foundaticns of Education

i.1 Bducation: Concept, definition and scope

1.2 Agencies of Education: School, family, community and media

1.3 Philosophies of Education: idealism, paturalism, pnagmatism;_-'exi‘s,te,n't-ialism, humanism, .
constructivism and connectionism .

1.4 Historical Perspective of Indian Education (Ganth ‘Tagore, Knshna Murthy, Aurobindo)

1.5 Contemporary Indian Perspective

Module 2: Understanding Diversity
2.1 Congept of Diversity
2.2 Types of Diversity: Gender, linguistic, enlural, socio-economic and disability
2.3 Diversity in learning and play
2.4 Addressing diverse learning'needs
2.5 Diversity: Global Perspective

pisduie 3: Contemporary Issues and Concerns
3.1 Universalisation of School Education, Right 1o Educatien anel Universal Access
! T ’,-ae-"”" . ’
_ p - . 5
E‘_QJ { U) , i_ - c i5
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-

3.2 Issucs of a) Universal enrelment b) Universal retention ¢) Universal leaming

3. 3ssues of quality and equity: Physical, sconomic, social, sultural and linguistie,
particularly w.e.t girl child, wedker sections and disabled

3.4 Equal Educational Opportumty (i) Meaning of equality and constitutional provisions (i1)
Prevailing nature and forms of inequality, including dominant and minority groups and

“related issues
" 35 Inequality in Schooimg Public-private schools, ruralturban schogls cmvlc teacher

schools and other forms of mequahtms i schivel systéfs

I\Iodule‘d Educanon Comnn';smm and Policy
4.1, C’onsumnonnl proglsmns on educatioh that reflect National Ideals Equality, liberty,

*  secularism, and soci,aljustxce
4.2 National Con1m1551pns and Policies: Kothari Commission (1964), NPE and POA (1986,

1992), National Po';cy for Persons with Disabilities (2006)
4.3 National Acts: RCT Act, 1992, PWD Act, 1995, NT Act, 1999, RTE Act (2009 &2012),

4.4 Programmes and Sc?xemes IEDC (1974, 1983), SSA (2000, 201 1), RMSA, 2009, IEDSS

2009 }
4.5 International Conve;nuons and Policies: Salamanca Declaration and Framcwork, 1994,

UNCRPD, 2006, MBG, 2015, INCHEON strategies o

Maodule 5: Issues and Txen’ds in Edueation
5.1 Challenges of education from preschool to senior secondary
5.2 Inclusive education 85 a rights based model
. 5.3 Complementarity of inclusive and special schools : ;
5.4 Language issués in education !
5.5 Community participa;tioa and community based-education
» I

Hands on Experience for ninfin-nnl hours: (ANY TWOQ) 30 Hrs 10 Marks

Comparative study of different settings and report writing -

L.
F Conflicts and social fnovamems in India: Women, Dalit, Tribal aad Disabled and report
writing
3. Educatxonal debates :{nd movements and submit a-report
4. First generation learners ; study and submit a rcport
5. Wme a report on RTE. act in the context of disadvantaged
6. Wrtea report on Lm&msnc and religious diversity :
7. Write a report on Human rights, minerity rights '
8. Wite a repott on Educational status of various groups :
Q. Apalyse Special and’ inclusive schools and submit a/epon
10. Analysis ofwntcmpo -ary debates / .
Coo | . ﬁgxsﬁ%’ﬁsﬁfﬁ?‘”
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wusential Readings

Su
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2

Government of India (Gol) (1966). National Education'Commission (1964- 66,, \'ilm.\.fr‘/'

of Education: New Delh;
Government of [ndia (GOI) (1986/92). New Education Policy, MHRD: New Delhi.

Gupa, Ramchandra (2007). India aftec Gandhi: The }Ixstory of the World's Lélgegg
{Jemocracy. Macmillon: Delhi .

'Gol (2010). Right to Education Act 2009, MHRD: New Delhi.

ggested Readings

Aggarwal. J.C. (1992). Development and Planning of Modern Educanon Ncw Dp
Vikas Publishing House Pvt. Ltd. :
Amartya Sen, and Jean Dreze (1997). India: Economic Dcyelopment and *Social

Opportunity, Oxford India: Delhi. Select Chapters.

Anand, S. P. (1993).The Teachcr & Educanon in Emerging Indian Society, New Delhi-

NCERT.
Bhat, B.D. (1996). Educational Documents in India, New Delhi: Arya Book Depot.

Bhatia, K. & Bhatia, B. {1997): The Philosophical and Sociological Foundations, New

Dethi Doaba House,
Biswas. A. (1992): Education in India, New Delhi: Arya Book Depot.

Biswas. A. and Aggarwal, J.C. (1992). Education in India, New Delhi: Arya Baok Depot:
Chakravarty, Sukhamoy (1987). Development Planning: The Indian Experience, Oxford
University press: New Delhi.

Choudhary, K.C. agd Sachdeva, L. (Eds) (1995); Total literacy by 2000: New Dethi: IAE
Association. ‘

Dubey, 5.C (2001), Indian Society, National Rook Tmist: New Delhi.
Ain, L.C. (2010). Civil Disobedience, Book Review kiterary Trust: New Delhi. Seiec:t

chapters,
Kashyap, S.C. (2009). The Constitution of India, National Book Trust: New Delhi.

Nohanty, Jagannath. (1993). lndian Educativn in the Emerging Society, New Delhi

Sterling publishers Pvt, Ltd.

Sapra, C.L. and Ash Aggnrwal, (Ed.,) (1987): Education in India some critical Issues.

New Delhi: National Book Organisation.

Saraswathi, T.5. (1999). Culture, Sociulization and Human Development, New Delhi:
Sape Publications.

Sieven, 3. (1998).8chool and Souety, \Ig,w Delhi: Sage P+~ lzcanons

oy (T2~
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Suresh, D). (1998). Curriculum and Child Dévelopment, Agra: Bhargava,
Taneja. V.R. (1998).Educational Thoughts and Practice, Delhi University Publications.

the Times Orient Longman Publications: New Delki,
Weber. Q) C. (1990). Basic Philosophies of Education, New Yerk Holt, Rinehart and
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A3 LEARNING, TEACHING AND ASSESSVIENT.
Credits: 03

Course Code: A3
MNotional Hours: 30

Contact Heurs: 60
’ Marks: 73

Introduction

This Course will initiate teacher Trainees to understapd learning theories and as these translate
into teaching and learning actions. Assessment of learning as a continuous process is also
focused. The course also needs to foeus on the PwD as Learpar and their spemal education needs

U:at téacher needs to address in diverse education settifigs.

Objectives
After completing this course the student will be able to:
» é‘emprehend‘ the theories of learning and intelligence and their applications for teaching
children :
*o  Analyse the learning process, nature and theory of motivation
Deseribe the stages of teaching and learning and the rele of teacher
v Situate self in the teaching learning process '
Analyze the scope and role of assessment in teaching learning process in order o
inirotfuce dynamie assgssment scheme for educational setup towards enhanced leaming.

Module 1: Human Learning and Intelligence
I.1 Human learning: Meaning, definition and conegpt formatisn

2L wammg theories: -

- Behaviourizmy Skinser, Thorndike

- Cognitivism: Piaget, Kohlberg

o s,oci_ql Constructisin: Vypotsky, Bandura /‘
. 1.3 Intelligence: /7
- Concept and definition % !3 \ oA : A
. [ \,‘F& ﬁr‘“ R
| | | mw %w e e
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Vaidyanathan, A. (1995), The Indian Econoiny: Crisis, Response and Prospects. Tracts of
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- Theorics: Two-factor, Multifactor, Triarchic Theory (Robert Steinberg)
|4 Creativity: Concept, Definition and Charactenstics
1.5 Implications for Classroom Teaching and Learning

Module 2: Learniog Process and Mativatjon

| Seasation: Definttion and Sensory Process
2 Aurention: Definition and Affecting Factors

2.
2.3 Perception: Definition and Types

2.4 Memory, Thinking, and Problem Solving
2.5 Motivation: Nature, Defjnition and Maslow’s Theory -

klodule 3: Teaching Learning Process

1.1 Maxims of Teaching
3.2 Stages of Teaching: Plan, lrsplement, Evaluate, Reflect .
3.3.Stages of Learning: Acquisition, Maintenance; Generalization
' 3.4 Learning Environment: Psychological and Physical
3.5 Leadership Role of Teacher in Classroom, School and Community

Module 4; Overview of Assessment and School System

4.0 Assessment: conventional meaning and constructivist perspective

4.2 *Assessmcnt of Learning’ nd *Assessment for Learning’: Meaning and difference

4.3 Comparing and coptrasting assessment, evaluation, measurement; test and examination

4.4 Formative and summative evaluation, Curriculum Based Measurement

4.5 Revisiting key concepts in school evaluation: filtering learners, marks, credit, grading,
choice, alternate certifications, transparency, intemal-external proportion, improvement

option
Module 5:Assessment: Strategies and Practices . R . _
5.1 Strategies: (Oral, written, portfolio, observation, preject, presentation, group discussion,
open book test, surprise test. untimed test, team test, records of learning landmark, cloze
sei/open set and other innovative measures) Meaning.and procedure ' *

5.2 Tvpology and levels of assessment items: open ended and.cloze ended; direct, 'Lndfr.ect,
inferential level _ !
5.3 Analysis, reporting, interpretation, documentation, feedback and'pedagogic decisions

5.4 Assessment of diverse learners: Exemptions, concessions, adaptations and

er

accommodations;
5.5 School examinations: Critical review of cwrent examination practices and thejr

assumptions about learning z}nd development; Efforts for exam reforms: Comprehensive
and Continuous Evaluation (CCE), NCF (2005) and RTE (2009)




Hands on Experience for notional hours: (ANY TWOQO)

30 Hrs 10 Marks

Report submission: observation of children belonging to any three stages of development

and ‘desc ribing applications of development in teaching-learning contexts
Preparation of’ Selfstudy report on individual ditferences among learners

Prepare 4 leaflet for parents on better emotional management of children
Compilation of 5 CBM tools from web search in any one school subject
. “Team presentation of case study on assessment outcome used for pedagogic decisions

" Kepprt on community pamcnpatxon in.school assessment orstudy recent ASAR report to

undérstand schoo} independent assessment |

TRANSACTIONS
Understanding most of the concepts introduced through this course is essential for any classroom
teacher. Hence, curriculum transactions may involve lectures with adequate explanations and

examples

with reference to Indian context. Class discussions must follow theoretical

introductioris so that the student teachers are able to link this knowledge with whatever
observations and reflections they are making in schools. Suggested library readings prior to the
lecture wilt help student teachers to get familiarized with the notions and appropriate terms.
Evaluations must focus on understanding the coneepts and processes with reference to students

with and without special neets.

-

. 'Essential Readings

»

q.

E S‘uggested liteading \((/ 6 )

Amin, A. Assessment of Cogmtwc Development of Elementary - School Chxldren A
Psyc hometric Approach Jain Book Agency 2002 :

Pamrh R. (2013). Educational Psychology: Teaching and Leaming PerspecnvesMchw
Hxll Education {India) Private Limited °

Misra, G. Jha, *A, & Woolfolk, A.(2012). Fundamentals of Educational
Psychology! 1 "edn Pearson Publication
Whiitcomb, S. and Merrell, K.W.(2012). Behavioral, Social, and Emotional Assessment
of Children and AdolescentsRoutledge 4™edn.

Chanhan, S.S.(2013). Advanced Educational Psychology. Jain Book Agency, Dethi
Salvia, John, Ysseldyke, James, 'E. And Bolt, Sara. (2007). Assessment in Special and
Incluswc Education. ‘Houghton Mifflin Company, Boston. .

ng,-'SC'u‘S E. Margaret (1994) Curriculum Based Assessment in Spesial Education,

Singular Pubmhmg Group
Paul, I. (2009) L.anguage and deafness. Smgular publieation o



A 4 (a) PEDAGOGY OF TEACHING.SCIENCE:

C.o:ur_se Cade: A 4 (8)
Contact Hours; 60

Geisinger, K.F. (2013) APA Hanlbook of Testing and Assessment in Psychology.
Awvailable at American Psychological Association; USA _
Kenneth W., (2000)., Curriculum Based Evalvation. (3 rd Ed).

i

Howell,
WordswortThompson Learaing.
MeMillan, James FH. (2041). Classmpm Assessment; Prnnciples and Practice for Effective

Instruction. Allyn and Bacon, Loadda,
Nevo, David. (1995). School basedIVaIuatxon Pergramon P‘ubhshmg,

Salvia, 1. (1998). Assessment. (7th ¢d) Boston:Houghton Mifflin
Guskey, T. R. & Bailey. J (2000). Jradmo and Reporting. Thousnad Oaks,CA: corwin

I‘\.ln"" i
Howell, Kenneth, W. & Nolet Vlctor (2000). Curnculum based Evaluanon (3rd ed)
Wadsworth Thomson Learning. ;'. .

Credits: 03
Notional Hours: 36

Marks: 75

introduction
The course will help the srudent teachers to generate their student’s interest for leaming

science and develop a scientific attitude. It is designed to equip the student-teachers to teach
science using innovative methods, technique:s and teaching leaming material to students with &

without disabilities.

fibtentives

After completing the course the studcnt-teach:lers will beable to:

i ]

Explain the role of science in day to dity life and its relevance to modern society.
Deseribe the aims and objectives of tefzcﬁing science at .'mh'bol fevel,
Demonstrate and apply skills to selec and use different methods of teaching the coutent

af sciences. i .
liemonsirate competencies of planm’ng Jor teaching sciences, organizing laboratory

Jacilities and equipment des:gmng pugtl centered teaching learning experiences.

Demonstrate skills to design and use various evaluation (ools to measure léarner .

achiavement in sciences.

Moduie §: Nature and Significance ofScien:"ce\ oD { @

- ;" .. Dy ReB Rajasthé 2
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-1 Narurc,'Sco;)e, Importance and Value of Science.

1.2 Science As An Integrated Area of Study
1.3'Science and Modern Indian Society: Relationship of Science and Society.
|.4 Impaet Of Science With Special Reference To Issues Related With Environment

Industrialization and Disarmament.
1.5 Role Of Science For Sustainable Development

Module 2: Planning for Instruction L :
2.1 Aims and Objectives of Teaching Science in Elementary and Secondary School
2.2 Bloom’s Taxonomy of Educational Objectives and Writing Objectives in Behavioural

Terms
2.3 Lesson Planning — Importance and Basic Steps. Planning Lesson for an E‘(planauf)n

Demonstration, and Numerical Problem in Teaching of Sciences.

2.4 Unit Planning — Format of A Unit Plan.
2.5 Pedagogical Analysis: Meaning and Need. Guidelines for Conducting Pedagogical.

. Analysis

Module 3: Approaches and Methods of 'I‘eaéhing.-scien‘ces
3.1 Process approach, Direct Experience Approach, IndUcti-vc-Deductive Approach,
3.2 * Lecture, Demonstration, Discussion, Problem-solving, Concept-mapping, Programmed
Instruction, Team Teaching, Seminar, Goraputer Assisted Learning (CAL) |
3.3 Project Method agd Heuristic Method

3.4 Creating Different Situations of Leaming Engagement: Group Leaming, Individual Leaming,

Small Group, Cooperative (Peer-Tutoring, Jigsaw Etc.), Sxtuated/Contextual Leaming with
reference to Children With Disabilities
3.5 Constructivist Approach and its Use in Teaching Science

Module 4: Learning Resources with reference to Children with Disabilities for Teaching

Seience

4.1 Teaching Leaming Aids — Need, Importance, Selection, Use and Classification of Aids
Based on Type of Experience, Audiv Visual Aids; Multimedia, Charts, and Models

(Tactile and- Visual)

4.2 Importance of Co-Cumcular Activities-Science Club; Science Exhibition, Science Text
Books-Characteristics and Significance With Reference To Children With Disabilities

4.3 The Scnencc Laboratory-Planning Organization of Lab, Storage, Record Keeping And
Safety of Sc1ent1f‘ ¢ Equipments With Reference To Children With Disabilities

4.4 Aguarium, Vivarium — Role in Teaching With Settin Maintairing

4.5 Muscum, Botamcal And Zoological Gardgn: Ro Teaching

"
1 . Ty y C‘b’
Meodhle 5: Evnlumon . \{/

- -
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5.1 Evaluation-Cencept, Nature and Need,

Id

-

5.2 Norm Referenced & Criterion Referenced Evaluation, Comprchens1v-° and Coptinuous

Evaluation: Cencept and Significance, Scholastic and Co-Scholastic Assessment,

5.3 Tools and Techniques for Formative and Summative Assessments

5.4 Preparation of Diagnostic Test and Achievement Test
5.5 Adaptations of Evaluation Procedure With Reference To Children With stablhtxes

- Hands on Experience for notional hours: (ANY TWO)

4.

~30-Hrs 10 Marks

Pedagogical analysis.of a unit from Science content. Summarize and submit,
Preparation of a multimedia presentation on a topic from Science content keeping
students with disabilities in view.

Developing an Action Research Plan on a problem related to teaching and learning of
Sciences to students with digabilities to students with disabilities and submilting.
Construction of a diagnostic test for unit along with a remedial plan and submit.
Comparative analysis of prescribed syllabus aod téxtbooks of different Boards
Curricular innovations in respective subject areas and write a report :
Curricular adaptations for teaching Sciences to students with disabilities: subrhit a

1.

r

report

Essential Readings

-]

e

Brown, R. (1978). Scrence instruction of vxsua!lyfmpa:red Youth. New York: AFB.
Buxton, A C. (2010) T eachmg Science in Elementary and Mtdd!e School. NcwDel}n
Sage Publications.

Bybee.w.Roger (2010) The Teaching of Science 21" Century Perspective National
Science Teachers. Association, USA

Fensham, P.J. (1994). The content of Science: A constructive Approach to its Teaching
and Learning.Washington, D.C: The Falmer Press.

Gupta, V. K. (1995). Teaching and learning of Seience and Techno.’ogy New Delhi:
Vikas Publishing House Pvt, Ltd.

Henninen, K. A. (1975). Teaching of Visually Handicapped, Ohio: Charles E. Merrill
Publishing Company .
Joshi, S. R (2005). Teaching of Science.New Delhi: A.P.H Publishing Corpération.
Kelley, P. & Gale, G. (1998). Towards Excellence: Effective education for students with

vision impairments, Sydoey: North Rocks Press.
Layton, D. (1989). Innovations in Science and Technology Education, New Delku

T —
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Publications.
Mant, M. N. G (1992).- Techniques of teaching blind children, New Delhi; Sterling

Publishers.
Mukhopadhyay, S., Jangira, N. K., Mani, M\N. G., & Raychowdhary, N. (1987)

Sourcebook for training teachers of visually impaired, Delhi: NCERT.
Murray, L. J. (1988). Basic Skills — Science, Boston: John Murre;. C

NCERT (1982). Teaching Secience in secondary schools, New Delhi: NCERT.

NTVH (1992). Handbook for the teachers for the visually hundieapped, Dehradun: NIV H.
Scholl, G.T. (1986). Foundations of education for blind and visually handicapped
children and youth, New York: American Foundation for the blind.

Sharma, R C. (2005). Modern Science teaching, Delhi: Dbanpat Rai & Sons

Siddiqui,, H M. (2007) Teaching science, New Delki: Balaji offset.

“Siddiqui, N.N & Siddiqui, M. N. ( 1994) Teac‘ffmg of science today & tomorrow, Delhj:

Doaba House.
Starin, A & Sudd, B. (1983). Teachmg science through discovery. Ohio: Charles E.

Merril Publishing Company.
Tripathi, S. (2004). Teaching of Physical Science, Relhi: Dominant Publications

UNESCO (1966). Source Book for Science Teaching, Paris: UNESCO.
Vaidya, N. (2003). Science Teaching in Sehools, New Delhi: Deep & Deep Publishers.
Vanaja, M. (2006). Teaching of Physical Science, Hyderabad: Neelkamal Publications.

Suppested Readings

3

Gupta, S. K. (1983). Technology of Science Education, Delhi: Vikas Publishing House

Pvi. Ltd. 7
Gupta, V. K. (1995). Readings in Science and.Mathematics Education, Ambala; The

Associated Press.
Mangal S. K & Shubbra. (2005). Teachmg of Biplogical Sciences, Meerut: International

| Publishing Mouse.

Rao, V.K. (2004). Science Education, NPH Publishing Coipn: New Delhi

" A 4 (b) PEDAGOGY OF TEACHING MATHEMATICS

Course Code: Ad (b) . G}V - Credits: 03

) ] N .

Centact Hours:60 \p \ & Notional Hours: 30
o ! ?.("i‘ 3,“’
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Lawson, E. A. (2010). Teaching Inquiry Science in Middle School, New Delhi: Sage



i NMarks: 75

Introduction .
The course will help the student- teachcrs to generate their student’s interest for learnmg .

mathe and develop dispositions towards the subject. It is designed to equip the learners to

teach maths usimng
childrenwith & withought disabilities.

Objectives
After completing the course the student-teachers will be able to:

Explain the nature of Mathematics and its historical development with contribution of

[]

Mathematicians.
Describe the aims and objectives of teaching Mathematics at school level.

Demonstrate and apply skills to select and use different methods of teaching

Muthematies.
Demonstrate competencies of planning for teaching Mathematics, organizing laboratory

facilities and equipment designing pupil centered teaching learning experiences.
Demonstrate skills to design and use various evaluation tools to measure learner

achievement in Mathematics.

Module t: NaturevofMathemaﬁcs :
1.1 Meaning, Nature, Importance and Value Of Mathematics
1.2 Axioms, Postulates,’ Assumptions-and Hypothesis in Mathematics.

1.3 Historical Development of Notations and Number Systems
[.4 Contribution of Mathematicians (Ramanujam, Aryabhatta, Bhaskamcharya Euchd

Pythagoras)

1.5 Perspectives on Psychology of Teaching and Learmng of Mathematies-Constructivism,
Epactivism, Vygotskyian Perspectives, and‘Zone of Proximal Development.

Module 2: Objectives and Instruction Planning in‘Mathematics
2.1 Adms and Objectives of 'I‘cac.hing Mathematics in Elementary and Secondary. Schools
2.2 Bloom’s Taxonomy of Educauonal Objectives and Writing Objectives in Behavioural

Terms
' 2.3 Lesson Plaoning—-Importance and Basic Steps. Planning Lesson of Arithmetic, Algebra

and Geometry.
2.4 Unit Planning — Format of A Unit Plan.
2.5 Pedagogical Analysis: Meaning and Need and Procedure for Conducting Pedagogical

Analysis. Classification of Content, Objective, Evaluation, Etc
.

Module 3: Strategies for Learning and Teziching Mathematics
B [(er
chwﬂu ( cﬂ" ) .
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3.1 Concept Formation and Concept Attainment: Concept Attainment Mode! for Learning
5 A\l

and Teaching of Concepts.
3.2 Learning By Exposition: Advanced Organizer Model
3.3 Methods of Teaching- Lecture, Discussion, Demonstration, Inductive-Deductive

Analytic-Synthetic, Problem-Solving, And Project
3.4 Techniques of Teaching Mathematics: Oral Work, Written Work, Dnill-Work, Brain-

Storming And Computer Assisted Instruction (CAI)
3.5 Creating Different - Situations -of-Learning Engagement: Group Learning, [ndividual

Learning, Small-Group, Cooperative (Peer-Tutoring, - Jigsaw  Etc.), " And

Situational/Contextual Learning

Modulg 4: Teaching-Learning Resources in Mathematics for Students with Disabilities .

4.1 Mathergatics Laboratory- Concept, Need, And Equipment for Selting Up A Mathematics

) Laboratory
4.2 Utilization of Leaming Resources in Mathematics: Charts and- Pictures, Weighing and -

Measuring Instruments, Drawing Instruments, Models, Concrete Materials, Surveying
Instruments With Reference To Children With Disabilities ;

4.3 Bulletin Boards and Mathematics Club
4.4 Abacus, Cusstonaire Rods, Fractional Discs, Napier Strips. .
4.5 Calculators, Computers, Smart Boards, Multimedia. Presentations, and Special Aids and

Appliances For Children With Disabilities .

Module 5: Assessment and Evaluation for Mathematics Learning

5.1 Assessment And Evaluatxon-Conccpt Importance and Purpose j
5.2 Error Analysis, Diagnostic Tests, Identification of Hard Spots and Remedial Measures.
5.3 Tools and Techniques for Formative and Summative Assessments of Leamer

Achievement in Mathematics and Comprehensive And Continuous - Evaluauon in

. Mathematic’ .
5.4 Pgeparation’of Diagnostic and Achievemnent Test
5.5 Adaptations in Evaluation Procedure for Students With-Disabilities

®Hands on Experience for notional hours: (ANY TWO) 30:Hrs.(10 Marks)

1. Pedagogical analysis of a unit of content from secondary school Mathematics
Syllabus. Submit a report
Prepare a multimedia presentation on a topic with special reference to students with

2.
" disabilities and submit.
3. Construct a question paper based on current CBSE format/concerned State Board of
education, prep~.+ its Scoring key, and mar'-1g scheme and submit

. qﬁj/ 363 A\
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-
4. Analyzing errors corunitted by schoo!l children in Mathematics and preparing a

remedial plan in the form of report .
Developing an Action Research proposal for a problem related to teaching and

learning of Mathematics with reference to students with disabilities and subm:ttmg a

bnef sunynary.

Transactions
Lecture cumrdetmonstration, Woxkshops and Seminars’

L]

Essential Readings
Carey, L.M. (1988). x’lff&mlmng and Evaluating School Learning, Boston: Allyn and '

&

dacaon.

Chambers, P. (2010).Teaching Mathematics, New Delhi: Sage Publication South Asia.
Chapman, L. R. (1970). Tize Process of Leaming,'ﬁzfat}zematics. New York; Pregamon-

Press.
David, H., Maggie, M. & Louann, H. L. (2007) Teaching Mathematics Meaningfully:

Solutions for Reaching Struggling Learners, Canada: Amazon Books.

David, W. (1988). How Children Think and Learn, New York: Blackwell Publishers Ld.
James, A. (2005).7eaching of Mathematics, New Delht: N ce&@al Publication

Kumar, S. (2009). Teaching of Mathematics, New Delhi: Anmol Publications.

Mangal, S.K. (1 993).2" eaching of Mathematics, New Delhi: Arya Baok Depot.

aMani, M. N. G. (1992). T echnigues of T ear.bmg Blind Children, New Delhi: Sterling

I g 'I sh
» Mukhopadhyaya, S., Japgmra, M. K., Mani, MN. G, & Ray@haudhary. N. (1987).
Sourcebook for Training Teachers of Visuaily Handicapped, Delhi: NCERT, *

Nemeth, A. (1973). Nemeth Code for Mathanatics and Scientific Notation, Loviseville

K: American Printing House. .
Shankaran & Gupta, H. N. (1984). Con[enf«Cum-Mathadalagy of Teaching Mathemancs

New Delhi: NCERT.
Siddhu, K.S.(1990). Teaching af Mathematics, New Delhi: Sterlmg Publishers.

Suggested Readings
Keeley, P. K., & Cheryl, T. R, (2011}, Mathewutics Formative dssessment, Canada:

®
Sage Publications.
o Cuprinwlum Framewark, (2003). NCERT, Mew Delhi: NCERT.

Marional ©
National Curriculum Framewark for Teacher Education. (220%). NCTE, New Delhi,

)

»
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Conrse Code: Af 4 {c)Credits:.03 .

L 3
 Médule 1: Nature of Social Sciénces

"+ 2.5 Adaptation of unit and lesson ol&.for chi
| v
_ ~ “L®

Teaching of Mathematics (ES-342), Blocks 1-4. (2000). IGNOU, New Delhi.
Text Books of Mathematics for Class-VI to X. (2006). NCERT, New Delhi.

L]

A4 (c) PEDAGOGY OF TEACHING SOCIAL SCIENCE

Notional Hours: 30

Contact Hours: 60 e,
Marks: 75

“

Introduction
This course explores the scope of social science. It develops competencies in designing

lesson plans and _fevafuations tools. It addresses the knowledge and understanding of the
methodologies, approaches to teach social sciences at secondary level and also modify and

adapt content-area curricula, materials and techniques for students with disabilities. The course
also focuses on vhrious skills and competencies that teachers need to develop.,

Objsctives
Aftercompletingthecoursethelearners willbeableto:

Explain the concept, nature and scope of social science.
Develop competencies for dgs:gmng unit and. lesson.plans, as well as tools. of evaluation. for

@
social science teaching.
Develop sktlls in. preparation and wuse of support materials for gffective socra! SC!ence

*

teaching.

promotling social science learning.

-

1.1 Concept, scope-and natuie of social science
1.2 Difference between sccial sciences and'social studies
1.3 Aims and objectives of teaching social science.at scheol level.
1.4 Significance of social science as a-core subject:
. 1.5 Role of social science teacher for an egalitarian society

Moduale 2: Curriculum and Instructional Planzing

2.1-Organization of social science curriculum at school level
2.2 Instructional Planning: Concept, need and importance
2.3 Unit plan and lesson plan: need and importance

. 2.4 Procedure of Unit and lesson Planning

ten with disabilities

Develop the abiliyy o organize co-grwrricular - gctivities and community resource.s Jor .



3

Module 3: Approaches to teaching ofSocfnl Science
3.1 Curficular approaches: a) Coordmancn b) Correlational c¢) Contentric d) prral &)

[ntegrated f) Regressive
3.2 Methods of teaching social science: Lecture, discussion, socialized recitation, source and

-»

project method.
3.2.1. Devices and techniques of teaching social studies —.Narration, description, illustration

questioning, assignment, field trip,—story - telling, Role play,-Group and self study,
programmed learning, inductive thinking, Coeneept mapping, expository teaching and
problem solving

3.3 Accommodations required in approaches for teaching children v}uh disabilities

3.4 Instructional material for teaching of social science: Time-lines & Genealogical charts
Maps & Globes, Use of different types of Boards(Smart boards, Chalk Board, Flannei
Board), Tape-records, Radio, Television, Films & Filmstrips, Overhead Projector, Sociai.

.+ science gamies and Power Point Presentation.

‘ 3.5 Adaptations of material for teaching children with disabilities

»

Module 4: Evaliiation of learning in Social Scisnce

~4.1'Purpose of evaluation in social science
4.2 Teohmques of evaluating [earner achievement in social Science: Written and Oral tests,

Observation Tools, Work Samples, Portfolio
4.3 Assessment; tools and techniques of Continuous and Comprehensive Evaluanon(CCE )
for curricular and co-urricular subjects _ : Lo
, '::E’.A-'A"

4.4 Construction of teacher mads test
4.5 Diagnostic taating and eorichment techniques for children with disabilities

Module §5: Social Science Teacher as a Reflective Practitioner

.1 Being a reflective practitioner- use of action research
5.2 Developing an Action Research Plan for solving a problem in teaching- leammg of social

science.
5.3 Case study- need and importance for a school teacher
5.4 Development of a Professional Portfolio/ teaching- Journal
) i 5.5 Competencies for teaching social science to children with disabilities
. Trapsaction .
The student-teachers should be encouraged to read chapters and articles. There may be quizzes,
seminars, field trips, lectures, demonstrations; sehool visits and observations to teach this course.

H_apds on Expérience for notional hours: (ANY TWO) 30 Hrs 10 Marks

Prepare a unit of sosial science content for a giveﬁ shi!d with disabilities

Py [T82
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Develop an Action Research Plan on a problem related to teaching and fcarmnn in

Social Science and submit.
3. Adapt teaching learning materials for a child with disabilities and submit.
4. Develop questions and achievement tests in social science and submit.
5. Organize activities like quiz, mock-parliament, field trips, exhibitions and any other

co-curricular activities in schools and write a report and submut for evaluation,

<

Essential Readings

£

Aggarwal, j. C. (2008). Principles, methods & techniques of teaching. UP: Vnkf.s

Publishing Houss Pvt Ltd.
Batra, P. (2010). Social Science Learning in Schools Perspective and Challenges,

Sage Publications Pvt. Ltd; Pap/Com edition.
Chauhan, S. S. (2008). Innovations in teaching learning process. UP: Vikas

Publishing House Pvt Ltd.
Dhand, H. (2009). Techniques of Teaching, New DeIhl APH Publishing Comporation.

Duplass, J. A. (2009). Teaching elementary social srudncs New.Delhi: Atlantic -

Publishers.
Mangal, U. (2005). Samajik Shikshan, Arya Book Depot, New Delhi. .

Suggested Readings:

D

Aggarwal, D:D (2000) Methods of Teaching Geography, Sarup & Sens, New Delhi
George Alex M. & M’énad Amman(2009) Teaching Social Science in Schools : NCERT'S
New Textbook Initiative

Mangal S.K. (2004) Ts:aung of Social Seience, Arya Book Dep@t Delly

Rai B.C {1998) Methods of Feaching Econormics, Prakashm Kendra, Lucknow.

Sharma, R. A. (2008). Technological foundation of educalion. Meerut: R.Lall Books

Depot.

Sharma, R. N. (2008). Principles and techniques of education. Delhi: Surjeet

Publications.
Singh,Y. K. (2009). Teaching of history: Modern methods. New Delhi: APH Publishing

Cerporation.
Stone Randi(2008) Best Pracuces for Teachmg Social Studies: What Award- Wmmng

Classroom Teachers Do, Corwin /
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A 5 (b) PEDAGOGY OF TEACHING ENGLISH

Course Code: A5 (b) . Credits: 03 .

Contact Hours: 60 Notienal Hours : 30 Marks: 75

Introductien
This course will enablethe stiderit-teachers to gain a strong knowledge base il nature of Englis h- .
language & literature, instructionial planning and evaluation. It will help in applying theory to
nractice to design your own materials and plan lessons in preparation for teaching real classes.
I'ie course offers you the opportunity to explore in-depth aspects of English and to find out
about the approaches and current practices of language teaching. in relation to Indian aad
international contexis. The course also equips you with analytical and investigative skills and
provides a foundation in issues related to English language teaching,second language pedagogy

and language acquisition.

Sbjectives

Aftercompletingthecoursethelearners willbeableto:
o FExplain the principles of language teaching, and.evolution and trends in Ené]ish
literature. ' '
« Prepare an instructional plan in English 7 .

Adapt various approaches and methods to teach English language.
Use various techniques to evaluate the achievement of the learner in English,

Module 1: Nature of English Language & literature

1.1 Principles of Language Teaching
1.2 Language Proficiency : Basic Interpersonal Communication Skills {BILS) and Cogmitive

Academic Language Proficiency{ CALP)
{.3 English Language in the school context: An Evolutionary -Perspectivc
i Current Trends in Modem English literature in Indian context
1.5 Teaching as second language in Indian context.

Maadule 2; Instructional Planning
2.1 Aims and objectives of Teaching English at ditferent stages of schooling
2.7 Instructional Planning: Need and Importance
2.3 Unit and lesson plan: Need and\hnportance

2.4 Procedure of Unit and Lesson Planning
2.5 Planning and adapting units and lessons for children with disabilities

Module 3: Approaches and methods of teachipg English

ﬂf/ﬁ [ (M’)_
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3.1 Difference between an approach and a method.
3.2 Task based approach, co-operative learning, language across curriculum, communicative

language teaching, Bilingual, Eclectic and Constructiveapproach
3.3 Method ’_I‘eaching of Prose, Poetry, Drama, Grammar and Vocabulary- i) Transiation
method. ii) Structural — Situational method. iii) Direct method.
3.4 Development of four basic language skills: Listening, Speaking, Reading, and Writing.
3.5 Acrommodatlon in approaches and techniques in teaching children with disabilities

r'y

Module 4: Tnstructional Materials

4.1 Importance of instructional material and their effective use.

4.2 The use of the instructional aids for effective teaching of English: Smart boards, - Chalk
‘Board, Flannel Board, Pictures/ Picture-cut-outs, Chans, Tape-records, Radio,
Television, Films & Filmstrips, Overhead Projector, Language Laboratory, Language
games, reading cards, Worksheets, Handouts, and Power Point Presentation.

4.3 Construction of a teacher made test for English prof’ iciency

4.4 Teaching pottfolio

4.5  Adaptations of teaching material for children with disabilities

Module 5: Evaluation ,
5.1 Evaluation - concept and need.
5.2 Testing language skills and language-elements (vocabulary, grammar-and. phonology)
5.3 Adaptation of evaluation tools for children with disabilities

5.4 Individualized assessment for children with disabilities
5.5 Error analysis, diagnostic tests and earichment mearures,

-

Transaction
This course should be taught through a series of workshops, seminars and presentations. Lectures

demonstrations and discussions for theory based topics. Students should be encoutaged to use
instructiopal material in their practice of teaching lessons. Adaptations in pedagogy, material and
evaluation should be taught through worksheps and specifie cass studies

"Hands on Experience for notional hours: (ANY TWO) 30"Hr's»-l»O_Marks

1. Design teaching programme based on error analysis and submit

Develop an Action Research Plan for measuring thc effectiveness of a given teaching

) approach in English and submit
Dcvelop work sheet (interactive including language games) and submiit

Prepare workshaets toenrichvocabularyamongsecondarystuderits withdisabilities and

submit.
5. Develop Iessonplansfonheteachmoofproscandpoerf‘ and sub,

6. Criticallyanalyzeanyenepoemoressav { fpoetorwriter and  submit the

i W858
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ssentisl Readings

Adlen, H., & Cambell, R. (1972). Teaching English as second Language, McGraw Hill,

New York.
Bharthi, T,, &Hanprasad M. (2004) Cmnmumcatwe Enghsh Neelkamal Pubhcanons

Hyderabad.”
Bhatia, K.K. (2006). Teaching and Learning English-as a Foreign Lzmouag,e Kalyani

Publishers, New Delhi.
Grellet, F.(1980). Developing Reading Skills, Cambridge Umversny Press, New York.

[*NOU CTE - 02 Cemﬁcate in Tcachmg of English (1989) The Structure oanglmh

ICI\O{J New Delhi.
IGNOU EEG ~ 02 Elective Course in English (1989). The Structure of Modern Enghsh

Blocks (1 to 7), IGNOU, New Delhi.

uggesiell Readings:
Agnihotri, RK. and Khanna A.L. (Ed.) 1996, Enghsh Grammar in context, Ratnaaagaj

Delhi. /
Bhatia, K.X. (2006). Teaching and Learning Enghsh asra Foreign Language. New Delh;
Kalyani Publishers. ‘ ;
Bhatia, X.K. and Katir, Navneet (2011). Teaching and Leamning English as a Forexgp
Language. Ludhiana :Kalyanj Publishers. ‘ i
Bindra, R. (2003). Teaching of English. Jammu:- Radha Krishan: Anand and Co. I _

Brumft, C.J and Johnson (Ed.) 1979, The communicative Approach to Language Teaching,

Oxford University Press, Oxford.
Donn Bryne (1988), Tecching Writing Skills, Longman, England.

Francoise Grellet (1980), DeveIOpmg Reading Skills, Cambndge University Press.
Prasad, M. & Pmkashan, V. (2004), Communicative English, Neelkamal Publlcatlons

T.,T.-‘ ~
Lty

Iy ierabad.
[GNOU EEG - 02 Elective Course in English .(1989), The struetwe of modern Bnglish

AT

Blocks (1 to 7), IGNOU, New Delhi.
Krashen, D. (1992), Principles and Practice in seeond Language Acquisition, Pergamum

Prass Oxford.
Krishna Swamy (2003), Teaching English:

Macmillan Publication New Delh .
Sachdeva, M. 8. (2007). Teaching of English. Patiala: Twenty First Century Publicationg.
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Approaches, Methods and ~ Techniques.
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Sahu, B. K. (2004). Teaching of English. Ludhiana: Kalyani Publishers. ' '
Shatk, M & Gosh, R. N (200?), Techniques of Teaching English, Neelkamal Publications, -

Hyderabad.
Sharma, P. {2011). Teaching of English: Skill and Methods. Delhi: Shipra Publication. .
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B6INCLUSIVE EDUC‘ATION

Course Code: B 6 Credits: 03
Contact Hours: 60 Notional Hours: 30
¥iarks: 75

Introduction

The course is designed to develop an understanding about inclusive education and addressing
diversity in the mainstream classroom. It is also formulated in‘a‘way that the learniers will know
‘the pegﬁgogicalfpract'ices and recognizes ways in which different stakeholders can collaborate
‘ for the success of inclusive cducation. |

. Objectives

After cofnpleting the coursé the learners will be able to:

. Explainthe construct of inclitsive education & the progression from segregation towards
valuing& appreciating diversity in inclusive education ,
Explicate the national &key international policies & frameworks facilitating inclusive

education
Enumerate the skills in adapting instructional strategies for teaching in mainstream

classrooms |
Describe the inclusive pedagogical practices & its relation to good teaching.

Expound strategies for collaborative working and stakeholders support in rmp(emenlmg

inclusive education

Mbodule 1: Introduction to Inclusive Education

1.1 Marginalisation vs: Inclusion: Meaning & Definitiens
.1 2 Changing Practices in Education of Children w:th Disabilities: Segregaurm Integrationg -

inclusion
| 3 Diversity in Classrooms: Learning Styles, Linguistic.& Socio-Cultural Multiplicity

{.4 Principles: of Inclusive Education: Access, Equity, Relevance, Participation &
Empowerment .
1.5 Barriers to’Inclusive Education: Attitudinal, Physical & Instructional
Miodule 2: Polices & Frameworks Facilitating Inclusive Education
2.1 International Declarations: Universal Declaration of H:man Rights (1948),

K

World Declamnon for Education for Al {199
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2 internativnal Conventions: Convention against Discrimination (1960), Convention on
Rights of a Child (1989), United Mations Conventlon of Rights of Persons with

‘Disabilities (U\ICRPD) {2006)
2.3 International }'rameworks.

Framework of Action {2002)
2.4:National Commussions &Policies: Kothari Commission (1964) National Education Policy

(1963), National Pohcy On Education (1986) Revnsed National Policy Of Educat:on
(1992), Naticnal Curricular Framework (2005) ‘National Pohcy For Persons With
Disabilities (2006)

»  2.5:National Acts & Programs: IEDC (1974), RCI Act {1992), PWD Act (1995), National

Trust Act (1999), SSA (2000), RTE (2006), RMSA (2009), IEDSS (2013) -

.

F2N

Salamanca Framework (1994), Biwake Millennjum

Module 3: Adaptations Accommodations and Modifications -

3.1 Meaning, Difference, Need & Steps

3.2 Specifics for Children with Sensory Disabilities: :
3.3 Specifics for Children with Neuro-Developmental Disabilities -
3.4 Specifics for Children with Loco Motor &. Multlple Disabilities

3.5 Engaging Gifted Children

Wlodule 4: Inclusive Academic Instructions
4.1 Universal Design for Legrning: Multiple Meats of Access, Expression, Engagement &

Assessment
4.2 Co-Teaching Methods: One Teach One Assist, Station-Teaching, Pamllel Teaching,

Alternate Teaching' & Team Teaching
4.3 Differentiated Instructions: Content, Process & Product.
4.4 Peer Mediated Instructions: Class Wide Peer Tutoring; Peer Assisted Leaming Strategies

4.5 107 for Instructions

Wodule §: Supports and Collaborations for Iuciusive Educativn

5.1 Stakeholders of Inclusive Education & Their Responsibilities
5.2 Advocacy & Leadership for Inclusion in Education -
S.3Family Support & Involvement for Inclusion

3.4 Community Involvement for Inclusion

3.5 Resource Mobilisation for Inelusive Education

Hands on Experience for notional hours: (ANY TWO) 30 Hrs (10 Marks)

Visit Special Schools Of Any Two Disabilities & An Inclusive School & Write
Observation Report Highlighting Psdagogy

I
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* 2. Prepare A Checklist For Accessibility In Mainstream Schools For Children With

* Disabilities and submit
3. Desigg A Poster On Inclusive Education and submit for evaluation
4. Prepare A Lesson Plan On Any One School Subject Of Your Choice Using Any One

¢ Inclusive Academic Instructional Strmagy and submit

N

TRANSACTIONS .
 Group discussions following videosand visits, ‘Dabats for Inclusion vs. Segregation &

Self study for legisiations and frameworks

Suggested Readings

Bartlett; L. D. and Weisentein, G. R. (2003).Success/ul [ncluszon Sfor Educational
Leaders. New Jersey: Prentice Hall.

Chaote, J. S. (1991}. Successful Mainstreaming. Allyn and Bacon

S. (1997). Successful Inclusive Teaching. Allyn and Bacon

.

s Choate, J. S
Daniels, H. (1999) dnclusive Education.London: Kogan.

Deiner, P. L. (1993). Resource for Teaching Children with D:verse Abilities, Florida:
Harcourt Brace and Company _

Dessent, T. £l987)Makmg Ordinary School Special. Jessica K_mgsley Pub.

‘Gargiulo, B. M. Special Education in Contemporary Society: dn Introduction top

Exceptionality. Belmont: Wadsworth. : o _
Gartner, A. &Lipsky, D. D. (1997) Inclusion ana’ Schaol Rejbrm Tramﬁrrmg Amenca Iy

*  Classrooms,Baltimore: P. H. Brookes Publishers, ,
Giuliani, G. A. &Pierangelo, R. (2007) Understanding, Developmg and Writing I[EPs |
Corwin press:Sage Publishers,

Gore, M. C. (2004) .Successfil Inclusion Strategies for Secondary and Middle School
Teachers, Crowin Press, Sage Publications.

Hegarthy, S. &Alur, M. (2002) Education of Children with Special Needs: from
Segregation to Inclusion, Corwin Press. Sage Publishers .

Karant, P. &Rozario, 1. ((2003).Learning Disabilities in India.Sage Publications.

Karten, T. J. (2007) More Inclusion Strategies that Work. Corwin Press, Sage

Publications.
K_mg-ScarS, M. (1994) Curriculum-Based Assessment in Special Edcuation. California:
«  Singular Publications.

Lewis, R. B. &Doorlag, D. (1995) Teachine $r=-i- L&tudents in the (Mainstream.llth Ed.

New Jersey: Pearson . <¢ 5
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McCormick, Sandra. (1)99)Instmctmg Studems who Have Literacy Problems. 3rd Ed.

New Jersey, Péarson
Rayner, S. (2007).Managing Special and Inclusive Education, Sage Publications,

Ryandak, D. L. &Alper, 8. (1996) Curriculum content for Students with Moderate arrc:‘-
SevereDisabilities in Inclugive Setting Boston, Allyn and Bacon

+  Sediak, R. A. &Schloss, P C. (1988).Instructional Methods far Students with Learning

sk Behaviour Prab/ems' Allyn and Bacon
Stow L. &Selfe, L. (1989) Underslandmg Children with Special Needs. London :Unw in

N

Hyman.
Tumnbull, A., Turnbull, R. Tumbull, M. Shank, D. L. (1995). Exceptional Lives: Special

Education in Today’s Schools. 2nd Ed.New Jersey: Prentice-Hall.Inc.

Viachou D. A. (1997) Struggles for Inclusive Education: An etlmographzc .Study
Philadelphia: Open University Press N
Westwood P. (2006) Commonsense Methods for Children with-Special. Educdtionaj
Needs-Strategies for the Regular Clussroom, 4th  Edition, London RoutledgeFalmer:

-

Taylor & Francis Group.

R 7INTRODUCTION TO SENSORY DISABILITIES

Course Code: B 7 Credits: 03
Contact Hours: 60 Netioual Hours: 30
Marks: 75

{niroduciion
The couise is designed to provide a basic understanding to the student-teachers about the.nature

and needs of different types of sensory disabilities. It will alse equip them in undertaking

screening, planning and instructing students with sensory disabilities.

v

QOLiectives:
fter completing this course, the student-teachers will be able to:
Ld

Alner

Name the different types of sensory impairments &its prevalenced: describe the process
of hearing & implications of various types of hearing loss

Explain the issues & ways to address challenges in educating students with hearing loss
Describe nature, characteristics & assessment of students with low vision & visual

® LA LA 5 x
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Suggest educational placement and curricular strategies for students with low vision &

“wisual impairment
Explicate the :mpacr of deaf- b/mdnes.r & practices for functional development

Module 1: Hearing Impairment: Nature & Classification

i.1 Types of sensory impairments: Single (Hearing Impairment & Visual Impairment) &

Dual sensory impairment (Deaf-blindness) )
'|.2 Importance of hearing
1.3 Process of hearing & its impediment leading to different types of hearing loss

|.4 Definition  of  ‘hearing  loss,  demographics&  associated  terminologies:

deaf/Deaf/deatness/hearing impaired/disability/handicapped
1.5 Challenges arising due to congenital and acquired hearing loss

viodule 2: Impact of hearing loss
Z.1Characteristics of learners with hearing loss and impact of different degrees of hearing

- impairment on conmununication
2.2 Language & communication issues attributable to hearing loss& need for early

Intervention
2.3"Communication options, preferences & facilitators of individuals with hearing loss

2.4 Issues & measures in literacy development and scholastic achievement of students with

- heanng loss
2.5 Restorinig techniques using hurhan (interpreter) & technological support (hearing devices)

Module 3: Visual Impairment--Natore and Assessment ?
3.1. Process of Seeing and Common Eye Disorders in India;
3.2. Blindness and Low Vision--Definition and Classification;

3,2, Demographic Information--NSSO and Census 201 1;
3.4. importance.of Early Identification and Intervention;
3.5, Tunctional Assessnent Procedures,

viodule 4: Ecucational Implications of Visual Impairment

4.1. Bffects of Blindness--Primary and Sécondary;
" 4.2/ Selective Educational Placement;
4.3. ’l'cdching Principles;
4.4 Exoanded eore Curniculum--Concept and Areas;
r 4 5. CommonlyUscd Low Cost And Advanced Assistive Devices.

Moaule 5: Deaf—bhndness
5.1 Defimtlon causes, classification, prevalence and characteristics of deaf-blindness

5.2 Effects and tmphcanons ofdeaf-blmdx%swmnvnms of azly living & education

cad) R
Rﬁg‘strﬁr (A astha n "’ e " '
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5.3 Screening, Assessment, Identification & interventional strategies of deaf-blindness
5.4 Fostering early communication development Methods, assistive devices and practices

including AAC

5.5 Addressing onentataon, mobility & sducational needs ofsrudents with deaf-blindness

Transactions

Conventiona! lecturing, PPTs, Visits, Observations,.class.discussions. Videos..and I[nteractions . - - -

with Studenss/adults with Disabilities, reflecting upon learnt knowledge.

Hands on Experience for Notional Hours:

(Ahy Two): 30-hours 10 marks ‘

1. Interact with 3 Deaf adults and reflect upon their preferences about

communication methods
2. Make a poster on positive attitude towards sensory irhpairments.
Make a check list for identifying low vision in primary classes
4. Do websearch on deafblindness and write an essay on strategies for

developing daily living gkills.

(WS ]

Essential readings:

LY

Bradford, L. J. & Hardy, W.G. (1979). Hearing and Hean'ng Impairment. New York:

Grune and Stratton
Davis, H. & Silverman, S. R. (1970). I-Icanng and Deafness - Part 1. Holt London:

Rinehart & Winston.
Holbrook Cay M. & Koenig Alan. J (Eds)(ZOOO) Foundations of Eduéatlon Vol I:
Hxstory and Theory of Teaching Children and Youths with Visual Impairments, (2

ed):New York : AFB Press
Fandbook on Deafblindness (2005) Sense Intcmatlonal India. Retrieved online. on

24/4/2015
romhttp//www.google.co. m/url?sa—t&mt=j&q—&e.src—ws&source=wcb&cd——3&ved-OCD

EQFjAC&url=http%3A%2F%2Fssa.nic.in%2F mcluSWe-cducauon%2Ftrammg—modu1c-

for-resource-teachers-for-disable-
children%2FModule%25202%2520Deafblindness.pdf%2Fat_download%2Ffile&ei=LkY

6VAGIOIKymAWE04CgDp&usg=AFQjCNHxJe90azS 1
81 Hngfost A&.31GZ—LIBWanYEOQLPtpKSFCHIEg&bvm—bv 21427555,d.dG

Kellcy, P. & Gale, G.'(l998). Towards Excellence: -Effective education for students with
vision impairments. Sydney: North Rocks Press. :

. *Lowenfeld, B (1973).Visually Handicapped Child in School gnd Society; American

- Foundation for the Blind; NewYork. ‘
' {
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Lynas, W. (2000). Communication options. In J. Stokes (Ed), Hearing Impaired Infants —
Support int the first eightgen months. London: Whurr Publishers Lud

Manhy, FoON. Clark, J.G. (2009). Introduction to Audiclogy. 10th ed. Boston: Pearson

Education. OR
Martin, F. N. Clark, J.G. (2012). Introduction te Audiology. | !th ed.
Education.

National institute for the Visually Handicapped.(2015). Information Booklet on. VISLIJJ
impatrment in India, Dehradun: Government of India.

Merbonne, M. A. & Schow, R.L. (2002). Int:oducuon to .\udiolomc Rchablllt’ittf}n

-

Boston: Pearson

Boston: Allyn and Bacon. OR ‘
Nerbanne, M. A. & Schow, R.L. (2013). Intreduction to Audiologic Rehabilitatiop. 6th

ed. Beston: Pearson Edugation.
Northern, J. L. & Downs, M. P. (2002). Hearing in Children. (Sth Ed.) Philadelphia:

Williams & Wilkins .
Prescod, S. V. (1978). Audiology hand book of hearing diserders. New York:. van
Nostrand Reinhold Company.

Sataloff, R. 1" & Satalof}, J. (2.005). Hearing Loss. (4th Ed.) London: Taylor & Francis
Sims, L. G., Walter, G. G., & Whitehead, R. L. (1981). Deafness and Communication:
Assessment and Training. Baltmxorc Williams and Wilkins.

Warren, D. H. (1994). Blindness and Children: An Individual Differences Approach.

New York: Cambridge University Press

Suggesied Readings:

Auditory-Verbal Intsmational (1991). Auditory-verbal position statement. Auricle 411

12
Harmp, B. (2006). The handbook of literacy assessment- and evaluation, (3™ Eds).

Norwood, MA: Christepher-Gordon Publishers, Inc.-
Katz, J. (1983). Handbook of Clinical Audiology. (4“‘ Ed) Baltimore: Williams and

Wilkins -
Loreman.T, Deppeler.J & Harvey.D (2005). Inc!uszve educat.-on— A practical guide to
supporting diversity in the classroom.(2" Eds.). U.K. Routledge

Norris G, Haring & Romer L.T (1995). Wdcdnu’ng Students who are deafblind to

rpicaletassrooms.U.S : Paul H Brookes
S. & Advant, L. (1993).Perspactives in disability and rehabifitation. New

Panday, R. S
Neini: Vikas Publishing housc Pwvt, Lid.
Proceedings from National Confererwe on Centenary for Weork for the Blind in

Inetia(1987); All India Confederation of the Blind and Christoffel Biinden Mission;

Dethi:R.K Printers
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(1986). Foundations of education for blind and visually handicapped

= Scholl, G.T.
- Amierican Foundationvforthe blind.

children and youth. New York
Tucker, I. & Wolan, M. (1984).Educational Audiology. London: Croom Helm.
Tye-Murray, N. (1998). Intervention plans for children. In ny.-'\/Iurray N (Eds)

Foundations of aural rehabilitation. San Diego: Singular. P381-413.

B § INTRODUCTIONTONEURODEVELOPMENTAL DISABILITIES

*

Crediis: 03

CourseCode: B 8
Notional -Hours: 30

Contact Hours:60
Marks:73

Tntrnduction .
Tha course integrates relevant subject matter in the arcas of Learning Disability, intellectun]

Disability-and Autism Spectrum Disorder. This course will prepare pre-service teachers to work

with students with Neuro Developmental disabilities in inclusive and specialized settings. It
fosters the acquisition of the broad-based knowledge and skills needed to provide effective
educational programs for students with learning and behavior characteristies. The course
emphasizes 1mphcat;ons for educational and vocational programming, curriculum, and

tistiaction.

Objcetives
Aftercompletingthecoursethelearners willbeableto;

Discuss the characteristics and.: types of learning disability.

L]
Describe the tools, areas of assessment and apply intervention strategies to en}mnce

[~

lecyning
Explain the characteristics and types of Intellectual dlsabthty
Describe the tools, areas of assessmen:t and prepare and.apply intervention sirategies

Jor independent living
Explain the characteristics gnd types of Autism spectrum Disorder

Describe the tools, areas of assessment and apply intervention strategies

Viodule 1: Gverview of Neurodevelopmental disabilities

1.1 Neuwrodevelopmental disabilities: concept

1.2 Types and characteristics
}2 ;1 /"";&'r ' | 49
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1.2 Prevalence and ingidence
l.d Causes
i.5 Educational implications
¥lodule 2: Learning Disability: Nature, needs and intervention

2.1 Definition, Types and Characteristics
2.2 Fools and Areas of assessment

2.3 Strategies for rcading; writing and maths -
2.4 Curricular adaptation, IEP, Further Education, \

2.5 Transition Education, life long education - :

Module 3: Intellectual Disability: Nature, needs and intervention

»

3.1 Definition, Types and Characteristics

3.2 Tools and Areas of assessment
3.3 Strategies for functional academics and social skills
3.4 Assistive devices, Adaptations, Individualized Education Plan, Person centered plan

Life skill education
3.5 Vocational training and independent living

Module 4: Autism Spectrum Disorder: Nature, needs and intervention

4.1 Definition, Types and Characteristics
4.2 Tools and Areas of asscssment
4.3 Instructional Approaches

4.4¢Teaching Methods
4.5 Vocational training and career opporturities

. Module 5: Attentign Deficit Hyperactivity Disorder: Nature, needs-and intervention
1.1 Definition, types and characteristics : ,
1.2 Tools and areas of assessment
. 1.3 Envirofimental adgptations
I 4 Instructional methods.
1.5 Behaviour management methods

hands on e‘(perlence for notional hours (any two). 30 brs 10 marks

‘Develop an Assessment tool for a child with learning disability in the given area
Prepare a transition plan from school to college for an LD Child
Read a life skill enrdiculum and reflect upon it

!.

3.
4 Study a screening tool for children with Autism Spu:tnm Disorder. Use it with three
~ children and subinit report Co
- ‘ - % @? - H
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Prepare one teacher made test for functional assessment of a given child with [D/ Autism
Plan an educational program on the basis of an assessment report of a child with ID/Autism

Prepare a small checklist to suspect ADHD among children

O

Traasactions: Conventional lecturing, PPTs, Visits, Observations, class discussions, Videos

reflecting upon leamt knowledge.

SuggestedReadings:
Accardo,P.J., Magnusen,C., and Capute,A.J Autism: Chrucal and Research Issues. Yark

Press, Baltimore, 2000 o
American Psychiatric Association. Diagnostic and Statistical Manual of Mental Disorders
(4™ ed. TR). Washington DC. 2000 '

Bala, M.J : Methods of Teaching Exceptional Children, 2004

Browning , R, E: Teaching Students with Béhaﬁo_ur and Serve Emotional Probicms,
Jampala, M, B: Methods of Teaching Exceptional:Children, 2004 '
Higgins J : Practical Ideas that Really work for studcnts with Dyslexxa and other readmg
Pisorders, 2003 _

Moyes, R.A Building Sensory Friendly Ciassroc:ms to Support ledren with Challenging
Behaviers: Implcmmtmg Data Driven Strategies, 2010. _

Pierangelo, R. & Giuliani G.A.Transition services in Special Education, Allyn& Bacon, 2003

Reddy G.L. & Rama, R: Education of children with speeial needs, New Delhi - stcove:y

Pub. 2000

Siapson, RL, Myles, B, 8: Educating children and youth with autlsm stntegxev for
=ffactive practice. (2**edition) Pro Ed. Texas, 2008

Smith, D.D: Introduction to Special Fducation Teaching in an Age of opportunity, Allyn&

Bacon, 2003
Strichatt, S., S Tenc!ung Study Strategies to Students with Lc.aming Disabilitles, Allyn &

Bacon, Boston 1993
Swady, E.R: Diagnosis & Correction of Reading, Difticulties, Allyn& Bacon Boston 1989

» Taylor, B: Reading Difficulties : Instruction and Assessment Random House, New York,

1988
Wong. B, Y, L: .The ABCs of Learning Disabilities, 1996. '

B 9 INTRODUCTION TO LOCOMOTOR AND MULTIPLE DISABILITIES

Course Code: B9 P,—r’ W Credits: 03
Dy. R&S“" Notional Hours: 30

Contact Hours: 60 2
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Mlarks:

75

Introduction

)

The course aims to develop understanding about planning effective educational programme and
functional ac;nvmes Ator .sludcnts with _Iocorrfofor and multiple disabilities. This course intends to
develop required skillssin teacher trainee to identify the children with locomotor and multiple
disabilities and also plan an effective programme education as. well as for crealing awareness on
these conditions. Teacher is also-expected to plan an-effective therapeu ie PrOgTamme aid also

fer for medical intervention whenever if negessary.

Objectivas

After completing the course the studerit-teachers will be able to
L]

- Identify the persons with Locomotor disabilities sush as Cerebral Palsy, Amputees
Polio, Leprosy cured, Muscular dystrophies, Neural and spinal defects and Multiple

disabilitics.
- Plan an effective programme for creating awarensss abotit the pcrsons with Locomotor

disabilities and Multiple disabilities.-

- Plan an effective therapeutic and programme for the persons with Locomotor
disabilities and Multiple disabilities and to refer for medical intervention if necessary.

+ Plan an effective educational programme and fungtional activities for the pemons with

Locomotor disabilities and Multiple disabilities. -

L]

‘ L
Module §: Cerebral Palsyi(CP)

i.1. CP: Nature, Types and Its Associated Conditions
1.2. Assessment of Functional Diffieulties of CP ineluding Abnormalitiss of Joints and

Movements (Gaitd)

1.3 Undesstanding  Educational
mathematics)

1.4. Provision of Therapeutic Intervention and Referral of Children with CP

1.5. Implications of Functional Limitations of Children with CP in Education ang
Creating Prosthetic Environment in School and Home: Seating Armangements,

Bositioning and Handling Tectiniques at Hoine arid Sshos!

difficulties  (pereeptual, reading, w‘_ﬁtjng,‘ ang

Wlowle 2: Ampltees, Peolio, Spinal Cord Injuries Spina-bifida and Muscular Dystrophy

*

21 Defin.itlon Meamnrr and Classification

2.2._Asse$sment of Functional Difficulties
2.3 Understanding  Educational  difficulties (perceptual, reading, writing, and

‘mathematiés)
2.4 Provision of Therapeutic Intervention and Referzal




2.5. Implications of Functiopal Limitations for Education and Creating Prosthetic
Environment in School and Home: Seating Asrangements, Positioning and Handling

Technigues at Home and School

iviodule 3: Multiple Disabilities and Gther Disabling Conditions
3.1 Multiple Disabilities: Meaning and Classifications
3.2 Various Cnmbipations of Multiple Dlsablhtles and Assac:ated COﬂdith'lS Such as

‘Fpilepsy, Motor and Sensory Condilions s
3.3 Other Disabling Conditions such a3 Leprosy - Cured Students, Tuberous Sclerosis-and

Multiple Sclerosis

3.4 Understanding Educational diificulties (perccprual,' reading, writing, and

mathematics)

3.5 Implications of Functional Limitations for Education and Crealing Prostheuc
Environment in School and Home; Seating Arrangements, Positioning and Handling

Techniques at Home and Sc'hool

Module 4: Facilitating Teaching-Learning in school and inclusion
4.1 Introduction to IEP and TLM for children with CP, Armputees, Polio, Spinal Cord
injuries, Spina-bifida and Musecular Dystrophy and Multiple stabziltxcs and Other -
Disabling Conditions
4.2 Assistive Technology to Facilitate Learming and Functional Aciivities
For CP, Amputees, Polio, Spinal Cord Injuries; Spina-bifida- and Muscular Dys!mphy

Multiple Disabilities and Other Disabling Conditions
4.3 Government Concessions, schemes and facilities- educational, aids and appliances,

transport
1.4 Universal Design for accessibility

4.5 Facilitating social and peer group relationships

Module 3: Introduction to Therapeutic Interventions to facilitate classroom environment
5.1 Physical and Functional Management of sztmg ‘carrying.and

transfer techniques
5.2 Safety procedures, Back care and Wheel chair skills
5.3 Problems & Management of hand function
5.4 Use of Orthotic aids for upper and lower limbs for accessibility
5.5 Alternative and Augmentative Communication in elassroom

T1an:ds on task for Notional Hours* (ANY TWO) 30 hrs 10 marks

oy
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b
file, interact and observe. Report the child's difficulties in activities of daily living and

. academic activities.
Carry out web search and list the tools, strategies and formats globally used to make life

more and more harrier free for a an adult with multiple disability.
Make a pbster for classmates and peers for better mclusxon of a child with CP in theu

A

school 1n€1udmg, a few Dos and Donts

Trmsqcnons : Convebnonai lecturmg, PPTs szns Observahons class discussions, Videos,

reflecting upon learnt knawlcdgc

Essential Readings

- Miller, F. and Bachrach, S.J. (2012). Cerebral Palsy: A Complete Guide for Categiving, A
Johns Hopkins Press H:;:alth Book.

+ Sarva Siksha Abhlyzzrﬁ Module on Cerebral Palsy. http:/ssa.nic. m/mclusweeducatlon/trammg_

moduie-tor-resource—tec;chers«for-
L;.,abIcclnldrenModule;%ZOS%ZOCercbml%2OPalsy;pdﬂat_;do‘.vnloadjﬁle
. Sarva Siksha Abhiyan Module on Muitiple Disabilities.
http://ssa.nic. m/mcluswecducauon/trmnmg—module—for-resource-tcachers for-
'dlsablecmldrcn/Module%ZOB%ZOMuItlplc%QGD;sablhty pdf/at_download/file

"B 10 {A) GUIDANCE & COUNSELLING :

f

Credits: 03

Course Gode: B 10 (A)

Contact Hours: 60 Notional Hours: 30 hrs
» : Maeks: 75

Introduction

Guidance and counseling have been vital aspects of education. One of the purposes of education
is to help an individual becoming useful member of society. This course has been designed with
the fullest undcrstandmgr of the important role you are'going to play in schools and community as
a whole. The course rnodules have been written to enable you to assist the young students with
' hearing. meau*ment in:schools to dcchOp values and life orientations, to assist students in
making. appropriate and satisfying personal, vocational and educational choices; and to assist
stuclents acquire a posmve lmagc of self through self understanding the needs and problems

- Objecthes
: Aﬂu— COmplctmg this ccurse the studeat will be able to:

N
' . 54

Identify a child with cerebral palsy or a child with Multiple Disabiiities. Study his / her °

.
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s Apply the skills of guidance and counselling in classroom situations
» Describe the process of development of self<image and self-estcem
o dppreciate the types and issues of caunselling and guidance in inclusive settings

sicduie 1 Introduction to Guidance
! Guidance : concept, auns and Functions
.2 Need for Guidance-+-- - —

1.3 Principles of Guidance
1.4 Arcas of Guidance : Educational Guidance Vocational Guidance and Personal

—

Guidance
1.5 Role of teachers in guidance for students with disability

Moduls 20 {atroduction to Counseling
2.1 Counseling: Meaning, nature and characteristics of counseling .
2.2 Core conditions in counseling (special concerns in-counseling)'
2.3 Types of counseling: Directive, non directive and eclectic counseling
2.4 Skills and competencies of a counselor

2.5 Professional ethics of a counselor

Moduie 3: Enhancing Self Image and Self Esteem

3.1 Coneept of Self as Human
3.2 Understanding of Feelings and Changes
3.3 Developing Mental Health and Coping Skills
3.4 Personality Development,
3.5 Role of Teacher in Devéloping Self-Esteer in Children

~iodile 40 Approaches and Services offered in guidance and counseling
4.1 Approaches: child centered, supportive and family
4. 2 Services offered 1n guidance and counseling: placement Services
4.3 Services offered in guidance and counseling: remedial service
4.4 Services offered in guidance and counseling: Student information service
4.5 Services offered in guidance and counseling; Follow-up service

viedule 5: Guidance and Counseling in Inclusive Educationa
5.1 Current status with Reference to Indian sehools
~ . 0] . . . v . hd
5.2 Role of a counsellor in mainstreaming and providing supportto studénts with special

needs .
5.3 Guidance/ couselling needs of families of children with special needs

4 Group Guidance: Group Leadership Styles and Group Processes
.5 Challenges in Group Guidance :
' Qﬁ, /’J ‘
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Hands'on Experience for netional hours: (ANY TWQ) 30 Hrs 10 Marks

L. Report your reflections on 3 sessions of professional guidance
2. Hold simulation of a parent counsellingsession and submit your reflections
Interview a professionally active school counsellor and make a report on counselling

needs of children with special necds

Transactions : Conventional lecturing, PPTs, Visits, Observ:xnons class discussions, Videos,

reflecting upon learnt Imow!edge

Essential reading
Shah, A (2008) Basics in guidance and Counselling. Global Vision Publishing House

[

Nayak, A.K. (1997) Guidance and Counselling. APH Publishing, Delhi
 Rao, V.K. & Reddy, R.S. (2003) Academic Environment: Advice, Counse! and

Activities. Soujanya Books ‘
Sharma, V.K. (2005) Education and Training of Educajional and Vocational Guidance,

>

=

» Soujanya Books
Maik, P.S (2013) Counselling Skills for Educationists. Soujanya Books

_Suggested Reading
Kapunan, R.R (2004) Fundamentals of Guidance and Counselting. Rex Printing

L]

Company, Phillipines
Pai, O.B. (2011) Educational and Vocationa! Guidance and Counsel!mg Soujanya

Books

¥ 10 (B) EARLY CHILDHOOD CARE, INTERVENTION AND

EDUCATION

(anrse Code: B 10(B) Credits:03

Cx;utact Hours: 60 Notional Hours: 30
._Marks: 75 )

1]

*

introduction ‘
The course is designed to provide the student-teachers with an insight into developmental

. ,mlcitones of typ?&al children. This will wwfamers to understand deviations and
e
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wtegies to address them in the cntical phase of development. It will also help the

learnersunderstand the unportance of transitions and its requirements.

Objectives
After undertaking the caurse thestudents will be able to:
s Explain the biological & sociological feundations of early childhood education
o Describe the developmental  systems.  approach and.. role responsibilities o f
wierdisciplinary teams for early education of children with disabilities
Enumerate the inclusive early education pedagogical practices

Understand. the dynamics of early intervention

»

Module 1: The Early Years: An Overview
1.1 Facts about Early Childhood Leaming & Development

1.2 Neural Plasticity
1.3 Criticai Periods of Development of Motor, Auditory, Visual, nguxsnc & Cogmnve

Skills
1.4Sensitive Periods of Learnipg: Maria Montessori’s Framework, Windows of Opportunity

& Leaming Timelines of Development in Young Children

1.5 Integrating Theories of Development & Leaming for-Early--Childhood Education -
activitigs

Iviodule 2: Eariy Educatign of Children with Disabilities

2.1Young Children at Risk & Child Tracking

2.2 Interdisciplinary Assessments & Interveniion Plans

2.3 Developmental Systems Model for Early Intervention (Of Guralnick, 2001)

2.4 Curricular Activittes for Development of Skills -of: Imagination, Joy, Creativity,
Symbolic Play, Linguistic, Emergent Literacy, Musical, Aesthetic, SCientlﬁc & Cultural

Skiils
2.5 Bvidenced Based Practices for Early Intervention
Module 3: Inclusive Early Childhood Educational (ECE) Practices.
| Natural Environments, Service Delivery Models & Importance of Universal Designs of

Learning (UDL). ’
3.2 Practices for Inclusive ECE Programs: Adaptations of Physical Environment &
Equipments, Visual Support-Matenials, Parent Partnerships, Friendships & Engagements

with Typical Children
3.3 Principles of Inclusive ECI: Practices: Full Participation, Open Ended Activities,

Collaborative Planning,
*m f A;’{ié n’ :
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3.4Collaborating with Parents, Family Education &Developing Individualised Family *

Service Rlan (IFSP)
3.5 §chool Readiness & Transitions

Module 4: Early identification and intervelition
4.1 Early identification and intervention; defining the three terms and setting criteria

L]
42 Early lutervention: Negd and Justifieation
1.3 Prerequisites for early intervention
4.4 Early identification and early ititervention: managing the link
4.5 Managing early intervention-Multi diseiplinary involvement
fdodile 5 Eavly Intervenfion: National and Istérantional scens

5.1 Outcomez of early intervention aud factors affscting outcomes
3.2 Global benchmarks/global trends

5.3 Early intervention of HI ~JCIH Reference
5.3 Barly intervention services: Indian scenario

* 3.4 Early intervention and inclusive education
5.5 Early intervention: Micro level and macro level &hauengas in India

Hands on Ex—pen‘enc’-e for notional hours: (ANY TWO0) 30-Hrs (10 Marks)
Developing a journal on developmeéntal milestones &leaming timelines of children

1.
. from 0 to § years :
2. Participation in workshep & develop fivecroative teachinglearning materialsfor
children in inclusive early childheod education programs -
3. Make a checklist for sarly jdentifeation of preschoolers for teschiors.

Transactions : Conventional lecturing, PPTs, Visits, Obsarvations, class discussions, Videos,

reflecting upon leamt knowledge

LSa eatial Readings
C‘ostclloPM (2000). Thinking S/a!ls & Early Childhoed quca{ton London: David

‘Fulton Pubhshers _
Dunaq. S.G. & DunnK (1992).7eaching Elementary s students through thelr individual

: : leammg styies Practical approaches rﬁdWassachuseus Allya & Bacon.
' @ |
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L

Klausmeir H.J. & Sipple. T.S. (1980). Learning & Teaching Concepts. A vfmté‘gy Jor
testing applications of theery. New York: Academic Press
Mohanty J & Mohanty. B (1999) Early Chilhood Care and Education. Delhi: Offse[

Printers

Suggested Readings

oy
.
(o)

Course Code: B 10(C)
‘ Notional Hours: 30

(Cy APPLIED BEHAVIOUR ANALYSIS

Barbour. N & Seefeldt.C (1998).Larly Childhood Education. An Introduction (4™ Eds).

{J.K: Preatice Hall. )
Zeoman.B.C (1978).The Early Years in Childhood Education. Chicago: RandicNally .
College Publishing Company. .

Catron.C.E. & Allen.J (1993).Early Childhood Curriculm. New York: MacMillan
Publishing Company.

Dahlberg.G , Moss.P & Pence. A (2007). Beyond Quality in Early Childhood Care and
FEducation. (2" Fd.). New York: Routledge Publication.

DopyeraM.I. & Dopyera. J (1977). Bécommg a Teacher of Young Children. New

York:Random House Publications.
Gordon.1.J (1972).Early Childhood Fducation. Chicago: Chjcage University Press.

Hamilton.D.S & Flemming (1990).Resources for Creative Teaching in Early Chtldhood

| Education (2™ Edition). Tokyo: Harcourt Brace Jovanvich.

Hilderbrand.V (1991)Jntrqduc£10n ro _narcly Childhood Education. New York:
MacMillan Publishing :

KroghSL & SlentzK (2001).Early Childhood Educatzon Yesterday, Today &
Tomorrow.London: Lawrencc Erlbaurn Associates Publishers

Range.D.G, Layton.J.R.& Roubinek.D.C.(1980). Aspects
Education. Theory to Reserch to Practice. New York: Academic Press.

Spodek.B, Saracho.O.N & DavisM.D (1987).Foundations of Early Childhood
Education. Englewood Cliffs, New Jersey: Prentice Hall, -
Wortham.S.C (NK).Measurement & FEvaluation in early childhood education (2™

Eds.).Qhio: Merrill Prentice Hall.

of Early Childhood

Credits: 03

Contact Hours: 60
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Objectives: at the completion of this course, the student will be able to

o
behavioural analysis
[se various measures of behavioural assessment

Apply methods of ABA in teaching and learning environments
Integrate techniques of ABA-in-teaching programs
Select suitable strategies for managing challenging behaviours

Viodule 1 Introduction to Applied Behaviour Analysis

1.1 Principles of Behavioural Approach

1.k

1.2 ABA - Concept and definition

1.3 Assumptions of ABA — Classical and Operant Condmomng

1.4 Behaviour- definition and feature
1.5 Reinforcemegnt & Punishment

Modu];: 2ivlethods of Behaviour Assessmerit

.

2.1 Antecedent, Behaviour & Consequence
2.2 Behaviour frequency and rate
2.3 Behaviour duration.

2.4 Behaviour latency
2.5 Inter-response time &percent of occurrence .

Module 3Methods of ABA
3.1 Ideniification of behavioural goals
3.2 Functional analysis of behaviour
.3 Discrete Trial Teaclung
-Discriminative stimulus -charactenstics

i,._\,

-Response
-Censequence <charagteristics
* -Inter<tnial interval
3.4 STAR (Setting Triggers Action Result) Model

- 3.5 Pivotal Responge Training

&

Module 4 Techniques for Positive Behaviour Support

4.1 Types of posttive reinforcement 3
- Prnimary ¢ d }a_é'
. ¢
- Secondary . N \ ' @‘ 09'30
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Develop and understanding of the underlying principles and assumptions of applied

-



- Token gconpmy
4.2 Schedules of reinf{orcement : )
- Continudus -

- Fixecl ratio

- Fixed interval

- Variable ratio

- Variable interval

-~ Fading.. .. . ) L
4.3 Negative reinforcement _

- Escape ‘

- Avoldance
4.4 Shaping and Chaining
4.5 Types of Prompt .

~ Physical :

- (estural

- Peansing

- Vigual

~ Positiona}

>« Verbal

Module sSiauagement of Chaliengng Behavianr

5.1Differential reinforcements of behaviour
5.2 Extinction and Time out

5.3 Response cost and pvercorrection

3.4 Mamienance J‘

5.5 Generalization and fading

I1ands on tasks for Notional Henrs: (Any Two): 30 bours - 10 marks
1. Conduct a functional analysis of behaviour uf a given case and submit regort
2. Developand submit an ABA program for management of a challenging behaviour

3. Develop teaching material for Discrete Trial Teaching/Pivotal Response Training

‘Transactions :
The course consists of several coucepts from behavivwal theories. The concepts should

beexplained through real life examples and selected case studies. Students should be
encouraged io conduct systematic observations of behaviour and suggest suitable plan of

action for dealing with behavipural deficits in children.

»

Essential Readings .
» Bailey, J., & Burch, M. (2011). Ethics for Behaviour Analysts. Routledge, New York,




Pearson Publications.
Fisher, W.W., Piazza, C.C., & Roane, H.5. (2013). Handbook of dpplied Behaviour

Analysis. Guilford Press, New York.

- Keamney, A. 1. (2007). Understanding Applied Behaviour Analysis: dn [ntroduction
1BA for Parents, Teachers und Other Professionals. Jessica Kingsley, Philadelphia.
Lewis, P. (2006). Achieving Best Behaviour for Children sith Developnientul

Disabilities. Jussica Kingaley Publishers London

Suggested-Readings
* Aune, B., Burt, B., & Gennaro, P. (2013). Behaviour Solutions for the Inclusive

.- Classroom. Future Honzons Inc, Texas.
Moyes, R.A. (2002). Addressing the Challenging Behaviour of Children with HFA/AS

in the Classroom. Jessica Kingsley Publishers Loadon.

*
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16 (D) COMMUNITY BASED REHABILITATION

Course Code: B 10(1}) Credits: 03
Contact Hours: 60 Notional Hours: 30

Marks: 75

OPpjectives
After completing this course the student will be able to:

@

Explain the concept; principles and scope of community based rehabilitation

Learn the strategies for promoting public participation in CBR
Apply suitable methods for preparing persons with disability for rehtbilitation within the

&
e

oo community
Provide need:based training to persons with disabilities
Develop an wnderstanding of the role of government and global agencies in CBR

&

Yiodule ! Introduction to Community Based Rehabilitation (CBR)
! Concept and definition of CBR

2 Principles of CBR. '

3 Difference between CBR and institutional living .

Socio-cultural and economic contexts of CBR

A

% Scope and inclusion of CBR in government policies and programs

-

[
A
1
i
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2.1 Awareness program-Types and methlods

2.2 Advocacy - citizen and self

2.3 Focus group discussion -

2.4 Family counselling and family support groups
&3 Corporate social responsibility

Module 3Preparing Persons with Dzsabmty for CBR
3.1 Farly identification and mtcrventxon o

3.2 Development of Person Centred PIan for edycation
3.3 Indiviclual Transition Plan

3.4 Community related vocational tmimllng

3.5 Skill training for living within community

Module 4 CBR Strategies for Persons with Disabhilities
4.1 Visual impairment B

- Orientation and mobility training

- Braille
4.7 Hearlng impainmernt

- Training in sign language and system
4.3 Physical impairment and Cerebral Palsy

- Training in use of assistive devices

- Training in use of augmentative ax}'d-altemativc communication systems
4.4 Autism and intellectual disability

- Treindng in functional and survival skills

T sevces wr school and higher education

Module 5 Role of Government-and International Agencies
5.1 Poverty alleviation and development programs

5.2 Disability related legislations & judjcial activism

5.3 Disability related policies and schemes

5.4 United Nation's Conventions and Dgciamtions

5.5 Review of global legislations

flands on Experience for notional hours: (ANY TWO) 30 Hrs 10 Marks

1. Visit an ongoing CBR program and write a a report on its efficacy
2. Orpanize a community awareness program and submit a report
3. Prepare an outline ofa CBR prog:ram,__for a given person with disability
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Besides lecture method the topies in this course may be transacted (hrough disoussion on seiected

case studies, classroom seminar/debates.

Essential Readings
- Loveday, M. (2006). The HELP Guide for C’ommmuty Based Rehabilitation Workers:

A Training Manual. Global-HELP Publications, California.
. wic( onkcy, R and Q' Tool, B (If:ds) Innovations in Developing Countries for People

. Nwlelt Al and Aibnght A (1998} Dtsabzhly anel SelfD:rected Employment:

Business Development Model, Campus Press Inc. York University.
- Peat, M. (1997). Community Based Rehabilitation, W .B. Saunders Company.

- Scheme of Assistance to Disabled for Purposes of Fiiting of A ids/Appliances, «—

Ministry of Sucial Welfare, Govt. of India, New Delhi.
« Scheme of Assistance to Organizations for Disabled Persons, Mnust!y of Socxal

Welfare, Govt. of India, New Delhi.
WHO (1982). Community Based Rehabilitation — Report of a WHO International

Consadiation, Colormibo, $1i Lanks, 28 June- 3 July, WHO (RHB/AR/E2.1)
- WHO .(1984). "Rehabilitation For All" in World Health Magazine, WHO, Geneva
B 10 (E) APPLICATION OF ICT IN CLASSROOM
Course bade: B 10 (E)
Contact Hotirst 60

+

Creadlit: 0’3
Notivnal Hours 30
Marks: 73
Introductisn :

This course has dual purpose: firstly it aims td orient the teacher trainee to various applications

of Information and Comrunication Technology in teaching learning process; and secondly it

intends to orient the learners to understand the scope and application of ICT for students wiih
disabilities. The course includes uses of all kinds of media and computer in order to give hands
on experience of applying ICT in various leaming environments as well 1o familidrize the sudent

teacher with different modes of computer based leaming.

Obj octivu
f-\ﬂc:‘completmg the courst the student tedcher will be able to;
Gaunge the varying dimensions in respect of ICT and Applications in Spemal Education

s Delineute the speciul roles of ICT Applications
e Acquire Fam:harr[v with D{ﬂ?’rent Modes of Computer-Based Learning

and Speeini Education

N
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1.1.Meaning and Scope of ICT

1.2.Role of ICT in "Construction of Knowledgs';

1.3. Possible Uses of Audio-Visual Media and Computers (Rad)o Television, Computers)

!4, Integrating ICT in Special Education With Reference To Articles 4 and 9 of UNCRPD
and Goal 3 of Incheon Strategy

i3 Theee As ot ICT Application—Access, Availability, Affordability

.

¥odule2: Using Medm amd Computers
2.1. Media: Radio and Audio Media- Scopt Writing, Storytci!mg, Sangs, Etc.,
2.2 Television and Video in Educatiog,

2.3 Importance of Newspaper in Edugation
2.4. Computers: Functional Knowledge of Operating Computers~On/Off,

Word Processing, Use Of Power Point, Excel,
2.5 ICT Applications For Access To Print , ,

Module 3. Computer as a Learning Tool
"5.1 Effective Browsing of the-Internet for Discerning and Selecting Relevant Information,

3.7 Qurvey of Educational Sites and Downloading Relevant Material;

3.3 Cross Collating Knowledge from Varied.Sources, :

3.4, Computer-Aided Learning: Application of Multimedia in Tcaehmg and Learning,
Programmed Instructjon; Computer-Assisted Instmctnon, Web based leaming, Interactive
Learning & i-learning; virtual classrooms

3.5. E~Classroom: Concept, Organizing E-Classroom and Required Adaptations for Students
with Disabilities;& mobile leamning and mobile learning apps.

Module 4; Visualising Tec_b'noionguppor‘ted Leayning Situations

bt

Programume
4.2 Developing PPT for Classroom Use; skype and 1SL, using software fur *captioning’

4.3 Usiag of Available Software or CDs
4.4 Using LCD Projection for Subject Leaming Interactions;
4.5. Generating Subject-Related Demonstrations Using Computer Software and Enablirg

Srudents to Plan and Execute Projects;

Module 5: Interactiveuse of ICT '
5.1 Participation in Social G raups on Intemet

5.2 Creation of 'Blogs’,
3 Organizing Teleconferencing and Video-Confereneing; ,
4 [dentifying and Applying Software for Managing Disability Specific Problems.

% gqf:/,..-——-‘— 65
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4.1 Preparation of Leaming Schemes and Planning Interactive Use of Audio-Visual



5.5 Overview of WCAG (Web Content Access Guidelines)

» Hands on Experience for notional hours: (ANY TWO) 30 Ers 10 Marks

Develop a script on any topic of your choice. Conduct an interview with an expert on the

o
selected topic to prepare an audio or vidco‘program of 15 minutes duration.

Prepare a PPT by inserting photos and videos on a topic of your choice,
Create your email account as well as design a blog.

L

fransactions : Conventional lecturing, PPTs, Visits, Observations, class discussions

Videos, rellecting upon learnt knowledge.

Essential Readings
. Abbot C.X2001). ICT: Changing Education. Routledge Falmer
s Florian, L. & Hegasty J. (2004). /G and S‘pecxal Educational Needs: A ool for

Inctusiop. Open Umvemry Press

Suggested Readings
Kozma, R.B. (2003). Technology, Innovation, and FEducational Chdﬁge.': A Global
Perspective: A Report of the Second Information Technology in Education Study, Module

2. International Society for Technology in Education

]

810 (F) GENDER AND DISABILITY
Course Code: B 10(F) Credits; 03
Notlonal Hours: 30

Contact Hours: 60

Marks: 73

Ob ;cctzves After completion of this course the student will be able to
' Develop an undersianding of human rights based approach in-context of a'xsab:luy

. o Explain the mzpacl of gender on disability

" =« - Describe the personal and demographic perspectives of gender and disability
A na!yse the issues related to disabled women and girl children
Descnbe !he role of advocacy and Iegzsiar!an in creating ger:a’ar equity

-

I‘ﬁ‘wuh 1: Human Right-based Approach& <mehiik
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1 Human Rights-based appreagh
Concept and history
.2 Principles of IRbA
Equality and non-discrimination
Universality & Inalienability
Participation and inclusion
Accountability and rule of law
I.3 Elements of Human Rights Syulem
- Legal framework C
[nstitutions :
Development policies & programs
Public awarencss
Civil society
i \c'.an.:\gc:’(f}{f’b/\ o
5 HRbA and Disability
Dinparverment
- Enforceability
- Indivisibility
- Partigipation

Modale 2; Gender apd Disability
2.1 Sex &Gender /
- Concept & difference
Z.Z Disability& umpairment
- Concept& difference
2.3 Gendered experience oﬁ disability
- Public domain
- Private and familial domain
2.4 Gender and disability mainstreaming
2.5 Gendered patterns in relation to disability
- Daveloped countries
- Developing counines

Module 3: Gender and Disability Analysis

3.1 Gender apalysis

3.2 Disability analysis
2.3 Sex-dissggregated data

3.4 Psyche and gender
Noraslization and sacial role valorisation

\~.

Vodule 4: Women and Gir! Child with Disability

4.1 Inclusive equality
.- Equal access to family life
- Equal access to education
- Equal access to political participaiion .

4 2 Factors contributing to disability G'/j
0 (T2 —
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~ Gendei-based viclenze
- Traditional practices
4.3 Sexual and reproductive health
4.4 Standard of living and social piotection
. 4.5 Work and employment

voduie 5: A;dvac;:cy and Legal Framework
3.1 Women’s movement
3.2 Disability rights movement . .. -
- i voan -
5.3 Intemmqnal uutiatives

- CEDA; (V

-CRC

. UNCR’;?D

5.4 Constitu onal provisions & schemes for disability

5.5 Gender cfitique of government schemes

o
Hands on Experience for'notional hours: (ANY TWO)
e :

I. Stud}.'_ the case of a given woman with disability and submit a report
2. Review selected paper/s authored by women with disability
Prepa’frc community awareness material for gender equity and disability righes

30 Hrs 10 Marks

3.
I‘mnsactmm
This course has been designed to provide the student teachers a socio-cultural perspective to
disability, Tt auns io promote awareness about the space for disability equzry and rehabilitation
within the hvlman rights system. As such the transaction of the course topxcs should be done
through focus group discussions, and issue-based classroom interactions in addition to lectures

and seminars.

Essential Rdadmgs : '
1 Habib,'L. A. (1997). Gender und Disability: Women's Experiences in the Middle East

© Odfam, UK.
- Hans, A. (2D15). Disability, Gender and the Trajectories of Power. Sage Publications

Pyt Ltd. ;
» Meckosha, {1 (2004) Gender und Disability. Sage I:ncyclopacdm of Disability.
- O'Brien, J.;/& Forde, C. (2008). Tackling Gender Inequality, Raising Pupil

Achievement , Dugedin Academic.
* Ridmeway, Z. L. (2011). Framed by Gender: How Gender Inequality Persists in the

Aodern Word. Oxford University Press.
Sarnuels, E 1 (2014). Fantasies of [dentification: Disability, ("ender Race. NYU Press,

LISAL

-« Smith, B. L} . & Hu[chlson ‘B.{2013). Gendering Disgbttity. Rutgcr Umversi[y Press,
New-Jersey .~ :
Loy ' o 0&6&3
Suggested Readings ?},\ \ at g@aﬂ
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-~ Necghley, Lo (1999). dngles of Vision: How to Understand Social Problems, West

View Press. _ 7
Purkayastha, D, (2010}, Economic Growth, Intra-Household Resource Allocation and

Gender Inequality, Atlantic Economic Journal, Vol. 38, No. 4.
+ Treas, J., & Drobnic, S. (2010). Dividing the Domestic: Men, Women, and Household

Work in Cross-National Perspective, Stanford University Press.

B 10 (G) BRAILLE AND ASSISTIVE DEVICES

Credits: 03

Course Code: B 16(G)
Notional Hours: 30

Contact Hours: 60
Mavks: 75

Infredaciion

¥
Mralie, ihe enibossed. system of reading and writing for the blind along with its inventor, Louis-
Braille (1809-1852), has opened a wide range of avenues and opportunitics for effective
mainstreaming and empowerment for persons with visual impairment. In addition, a plethora.of
devices are now available which help the visually impaired to access meaningful education in all
school-subjects as also skills of independent living and economic activities.
This course familiarizes the learners with-the importance and.operational aspects- of Braille,
which has stood-the test ur time-and competition for the-last.about 185 years. It also- mtrnduceg
them to basic devices used for teaching blind and-low vision children.
It is hoped that through the study of the course, the learners will be motivated to know more
about these and various other devices and technologies-and be in a position:to help childrert with
visual impairment/their parents to procure the needed devices with ease and:speed. .

{hjectives
After completing the course the learners will be able to:- .

e Acquire basic information about Braille, its relevance and some important functional

aspects,

Get basic information on types and significance of different Braille devices;

Get acquainted with the types and significance of basic devices relating to Mathematics,
Seience, Geography and Low Vision as also on sources of their availability.

Jnit 1: Braille

I.1 Louis Braille and the Evolution of Braille
1.2 Continuing Relevance of Braille vis-a-vis Audio Material;

1.3 Braille Signs, Contractions.and Abbreviations--English Braille; ,
Yoa ‘ . . -

. Registrar (Acsd.}
\ T rsghy ofRajaBthm
" JAIPUR A8



Un

1.4 Braille Signs and Symbols---Hindi/Regional Language;
1.5 Braille Reading and Writing Processes,

it 2: Braille Devices =~ Types, Description, Relevasnice

2.1 Slate and Siylus

2.2 Braille Writer

’) .3 Electronic Devices—Notetakers and Refreshable Brailis Dzsplays
2.4 Braille Embossers T

2.5 Braille Transiation Software

: Um‘t?u— Other Reévices = Types, Description, Refevance

Hands on tasks for Notional Hours: (Any Two):

£ss

| Mathematical Devices: Taylor Frame and Types, Abacus, Geometr y Kit, Algebra Types
3 2 Geography: Maps-<Relief, Embuossad, Models
3.3 Seience Material
3.4 Low Vision Aids-<Optical, Non-Optical, Vision Training Material

3.5 Schemes and Sources of Availability
30 hours 10 miarks

I. Observe at least five devices in use in at least five school periods.

2. Draw up an item-wise price list of at least ten devices from differefit sources,

3. prepare a presentation ~ Qral/Powerpoint — on the relevance of Braille for children with
visual impaizment ‘

. Prepare a report on the availability and use of Mathematical dewe&s (at lcast. mo) i vne
special school and on inclusive school

5. Make a report on the application of at least two nonsoptical devices for Chlldx en with

-

low visiof.
Transactions :Conventional lecturing, Demonstiations |
difeussions, Videas, reflgdling upan learnt knowledge.

*

PPTs, Visits, Observations, clasy

eniial Readings:
A Restatermnent of the Layout, Definitions and- the Rules of thé’ Standard English Braille
Systera (1971). London: The Royal National Institute for the Blind

Ashkeroft, S.C. and Henderson, F. (1963). Programmed Instrucuon in Braille. Pittsburgh :

Stanwvick. House
Lowenfel d, E-{IOGE)\ Blind Children Leam to Read. Springfield: Charles €. Thorhas

Man, E‘xﬂv(,:(l’mﬂ Amazing Abacus. Coimbatore: SRVK Vidyalaya

> Manuasl on Bharti Broille (1980). Dehradun: NIVH
L. ison, Myma K. (1981). Guidelines ami (.:anﬁs for Icig;nw Efficient Braille Reading.

»
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New York: AFB
Proceedings: National Conference on Past and Present Status of Braille in India

B

« (2001). New Delhi: All India Confederation of the Blind

Suggested Readings:

» Hampshire, Barry (1981). Working with Brailie - A Study of Braille as 4 Medium of‘ '

Communication. Geneva: UNESCQO . .
Kusanjima, T. (1974). Visual Reading and Braille Reading. New York: AFB

o inn, MNG {1992). Techniques ofTeaciung Blind Cluldren. N.Delhi: Sterling Publishers
« Mellor Michael C. (2006) Louis Braille A touch of Genius. Boston: National Braxllc

£

Press

R 11 (A) ORIENTATION AND MOBILITY

Course Coder B 11 (A) ' Credits: 03

Contact Hours: 60 . ‘ Notional Hours: 30
' Marks: 75

Introduction '

Movement with independence in the cnvironment has been stated to be one of the major
challenges of vision loss. In order to facilitate their meaningful empowerment, therefore, it is-
necessary to provide students with visual impairment skills and techniques which enable them to
cope with these challenges. Developments, especially during and after World War I, have led to
the emergence of a large variety of such strategies, skills and technologies, which are covered
under the discipline titled Orientation and Mobility.

So, the present course carrying the same title introduces the leamers 10 various crucial aspects of
this wital subject. It is hoped that through the study of the course, the leamers would be in a
better position to understand the umplications of vision loss with reference to independent
movement. It would also enable them to get insights into basic skills and components essentiaj
for meaningful orientation and easy and graceful mevement for the visually impaired.

Cbjectives ‘ : .
After completing the course the learners will be able to: )
o Describe the nature and scope of O&M as also the O& M related resporsibilities of the
special teacher.
s Acquire basic knowledge of human guide techniques.
s Describe pre-cane and cane travel skills and devices.
v

N\ C%-*) e 71
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o Get acquainied with the importance and skitls of training in independent living for the

© visudlly impaired. .
&
* Module 1: Introduction te Orientation and Mobility
i.1 Orientation and Mobility --Definition, Importance and Scope
1.2 Basic Terminologies Associated with O&M: Trailing, Landmarks, Clues, Cues
Shoreline, Squaring Off, Clockwise Direction, Sound Masking, Sound Shadow
1.3 Roles of Other Senses-in O&M Training '
| .4 Special Responsibilities of Special Teacher/ Educator with reference to Q&M Training

1.5 Blindfold--Rationale and Uses for the Teacher .

Module 2: Human/Sighted Guide Techaique

2.1 Grip
2.2 Stance ‘
. <2.3 Hand Pasition
oo 2.4 Speed Control
- 2.5 Negotiating: Narrow Spaces, Seating Arrangements; Staircases, Muddy paths
Modude 3: Pre-Cane Skills
" 3.1 Upper and Lower Body protestion  *
+ 3.2 Room Familiarization _
3.3 Using Oral Description for Orieritation
3.4 Search Patterns
3.5 Building Map reading Skills :

Module 4; Cane Travel Techoiques and Devices

4.1 Canes--Types, Parts, 3ix Considerations
4.2 Cane Trave] Techniques: Touch Technique, Touch and Drag Teehhique, Diagonal- Cane

Techanique
4.3 Use of Publi¢ Transport
4.4 Asking for Help: When and How
4.5 Electronic Devices, Tactile and Auditory Maps «- Deseription and Uses

Ed
-

' Module 5: Training In Independent Living Skills.
- 5.1 Self Care, 4ait and Posturs
* - 5.2°Personal Giooming
: 5.3 Bating Skills and Btiquette
5.4 Identification of Coins and Currency Neles
#5.5 Basios 6f Signature*Writing

73




firnd: on Experience for notional heurs: (ANY TWO)

Trapsactions

30 Hrs 10 Marks

Act as a sighted guide in different situations/settings. _
Prepare a list of canes and other devices available with various sources along

with prices.

3, Undergo an experience of moving under a blindfold for a f2w rainutes and
describe the gxperience in 200 words). ' :

4. Make g short BowerPoinl/ oral presentation were about 3 m,,i:mtes; were on the
importance of Q&M for the visuajly impaired.

5. Draw up a list of important clues/cues/landmarks which the Wsually unpaired

student can use in the school. ‘
Conventional lecturing, PPTs, Visits, Obscrvauons DPmOIlS[I’lUOILS claqg

discussions, Videos, reflecting upon leamt knowledge

Essential Readings:

Blasch, B. B., Weiner, W. R, & Welsh, R. L. (1997) Foundations of Orientation and

Momhty {2nd ed.}. New York: AFB Press, .
Cutter, Joseph (2006). Independent Movcment and Travel i Blind Children. sNorth

Carolina: 1AP ‘
Fazzi, D. L. & Pétcr-sméyer, B. A (2001). Imagining the Possibxlitics: Creative
Approaches to Qrientation and Mobility Instruction for Persons who are Visually

Impaired. New York: AFB Press. :
Jaekle, Robent C.( 1993). Mobility Skills for Blind People : A Guide far Use in Rural
Arens. Christoffel BlindenMission. ;

Knoit, N. 1. (2002). Teaching Orientation and Mobility in the Schools: + An Instructor’s

Compaaion. New York: AFB Press.
Smith, A. J. & Geruschat, D. R. (1996). Orientation and Mobility for Children and
Adults with Low Vision. In A. L. Comm & A. J. Koenig (Eds.), Foun,iauons of Low

Vision: Clinical and Functional Perspectives .New York: AFB. f

[

1

Suggested Readings:

Dodds,  Allan(1986), Mob:lu,r Training for V:sual!y Handieapped D,Ople London:

Croom Helm
Hill, Everett and Ponder, Purvis (1976) Qrientation and Mobility Teehmques New YOrk

!

AFB
Jacobson, WUH, (1993). The,Ant and Science of Teaching Orientation und Mobility to

Persons with Visual Impairments. New York: AFB Press. ,
Singh, J.P. (2003). Technology for the Blind. New Delhi: Kanishka Publication .

%W | 73
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B 11 (B) COMMUNICATION OPTIONS: ORALISM

*

Credits: 03
» Naﬁox‘ml Hom-s:‘:&o

Marks: 75

‘Course Code: B 11(B)

Contact Hours: 60

Introduction

- Communication, language and speech have always been at the centre stage when education of
children with deafness is being discussed. Without going into much of judgemental discussions
in the direction of ‘either — or’ options to be the ‘best’, this syilabus intends to-expose the student
teachers to all the dominant options. However, over and above the said exposure offered through
compulsory courses, this optional course offers the student teachers an additional opportunity to
sharpen the skills in one of the categories of options. This is expected ‘to emphasize use of
appropriate options rather than advocating one among the many. Moreover, learning this optional

. course is also expected to provide wider carser choices for the student teachers.

Objectives .
After learning this course the students will be able to:

o Discuss the Aural Oral Options with reference to persons with hearing impairment in the

context of India
Discuss the relevant issues like literacy, inclusion and training with referencé to Oralism

/Oral Rehabilitation
Exhibit beginner level hands on skills in using these options
Motivate self to learn and practice more skills leading to linguistic adequacy:and Sluency

to be used while developing spoken language in children with hearing losses.

[3

Module 1: Understanding Hearing Loss in Real Life Context

1.1 Basic Awareness on Paradigms of D/Deafness (Medical And Social)

1.2 Basic Awareness on Deafhess and Commuaicative Access: Challenges and

Concerns
1 3 Basic Awarcncss an Autonomy, Inclusion and Idenmy With Reference to Oral

. . Options
“ 1.4 0ral/ Aural Verbal Opnons and Realistic Expectations of Family and Teachers

1.5 Importanee of Neural Plasticity and Early Listening Opportunities

. L]

74
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. Differesce Between Uni Sensory and Multi $ensory »\pprmx,h i1 Oralisn:
2 Owaey To Lueracy: Why And How
3 Speech Reading: Neged, Rele And Stmtcpm in All Communication Oiptians
1. Training And Guidance on Aural Oral Practices for Families And Tuming Horae

Ervironment: Current Scenario, Importanee And Strategies
$ Tuning Mainstreamm Schools/Classrooms For Aural Oral Communication: Do’s Apd

'E\J [N

Don’ts

Module 3: Skill Development Required for Qralism
3.1 Practicing Interpreting Audiograms and Exposure to Goal Setting In Listening Skills .
3.2 Practicing Motherese (Addressing /Talking To Young Children) and Age Approprjaté
Srecourse with Children Using Appropriate Language, Tumn Taking and Eye C‘gntac‘t
3.3 Practicing Fluency Skills in Verbal Communication: Spontaneous Conversations,
Narrations and Loud Reading
3.4 Practicing Skitls in Story Telling /Narrations/Jokes/ Poems / Nursery Rhymes

3.5 Ongoing Monitoring and Assessing Auditory Functioning and Speech Development:
Reading Model Formats Used For The Purpose (Cheeklists, Recordings, Developmental
Nenies)

Module 4: S$kill Developmeént Auditsry Verbal (AV) Approach

4.1 AV Approach: Meaning, Misconcepts and Jugtification

4.2 Stages of Auditory Hierarchy
4 Jundersianding Llstemng Strategiss, Techniques of AV Approach and Their Relation to

Listening Environment
4.4 Reading Mode! Plans and Observing a Few Weekly Individual Sessions

4.5 Devclopm},, Instructional Material For AVT Sessions Linking Lxstemng, ‘Language And

]

Cognitien
Module 5: Implementing Oralism and -AV. Approach in Indian Special-Schools & Summing
up
5.1 Use Of Oralism and AV Approach in Indign Special Schools: Current Sceraria
5.5 Ceslismys AV Approach: Prerequisites for Special Schools
5.3 Strategies of Implementation Oral Communication Policy and Fulfilling Prevequisites
4 Resource Mobilization For Listening Devices: (ADIP, Organized Charity, CSR, Fund

Raising Events, Web Based Fund Raising)
5.5 Reflections On The Course: From Theory to Practice to Initiating Change

<

4

Hands on Experieace for pational hours: {ANY TWO) 30 Firs 10 Marks

1. Watching Vidsos Of Individual Sessions And Classroom l'eaching

2. Role Play And Dramatization .
N
% Lqé/—-—’ " 75
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3 evclopmg Learning Material For Facilitating Connectivity Ameng Listening,

panguoge And Cognition
ecording Self Narrated Stories / Poems And Writing Reflections Upon It

4.
[nteracting With Non Digabled Children For Practicing Fxpansion O ldeas

Transactions

Curricular transactions of this course must involve skill based approach. This course being

placed in the'4" semester, the students are expected to have adequate exposure of special-school -

system, aural activities therein and the school environment. Lecturers of this course are expected

. to yse those experiences while teach_mg theory component of this course. The transaction
strategies - however, must focus on skill development of aural Or’zl techniques through
observations  {live or recorded) and reflecting upon it. Mock parent child conversations,
demonstrauons and practicing tuning speech and language to suit needs of CWHI etc are
expected to support the undcrstandmg of student teachers. Unconventioanl ASK strategy of
working first on Attitude, then on Skills and lastly backing it up with Knowledgc or theory | 13
cxpected to work better. Apphcanon in dwcrse situation and professional conviction needed for

aural option ean be focussed at the time of evaluations.

Essential Readings
RCI (2010) Communication Options And .S'tudenrs With Deafness. Rehabilitation Conncil

Of India , New Delhi
o Dhvani (English) Balvidyalaya Publication:Chennai .
Estab:rooks. W. (é006) Auditory-Verbal Therapy And Practice , Ag Bell
Paul, -'Peter V. (2009). Language and Deafness. Jones And Bartlett: Boston
Borden, Gloria J.; Harris, Katherine S. & Raphael, Lawrence J. (2005). Speech Science.
Primer (4*) Lippincott Williams Ard Wilkins: Philadelphia
Ling,, Daniel.(1990) Acoustics, Audition And Speech Receptzon (Ca’)Achandn a,

Auditory Verbal IIntematxonal
* Heller, Robert. (1999). Managing Change. Dk Publishing: New York
! .

!

v
L

L 4

1 .
Suggested. R‘eac{ing
* Estabrooks , W. (2001) 50 Frequently Asked Questions (Fags) About Auditory-Verbal

" Therzpy. Learning To Listen Foundation
Estabrooks W. & Marlowe J, (2000) The Baby is Listening, A G Bell Association For
The Deaf And Hlard OF Hearing, Inc, Washmgmn De

:. Chan.y, Ann L. & Burk, Tamara L. (1998} mg’ Oml Communication In Grades K
~* - 8.Boston: Allyn And Bacon @ aén o
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Course Code:r B 11(C)

* Objeétives .

-

Directory® of Rehabilitation Resources for Persons With Hearing Impairment In India,

(2000) Ayjnihh Publication, Mumbai
. Ling, D. And Ling, A.H. (1985) Aural Habilitation: The Foundations Of Verbal
Learning InHearmg Impaired Children. A.G. Bell Association For The Deaf And Hard

OfHeanng Washington D.C.
ng, D. (1989) Foundations Of Spoken Language For Hearing Inipaired Children.
G.Bell Association For The Deaf And Hard Of Hearmg Wnshmgton D C.

> .Dh»am (Mamtht) Balwdyalaya Ccym Publication.. .
Play [t By Ear, John Tracy Clinic Publication: La ‘
Heller, Robert. (1999). Effective Leadership. Dk Publishing: New York.
Heller, Robert. (1999). Managing Change. Dk Publishing: New York
Resource Book on Hearing Impairment. Ayjnihh Publication

_Cole, Elizabeth, B. And Flexer, -Carol. (2007). Children With Hearing Loss Developing

Listening And Talking (Birth To Six) Plural Publi&hing Inc: Uk,
Unpublished Dissertations And Thesis On Profiling: Conunumcatmn QOptions In Sp@c;aj

« Schools In India _

B 11 (C) COMMUNICATION OPTIONS: MANUAL OPTIONS

Credits: 03
Notional Hoi;irs’ 30

Contact Hours: 60
Marks: 75

Introduction

Communication, language and speech have always been at the centre stage whcn"educ_atiorx of
children with deafness is being discussed. Without going:into.rauch of judgemental discussions
in the direction of *either — or’ options to be the *best’, this syllabus intends to expose the student
teachers to all the dominant options. However, over and above: the said exposure offered through

compulsory courses, this optional course offers the student, teachers an additional opportunity to -

sharpen the skills in one of the categories of -options. Tlus is:expected to emphasize use of

' appropriate options rather than advocating one among the many. Moreover, learning this optional

course i$ also éxp‘e'cted to provide wider Career Choices for the Student Teachers.

-

AlRer leamh'g this course the students will be able to:
Discuss The two manual options with refe.:renca to Indian special schools

=3
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Discuss the velevant issues like literacy, inclusion and trqining with reference to inanual

options
Describe manual options in the llg/:l of issues [ike language. culture and fdentyﬁz

Exhibit beginner level hands on skills in using manual options

Motivate self to learn and practice more skifls leading to linguistic adequacy and fluency

Medule §: Understanding Deafriess in Real Life Context
{1 Basic Awareness of Paradigms of D/Deafness (Medical and Social)
1.2 tjmm Awareness of Deafifess and Conynunicative Challenges / Concerns
I.3 Basic Awareness on Deafness with Reference to Culrure, Language, Identity, Minority

Status, Deaf Gain, Literacy and Inclusion .

1.4 Basic Awareness of Difference between ISL and ISS; Myths and Facts

1.5 Importance of Neural Plasticity and Early Language Opportumhes

Moduie Z: Advance Understanding of Manual Options and Indian Scepario

2.1 Use of Simcom and Educational Bilingualism an Indian Schools: Current Scenario

2.2 Challenges, Prerequisites and Fulfilling Prerequisites
2.3 Monitoring and Measuring Development. of ISL/ISS in Students: Receptive And

Expressive Mode
2.4 Training and Guidance for Families and Tumng Home: Envuonment Current Scenarioa

,

Strategies
25 Tumnv Mainstream Schools/Classrooms For Stuacnts Usmg Manual Communication:

o’s And Don’ts

|
Mecdule 3: ¥SL Skill Development: Middle Order Receptive and Expressive Skilis

3.1 Practicing ‘Motherese’ (Tuning Language to Sult Young Children) aud Age Appropriate
Discourse with Children with Appropnate Language, Turn Taking and Eyc Contact
2 Practicing Natural Signing it Short Commen Conversatiops

505 Feavtiviug Natural Signing in Storigs/Peems/Narrations/Jokes

3. 4 Practicing Natural Signing in Discussing Emotions, Expansion of Ideas and Current

Affairs
3.3 Practicing Group Dynamics

Module 4: ISL Skill Development: I’ownrds Higher Order Receptive and- Erpresswe Skills

4.1 Learning to Express Gender, Number, Person, Tense, Aspect .

4.7 Practicing Sentence Types: Affinmative, Interjections, Imperative and Interrogative and”
Negativization

4.3 Practicing Sentence Types: Simple, Complex, Compound

4.4 Observing Using ISL in Classrooms ~ Sacial Science

4.5 Observing Using ISL in Classrooms ~ Science / Mathemayics

Module 5: [88 Skill Development anc_if;}rse Conclusicas



\i/.).l Practicing Markers (Local Language)

5.2 Practicing Syntax in Conversations and Discussions N

5.3 Observing Using ISS in Classrooms for School Subjects ™

5.4 Resource Mobilization for Skill Development Training: (Orgamzcd Charity -Sources,
CSR, Fund Raising Events, Web Based Fund Raising)

5.5 Reflections on the Course: From Theory to Practice to Init:ating Change

. +Hands on Etpenence for notional. hauzsL(ANY ’I'WO) . . 30Hxs 10 Marks L

‘1. Watching Videos of Individual Sessions and Classroom Teaching of Signing.

- Submit reflections.
2. Role Play and Dramatization in ISL. Marks assigned to performance..

3. Developing Leaming ‘Material for Facilitating Connectivity Among S:gmng

Language and Cognition ‘ _ '

4. Recording and submittingSelf Narrated Stories / Poems.

5. Interacting with Deaf for Pract]cmg Expansion of Ideas

Transactions:

As the course fitle suggests; this course is.expected:to be cornpletely an action / practice. oriented .
cxpcncncc Lecturers are expected to touch upon basic theory in a rather summarised-manner
working basically towards skill development and professional conviction needed ‘to apply
manual option. Curricular-transactions here must involve-interactions with adults./ adolescents
with Deafaess and their siblings. The optional.course is an-extension of the compulsory practical -
units learnt during the third semester.: Brushing: up-earlier leamt skilis-and: practlc:mg them:more

in real life situations is therefore recomimended. Extens:ve use of web based material on sign - iF
language is also suggested. Modemn and coramunicative approach fas. against close door
structural approach) typically used for foreign:language leaming is-to be used. ‘Unconventioanl
ASK strategy of working first on Attitude, then on Skills and lastly backing it up with:
Knowledge or theory is expected to work better. Application-in diverse situation; importance to
fluency and confidence rather than correctness and non purist: approach to evaluation is - -
recuunended so that the student tcachers become independent users of ISL

.

- Essential-Readings
{f_- Communication Options and Students with Deafness. (2010). Rehabilitation Council Of
India Publication. ‘ P

e Heller, Robert. (1999). Managing Change. Dk Publishing: New York vy

e ISS Leaming Material and Dictionaries
s Paul, Peter V. (2009). Language and Deafness. Jones And Bartlett: Boston
e Teaching Learning Isl Max ' Developedat Ayjnibh, Mumbai, SRKV Coimbatore and d

NISH, Trivandrum N . ' e




-
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Zeshan, Ulrike. (2000). Sign Language in Indo-Pakisian. John Benjamins Pub

Co:Philadelphia

SuggestedReadings

Akamatsu, C. T. & Armour, V. A. (1987). Developing Written L.teracy In Deaf Children
Through Analyzing Sign i

Andrews, J. F., Winograd, P., & Deville, G. (1994) Deaf Cl‘uld.ren Rcadmg Fab[es S

Using Asl Summancs To

Bhasha Plsi Vol 38 Indian Sign Language(S). Editors: Tam: oy Bhattacharya leha
Grover, Surinder Pk Randhawa. Orient Blackswan .

Delhi. New Delhi: All India Federation Of The Deaf, 1981, o

Directory of Rehabilitation Resources For.Persons With Heanug !mpa:rment In India.

(2000)Ayjnihh Publication
Evans, L. (1982). Total Communication,. Structure And Strntegy Washmgton ‘De:

Gallaudet College Press
Ezell And Justice (2005). Prograrmnanc Rescarch On. Early Literacy: Several Key
Findings. les 3rd Annual Research Conference: American Speerlz Language & Hea‘rmg

Association (Asha).
Frank, Smith (1985) Reading Without Nonsense. New . York: F mchers CoIJegc Press

10027. .
Ghate, Prabha (1996). Indisn Sign System. ijmhh In-House Puhhcanon Mumbai. -

Ghate, R. A. (2009). Survey Of Teachers” Opinion On ‘Status- Of Educanon Of Ttie Peaf.

Unpublished Report Of Rei
Heller, Robert. (1999) Effective Leadership. Dk Publishing: Neu Yodc.

Huddar, Asmita. (Ed) Language and Ca,mm.:mmunon_ . rzmg) Dse Manuals..

Rehabilitation Council‘Of India-Publication L _ |

Indian Sign Language Dictionary. 2001. Coimbatore: Sri) Ramakrishna Mission.
Vidyalaya ]

Johnson, R.; Liddell, S., and Erting, C. (1989) Urﬂockmg The Clmeulum Pnnc;p!es For -

Achieving Access In Deaf ,

Lewis, Rena B. & Doorlag, Donald H.(1999). (5" Ed) Teac}'in'g Students with Special
Needs in General Education Classrooms, Prentice Hall Inc. New Jersy Printing Press.

Unpublished Dissertation And Thesis On Signing, Structure OﬂISL And Its Impact On

Education
Unpublished Dissertations And Thesxs On Profiling Communication Options In Special
Schools In India
AL 8D
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Vasishta M., Woodward J, De Santis 5. An Imroducnon To Indian Sign Lang\mge Fows

On
- Vasishta, M.M., Woodward, J. De Santis, S.
Language (Focus On Delhi). New Delhi: All Indian Federation of The Deaf\

1980. An Intreduction To Indian S:‘gn

= Websites For Signed Dictionaries
Woodward, J (1993). "The Relationship Of Sign Language Vamnes In India, Pak;egan

And Nepal”. Sign Language Studies (78): 15-22.

B 11 (D) AUGMENTATIVE AND ALTERNATIVE COMMUNICATION .

Course Code: B 11(D) Credits: 03
Contact Hours: 60 - _ Notional Hours: 30
‘Marks: 75 ) | .

Objectives
After learning this course the student-teachers will be equipped with a ba.src knowledge of:

s AAC,
»  A4C svstems,
> AdCassessment,
programmie plannmg and Slrer:egzes

Unit 1: Organizational frame work for Communication:

1.1 Normal development of speech, language and communication

1.2 Factors that influence cominunication, speech and language in relation to each other
1.3 Levels of copununication in children .

1.3.1 Functional (Emergent)
1.3.2 Situational { Contoxt Dependent)

1.3.3 iit. Independent ( Creativa) . o _

Unit 2: Basic principles of AA{ interventions: .
2.1 Child - Child capacity =

2.2 Child capacity and context

2.3 Working towards symbolic expression

2.4 Tommunication skills and

2.5 Functions

Unit 3: Areas of AAC Assessment:
et

3.1 Sensory arcas
.. b G y
3.2 Cognition , commuaication and language 1 ] f‘J ai) _
ar (Acad.)

3.3 Posture and positioning. Motor planning and eontrol
’ igtrar
DY Re b of Rajasthsn

3.4 Scanning
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3.5 Environment, Interaction &8 ymbols

Udit 4: Context of Cornmunication:
4.1 Partner /skills , user skills and environment
4.2 Competenc development - types of competengies and its developmem

421 ngmsuc competence
'4.2.2,0peratiofial Competence -

4.2.3 Social competence ‘ .
4.2.4 Strategjc competence T ,

[
Unit 5: Introduction te communication tools and Access Mode:

5.1 Types of AAC devices and systems

5.1.1 No Technslogy
5.1.2 Low Techrology
- 5.1.3 High Technalogy

5.2 Aceess to eommunication charts - hand, finger, eye point .

5.3 Aceess to devices:
5.3.1 Switches - hand switch , blow switch, infrared devices stc

5.2.2 Software -scap riode combingd with a switch

5.4 Selection of AAC

5.4.1 Child competency and eavironment

5.4.2Design, Access, Motor, Devices |

.5.5 Challenges in the development of AAC and Literacy

5.5.1 Grammar; spelling

5.5.2 Building Vocabulary: and richness of langusgs '

3.5.3 M_étaf-expression '
t

Hands on tasks for Notional Hours: (Any Two): 30 hours: 10 marks
[ i

i, Learn an AAC system and exhibit perforimanca

2. Maka 8 poster on AAC "

3. Websearch AAC eptions and repart

Transactions:Conventional lecturing, PPTs, Visits, Obsarvations, class discussions, Videos,

<

reflesting upon leaimt knbwigdge,

S.a.llg_gestgd‘ﬁéédinﬁ:
s Silverman, [ (1994) Communication for the .S'peeclzless (3rd Beln.). Allyn & Bacon,

. . Boston.
e » Dav:d R. Beukelman,D.R., & Mirenda,P (2013)-Augmentative and Alternative
. + ‘ "‘ ' ~ W
‘ 4 pCBY - ;
hd r T 35 82
ba*xs* ‘emgg%. T



Communication Supparting Chilidren and Adults with Complex Copmmunication .

Needs (hh Edn.) Brookes Publishing Co. Balumore. ‘
» Lynch, C., & Cooper, J.(1991).Early Communication Skills: Practical . Ic/wm for"
Teuchers ¢ fnd Therapists, Speechmark Publishing Ltd, Bicester, Oxon ‘ .

~ Warrick, A, & Kaul,8.(1997).Their manner of speaking : augmeniative .
communication for children and young adults with severe speech disorders, Indian

Institute of Cerebral Paisy, Kolkata
Communicaticn, compiler: T.N. Southgate, BA, Ormerod School, Oxford, Editor

G.M. Cochrane MA, FRCP, Equipment for Disabled People , Mary Mariboroug -
Lodge, Nuffield Orthopaedic €entre, Oxford OX3 7LD _ ‘

o« Tma, D., & Mike D.(199N.Literacy Through Symbols: Impreving Access

SforChildren and Adults, David Fulten Publishers, London.
McCurtin, A., & Geraldine, M.(2000). The Manual of AAC Assessment Spcechmanc ’

Publishing Ltd., London.

4

B 11 (EYMANAGEMENTOF LEARNINGDISABILITY

Course Cade: B 11{E) ) Credits: 03
Tontact Hsurs: 60 Notional bours: 30
Marks: 75

Cbjectives

After completingthecourse the leamess will be able to:

Explain the concept, couses and characteristics of learning disabilities.
Discus different types of learning disabilities and iis associated conditions
Develop teacher made assessment test in curricular areas

Plan appropriate teaching strategies as.per the specific neéds of children with Ieammg

disability.

®
b
e

>

Module 1: Learring Disabilities: Types
1.1 Varbal learning disabilities: Dyslexia, Dysgraphia, Dyscalculia.
1.2 Nonverbal learning disabilities
[.3 Language Disorders

1.4 Associated Conditions: ADHD & ADD
v * iy
{.5 Emoitonal & Behavioral problems. PJ;’ }G’}Ex



Module 2: Assessment of basic curricular skills

2.1 Assessment of Readiness skills
2.2 Assessment of Reading, Writing and Math skills

2.3 Teacher made: test
2.4 Standardized Tests: Need, Types & Purpose

2.5 Interpretation; of Test report

Module 3: Intervention strategies in Basic Skills of Learning

3.1 Langupage skifls ~ - '
* 3.2 Reading f ‘
1.3 Writing !
3.4 Maths Skills !
3.5 Study skills

Module 4: Inclugion of children with LD

4.1 Curriculum Adaptation

4.2 Differentiated Curriculumn .
4.3 Transition Planning

4.4 Vocational Education and Higher Education

4.5 Collaborative efforts: Teachers, Peers, family

Module 5: Trends, needs.and issues
5.1 Provisions for children with LD at school (across boards) and college level in India

) 5.2 Open schooling and homs schooling
5.3 Communitypartnership !

5.4 Advocacy |
5.5 *Use of technology

f
. I
L i -+
Hands on experience for notional hours (any two) 30-hrs 10 mar;k;

{. Study a checklist for screening LD. Administer it for 5 cases and report reflections.

2. Develop tmc{ner made assessment test in any one cwrricular area for a given child.

3. Plan appropriate teaching strategies as per the specific needs of a given child with
learning disability.

Conduct a sedninar on trends and issues in the field of LD

4.
Make.a postey for mainstream teachers on dealing with students with LD

.5
. . I) C
Transactions : Conventional lecturing, PPTs, Visits, Observations, class discussions, Videos,
reflecting upon leam; knowledge. : -
, “"'7 3 -
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boooniail readings
«  Adamson & Adamson: Handhook of Specific Learning Disabilities, Gardner Press USa

TR
A

BEddy G.L: Adaptive Language Disorders of Youth, Adults with Leaming disabilities,
ingular Pub., California 1992.
Teaching Students with Mild & Moderate Leaming prob!ems,' Allyn&

s Langone, It
§ ’ . :" -

Bacon, Boston 1990
Myklebust, H:Progress in Learning Disabilities, Guene and Stratton — New York ~ 1933

Pisrungelo, R & Robert, J: Parent's complete Special Education Guide, 1996 : .
Reddy G.L. & Ramar R: Education of children with special needs, New Delm ~ '

Discovery Pub. 2000
Suggested Readings: ‘ h
Raid, € Teaching the Learning Disabled, Allyn and Bacon, Baston, 1988
o Strichart, S., § :Teaching Study Strategies to Students with Learning Disabilities, Allyn
& Bacon, Boston 1993 ‘
»  Swady, E.R: Diagnosis & Correction of Reading, Difficulties, Allyn& Bacon Boston
1939
«  Tayler, B R&Bdiﬁg Difficulties : Instruction and Assessment, Random House, New .
Tovk, 1988 >
s Selikowitzi M : Dy&lc‘cza and other Leaming Disabilities, Oxford Uriv, Press ~ 199§
. -
B 11 (F) YOCATIGNAL TRAINING, TRANSITION & JOB PLACEMENT B

Credits: 03

_Course Code: B11(F)
Notional Hours: 30

Contact Hours: 60
Marks: 73

R ianbivpn
) %

Afier learning this coatent the trainges are expected to
e Develop an understanding of vocational education & its relevance for PWDs.

o Carry out vocational asses: - znt and make vocational training plan  ~¢y ° CLQ’,./"’
> Yy o



&

s Plan for transition from School to job.
o [dentify various avenues for job placement.

Facilitate PWD s in making choice of vocational trades.
Acquire the conoape Uf INdufionduni SISLE writ Grifgewsriarnt,

‘Unit 1: Fundamentals & Assessment of Yocational rehabilitation

|.1.Definition, meaning and scope of Vocational Education. )

1.2 Leg1slat10'ns policies, agencies, scbcmcs c0ncessnons & benefits for PWDs w1lh respect

to employment.
|.3.Approaches and models of Vocational training
" 1.4.Assessment, Evaluation of Generic skills & specific job skills using various tools.

I.S.Approaci{és & Principles of vocational assessment.

Unit 2: Vocational Transition & Curriculum Planning

2.1. Concept, meaning, importance of Transition

2.2. Vocational transition models.
2.3, Transitional Planning at Pre vocational & post vocational level,

2.4. Development of Individualized Vocational Transitional Plan.
2.5. Development of Vocational Curriculum.

*

Unit 3: Process of Vecational Rehabilitation & Placement 10 Hours

. 3.1, Types of Employment Settings.
3.2. Process of Job Placement & Creation of Need based cmployment settings.

3.3. Adaptations, accommodation, Safety skills and First Aid.
3.4. Self Advocacy & Self Determination skill training
3.5. Equal opportunities and attitudes towards pursung with disabilities

Hands on Expegwme for notivusl bours (ANY TWO) 30 hours 10 marks

1. Developing cusriculum on any vocational skill.
2. Administering-any vocational assessment tool.

3. Visit to any vocation Institution. :
Transactions: Conventienal lecturing, PPTs, Visits, Observations, class discussions, Videos,

reflecting upon learnt knowledge.
References: .

Kutty AT. & Rao L.G, (2001) Transition of Persons with Mental Retardation from
School to Work ~ A Guide, NIMH Publicmions, Secunderabad.

K% \%332
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Kutty AT, & Rao L.G, (2003), Curriculum for Vocational Education, Transition of |
Persons with Mental Retardation from School te Work, Series 2, NIMH Publications,

Secunderabad.
John McDonnell & Michael I.. Hardman, (2010), Successful transition Programs,

Pathways for students with Intellestual & developmental disabilities; Sage Publications,

1

; ' Los Adtgeles. ,
"+ Mukhobadnyay, M. Editor Kutty AT, (2006), Principles of Vocational Training Part.I,
DVTE(MR) Manual , RCI & Kanishka Publisher, New Delhi, '
Rao, V.K. (2004), Vocational Education , A.P.H Publishing Corporation, New Delhj
Whitehead, Tanya D & Hughey Jqseph B, (2004) EXploring"Seif Advocacy From a
Social Power Perspective, Nova Science publishers, New Yerk
Wehmeyer Michael. L. (2007), Promoting . Self-Determination in students with
Developnisntal Digabilities, Guilford Press, Washington,

» -
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C172 ASSESSMENT AND IDENTIFICATION OF HEARING LOSS AND

MNEEDRS

Course Code: C 12 Crediks 03
. Contact Hours: 60 . Notional Hours 30
Marks: 75 "

Introdyction

Hearing loss needs to be identifled at .t.he earliest In order to provide timely intervention to
children with Hearing impairment. This in turn would help them to develop-adequate speech and
" language to function similar to typically developing ehildren in school and beyond. The course js.
designed to provide inputs to lsarmers about verious.assessment (o be undertaken for identifying

fieadls in order to plan the intervefition program.:

Oibjective:
After completion of this course, the student will be able to:
= Explain the need and techniques for early identification of hearing loss in children
= Acquire knowledge in the area of audiological assessment and its relevance in education
»  To discuss communicati~ and language related needs with the understanding of its

development and assessment : i r l(m :

. v . . i"" -" . P : d-‘)37
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Understand the need for assessment g

-3

speech
s Describe and identify mjfe‘m 1 components af educational assessment and analyse
Vet {GLs t_duamonal m‘ed af Individuals with hearing impairment.

siodule 1 Enrly Iciennf'cnnon of hearing loss: Need & strategies

1.1 Need for early identification of hearing loss
| 2 Overview to behavioural and objectxvc techmques in screening for hearing loss

1.3 Team members involved in hearing screening and their role

4 Use of checklists and behavioural observation in early identification of hearing loss by

school teachers {congenital & acquired)
i .5 Referral of children based on signs and symptoms of hearing loss

Modute 2: Audiological Assessment
2.1 Orientation: Sound, physical and psychological parameters/attributes, concept of dB FL

vs dB SPL, auditory mulestones in typical children (0-2 years)
Assessment & methods of assessment: Subjective & Objective tests. Orientation to these

tests and their importance .
2. Audtometer: Block diagram, parts & use; Types of audiometry {sound field (BOA, VRA)

& close field]; rele of special educators in conditioning for pure tone audiometry
2.4 Audiogram: Understanding of audiogram and its implication in assessing the educational

needs of children with different types and degrees of hearing loss.
2.5 Concept of unaided, aided audiograms, Speech spectrum and its applications

Module 3:Assessment of Lianguage & communication

3.1 Communication: Concepts and types (Linguistic versus Non Linguistic);

3.2 Receptive and Expressive Language: Concept, Types (verbal and manual) and Structure
3.3 Developmental milestones in typically growing children; Impaet of deafness on

communication and language with reference to elinical (type, " degree, onset) and

environmental -(parental participation, access to language early intervention services)

factors . : T
4 Assessing comununication and language: Dévelopmental checklisis, seales, standardized
tools and assessing language samples using parameters of measurement {productivity,
complexity, correctness and communicativeness) .
3.5 Identification of needs related to communication and language

4: Assessment of Speech
iration and Phonation: Pre-requisites, process, types and need for assessment

= 2 Rospir g
4.7 HMasice of Articulation and phonology. (active and passive articulators; classification of

fiodule

vowe s and consonants; assessment nf articulation)

7 sl o )
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3 Suprasegmental aspects of speech and ita assessment

4.« Milestones of speech development in typically developing children
4.5 Speech Intelligibility: concept, factors & agsessment i

Module 5: Educational assessment and identification of needs

N Educatmnal assessment: Concept and scope
5.2 Factors affecting educational performance: individual, family & cnvu*onmem

‘5.3 Types of Assessment: Norm referenced & Criterion Referenced test; Comprehensive &

‘Jl

-

altemnate, Performance basad & eurriculum based , )
54 Tools & techniques of Educational Assessment: Observations, Interviews,

Developmental scales, Standardized &Criterion based tests, Teacher Made Tests at
different levels and classrcom assessment techniques: (Conventxonal & Modern). '
5.5 Curent trends and challenges in assessment: Independent, dual purpose & constructivist

peispective & adaptations

Transaction .
{.ectur=e, Preseniations, Project, subject seminas

(30 Hrs) 16 Marks

(SRS SRS A E

!z nnn Experience for netional hours: (ANY TWO)

Compiling checklists (at least two) to identify hearing impairment in children
Using the audiograms of children (at least two), identify the audiological needs of each

1.

2.

3. Profiling the speech of children (at least two) by using-a speech assessment kxt

4. Record the interaction with the three year old typlcally developing child and write your
brief reflections in terms of use of vocabulary and syntax

5. Study various tools used for educational agsessment of children and submit your

reflections.

Essentiai Readings
. N. Clark, J.G. (2012). Introduction to Audiology. 11th ed. Boston: Pearson

= Marti

Cl'i

Auneaiion.

Martin, FN & Clark, J.G. (2009). Introduction to Audiclogy. 10th ed. Boston: Pearson

-

Education. .
» Northern, J.L. Downs, M.B. (2002).

Lippincott Williams and Wilkins

Rehabiluation Councit of India (2007). Status of Disability in India - 2007: Hearing

Lupeirment and Deaf-blindness, New Deltu: Rehabilitation Counci of India. T
V. C‘-—\‘?

Hearing in Children. 5™ Edition. Philadelphia:

nmversny °

Continuous assessment, Summative & Formative, Formal & Informal, conventicnal & -

trar\ ad.)
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Suggested Readings:
* Madell, JR & Flexer, C., (2008) Pediatric Audiology: Diagnosis, Technology and

alvi R, Nandurkar A., Bantwal A., (2006). Introduction to hearing impairment., New -

Deihi: Kanishka Publication.
Newby, H. A., & Popelka, G. R.

Cenmry~crof’ts. '
. R.L. and Frisbie, D.A.(1991) 5% ed, Essentials of Educational Measurement

(1992). Audiclogy G ed.}. New York: Applcton-

Prentxce hall publication, New Jersy
Linn, R. L. and Gronlund, N. E. (1995) 7™ ed Measuremcnt and Assessment in

Teachmg,Prent:ce hall pubhcatlon New Jersy
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C 13 CURRICULUIVI DESIGNIN G ADA.PTATION AND EVALUATION

Credit: 03 =

Course Code: C 13
Notional Hou_rs 30

Contact Hours: 60
Marks: 75

Introducﬁou‘

The course intends to develop capacities: of learners: to. dcmgn curriculum: keepmg in view the - -
sgecial ‘needs of children with hearing impairment. Learners are expected to'go beyond. the 3Rs : '
Wlth broad understandmg of 21* century Ieammg The learner would also deveiop Tequisite- sklns'
of developing literacy skills of reading and- wntmg as welk as appreciate need and decide smtabte:'

adaptation ta be undertaken for curricular transactions.

Ob jectlves
After complcnng the course, the student shall be able to:

’

children with hearing impairment in the context-of:2lst-Century learning skills; -

hearing impairment,
undertake it;

~_ evaluating it.
s '
Module 1: Curricutlum and Its’ Designing
1.1. Curriculum-Concept, Types and Models;
1.2. Approaches and Steps for Curriculum Designing;
1.3. Cumcular Needs of children with hearing impairment in Scholastic Areas
1.4, Curricular Needs of children with hearing impairment in Non-scholastic Areas

1.5. Curricular Framework for 21* Century. o ;

Dy. Regxstra;(Aeﬂd )
Tiniversity of ;as;h noe
JAIPUR 85

- 9

Familiarize with concept of curriculum and explain the importance of designing it for '
Develop capacity of developmg literacy skills of reading and writing.in children-with -
Describe the need for curricular adaptanon ana’ decide suitable adaptation “and - -

Appreciate the need for curricular evaluatzoa and describe the. taals and methods- for- L



Module 2: Developing Literacy Skills: Reading
2.1. Pre-requisites for Reading and Emergent Reading Skills;

2.2. Assessment of Reading Skills at Different Levels;
2.3. Approaches and strategies to Develop reading Skills and Independent Reading;

2.4. Types and Models of Developing Reading Skills; .
2.5. Chalienges and Remedial Strategies.

Module 3: Developing Literacy Skills: Writing _
- 3.1. Pre-requisites for Writing and- Emergent Writing Skills;
3.2. Assessmenit of Written Language at Different Levels;

3.3. Components and Types of Writing;
3.4, Steps and Stratégies in Developing Writing;
3.5. Challenges and Remedial Strategies.

Module 4: Curricular Adaptation

4.]. Curricular Adaptation- Meaning and. Principles;
4.2. Need Assessment and Decision Making for Adaptation;
4.3, Adapting Curriculum- Content, Tcachmg—Lcaxmng Material, and Instructlon,

4.4. Types of Adaptation and Process;
4.5. Adaptation and Aceoinmodations in Student’s Evaluation and Examinations.

¥
Modutle 5: Curricular Evaluation

5.1. Concept, Need for Curricular Evaluation;
5.2. Factors Associated with Cumricular Evaluation (Leamer, Content Instructor and

Resources);
5.3. Areas of Cum'cul-ar Evaluation: Coatext, Input, Process and Product;

5.4. Methods and Toels for Curricular Evaluation;
5.5. Challenges in Curricular Evaluation
Transactions
Lechires;Presentations,Self-study and use of Onhne Educanon Resources,Project, Workshops/

Seminars
Hands on Experience for notional hours: (ANY TW@)
Study the syllabus, annual calendar and time table of any- class na school and: wnte your
brief reflections on how. syllabusis converted into action. plan

Go through any pre-schoo! curriculum and write your reflections on how this differs from
school curriculum in terms of structure, activities and evaluation.

Take any two pages from either history or science text book from secondary section and
adapt the content and presentations of the same for a child with hearing impairment.

30:-Hrs 10'Marks.
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- Afier completion of this cburse, the studen will be able to

.

Suggestad Reading

Course Cade: G 18

foo. atial Reatlings ,
Gathoo, V. (2006). Curricular Startegies and Adaptations for children with Hearing
' lmpairment New Delhi: Kanishka Bublishers '
Bunch G.0. (1987). The Curriculum and the Hearing Impaired student: Theanucal and
practical considerations. Boston, MA; Cellege-Hills Press.

Marsh, C.J. (2004). Key concepts for undeérstanding cwrisulum, Routledge Falmer,
Muoores, D.F., Martin, D.8. (2006), Deaf Learnet: developmems‘ nguarricnlum and
Instruction. Gallaudet University Press. - :
Fontas, [ (2001), Guiding reader and Writers {Grades 3-6). Teaching comprehension,
Genre ani Goptexr Literaey, Portsmoutly; WH: Halnemann, .

Posrier, G.J., Rudnmitsky AN, (2005). Course Deésign: A OCuide to ecurrfeulum

Development for Teachers. Pearson. : _
"« Bialoatok, 8. (1992). Raising Readers: I-Ielpmg your-child to hteracy Winnipeg, MB:

: Pegms Publishers
Gulkiman, B.E. (2000): Read to Me: Raising Kids Who Levs to Read. New York:
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C 14 EDUCATIONAL INTERVENTION AND TEACHING STRATEGIES

Eradies 03 ,
Contact Hours: 80 No#fonal Haues 30

Marks: 78

Introduction:
Early identification of hearing loss nceds to be-followed by a good quality intervention. This

; enables the children to develop adequate speech. & language which in turn would facilitate .

school readiness. Teachers need to use specialised techniques for developing listening, speaking,

' commumcanon and’ linguistic skills to children with hearing. impairment for them to dccess

lmowledge

*

Objentives:

*
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= understand about programmes for early intervention of infants and children with Hi

+  [Describe the need, stages and I;nportarza of auditory lis!eniné & Speech rear!mg fo»
Jfacilitating development of spoken language of children with fzeanng rmpmrmenf

Explain various approaches o teaching, strategies for speech intervention

Dascribe methods, technigues and options to facilitate language and communication
Explain the conrcepl, principles and practices, linkages and outcomes of cducationai

-]
&

»

intervention
Sioduiz 1 Need & strategies for early intervention of hearing Joss

|1 Pareni-infant programmes for children with Hi: Overview, need, requirements and plan

of action.
1.2 Pre-school training programmes: Overview, need, requirements and plah of action.

1.3 Individual Speech-Language Therapy Programmes: Overview, need, requirements‘and
plan of action.

1.4 Impact ¢f early intervention on school outcomes
1.5 Intervention of late identified children with hearing impairment: Challenges & Strategiés

Module 2 Auditory Learning (AVT & Aunditory Training) & Speech Reading .
2.1 Concept of *Auditory Listening’: Unisensery & Multisensory approaches .
2 Auditory training: Importance, types (Individual & Group) and Stages

2.3 Auditory Verbal Therapy: Principle, importance and role of teacher
2.4 Auditory Training and AVT: Pre-requisites, challenges, similarities & differences
2.5 Speech Reading: Concept, importance, Pre-requisites, challénges and Role of teacher

Module 3 Speech Intervention strategies
I Approaches to teaching speech: Auditory Global Approach; Multi-sensory Syllable unit

approach; Ling’s Approach

3.2 Forraulation of Lesson plan: Long term goals; Short term goals; Activities for teaching

correct production of various vowels and consonants

3.3 Orientation to acoustics of speech
3.4 Strategies for production of speech: Modelling & Shaping through Auditory, Visual,

Tactile modalities

3.5 Individual and Group speech teaching: Strengihs and challcnges ,

vfadule 4 Communication and Language teaching strategies

4.1 Methods of teaching language: Nawral, Structural and Combined

4.2 Principles and Techniques of developing lunguage
4.3 Communication Options: Compare and contrast
4.4 Communication Options: justification and challenges

4.5 Tuning the environment (Home & School) fo ilitating language & Communication
GBA\ h 94
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I\ wiule 5 Educational interventies strategics *
! Edueational Intervention: Concept, Need & Areas (curricular & co curricular) & T;rpe_g' of
educational intervention (group, individual, developmental, remedial)
5.2 Principles and practices in early educational intervention: Family centred, con:exmaliéed
(natural & inclusive environment) & integrated (collaborative) support and services
5.3 Maxims, Methods of teaching & Lessen planning (group, individual, developmental, and
remecdial)
T 1 Partnership of various prof’casmnals & agencies in educational intervention

3 Child & Tamily Outeomes of Early Educational intérvention

Transaction
Understanding rmost of the concepts introduced through this course is essential for any classroam

teacher. Hence, curriculum transactions may involve lectures with adequate explanations and

examples with reference to Indian context. Class discussions must follow theoreticai

introductions so that the student teachers are able to liok this knowledge with whateyer
observations and reflections they are making in schools. Suggested library readings-prior to the
cture will help student teachers to get familiarized with: the notions and appropriate terms.

1% 2
- 4 .
Evaluations must focus on understanding the coneepts. and processes with reference to students

with and without special needs.

Hands on Experience for notional hours: (ANY TWO). 30 His 10 Marks

Observe any iwo activities in a Parent-infant programme / pre-school programme and

write a report - ‘what and why’.
Classify the vowels and consonants of your language into low, mid & high frequency and

make word list for auditory training
Read and reflect upon five lesson plans for teaching speech to children with hearing

impairment and submit your repert. ,
Select a story and write for three levels (pre-school, third and seventh standard) using
appropriaie complexity of language (idea, vocabulary. & syntax)

5. Read and reflect upon five lesson plans for teaching curricular subjects to children with

hearing impairment. Record your reflections.

(78

3
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Curse code: C 15 X Credits: 03

. Contact Hdurs: 60 ‘Notiom}l Hours: 30
Vlarks:75

Introduction: _
Technology plays a vital role in development including teaching leaming process. It is especially

beneficial to children with hearing impairment to access information through different modalities
whi@ otherwise would have been inaccessible to them. Use of technology eases out the process
of learning and makes it easier, enjoyable and meaningful. The said course is.designed to provide
the learners with knowlcdge of technology so that the same could be used effectively for chiidren

with bearing me'urmcnt
L]

Objectives:
After completxon of this course, the student will be able to:

' .o Enumerate various listening devrces and describe ways of eﬂéctxve usage -and
maintenance
Create dwareness and basic exposure to state-of-the-art technology for management of

vatious aspécts of speech
Narrate the range of technologicai -applications that can be used for Sacilitating

. communication and language .
Explain the present and futire technologies ﬁxcxl:tatmg the education of children with

®
B 1

hearing impairment
Identify different resources (financial & human) to obtain.technology f

L4

Module I: Listening devices and classroom acoustics
i.1.Listening devices: Types (Individval & Group), functioning of Hepring aids,
clussification of hearing aids based on style (body level, ear level), technology (analog,
programmable, digital), Ling’s six sound test and other outcome measures

1.2.Far moulds: Types, importance, care & maintenance
{.3.Classroom amplification devices: Individual, Speech Trainer & group, Hard wire, loop

_induction, infra-red & FM systems, their impertance in educational management
L _1 &.Cochlear Implant, middle ear implant; BAHA & Auditory Brainstem 1mplant Candidacy,
C components; functioning & importance with special reference to ADIP 2014 scheme

1.5 Comﬁan’son between individual hearing aids, group hearing aids & cochlear implant and

*. their care & maintenance

Module 2: Technology for management for speech
‘ _' 7 %Y
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Comiputer bazed training aids / equmipment for managemeni of speech (Drip

el Speech viewer) _ .
e of compuier based speech equipment for management of vaine i childgen will,

JE

2.3 Use of computer based speech equipment for management of supr asc.gm:,m'u Jf,.ut’

speech in children with hearing impairment
L Basic H‘Lfrab[!'\lf"!.ll required for using computer based speech training aids/ equipment

cech-Therapy P

viodule 3 Teennology facilitating language & communication

31 Low cost technology and its applieation in development of teaching learning maierin

and  web-based  technology and applications: TV, digiial Recordeny,
seewitjonded AV films, search engines, online learning matenal, language upps

nology for using and training of ISL

B Hlegtronic

s fsxd 1o sign techiology
Appilications, soctal media, wcb based media 10 be used for

-
&
L d
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Module 4: Technology facjlitating Edueation

11 Technology and its impact on education: Changing Trends in teaching & feamiag =

4.2 Tecinolegy products for educational purposes : Listening (Inductionr Ioop/FNI/iT),
Yogas {Speech o tcxt/tcxt to speech). AudmeVmual (computer based leaming & seip
learping packages, Mulumedta) .
Technology Based Eduestional Services: online - leaming,' ‘Web based learning,
Computer assisted Learming, video remote interpreting, C-Print tcchnoiogv, aper, cloge

nud raal tme Captioning

d education of children with hearing impairment: Planning, mp[smesm;t
i ot teaching-leaniing

wiogies: Urdveryal Design: Meatuog & -scope

P
£

i {{-':,-!. .

B¥odule 3: Resource Mobilisation for technolagy
I Asgeneies B Alds & Appliapees: Govertnsiit asd Bol-goverun=nt
Ho iy ::z‘é?.cx'ia tor availing funding vnder government schemas

BN e ~ounu,red wnh cost mvo!ved m mamtenance of devices dfter availipg

unding and ways 10 overcome
i'.J Agencies / Scralcgies to locate required hunmn resources for various services and

-
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whing most of the consepts intraduced through this sourse is essential for any classroom
cwriculum ransactions may involve lechires with adequate axplanabons and

fenee, G !
ceamples with reference to Indian context. Clags  discussions must  follow w-cwm.

[ e

eroductions so that the student teachers are able to link this knowledge with whatove

sbservations and reflections they are making in schools. Suggested library readings prioe to the

weciure wifl hc.p student tsachers to get familiarized with the notions and uppmpfjaw terms.
aluations mn it foous on understanding the eoncepts and pmaesses with refersnge to students

Plaria

Lroigrstang
1
i

viia el x*h ol apecial néois,

wis on Bxperience Tor national hours (ANY TWQ) - 20 Fire 10 Marks

L]
Draw 2 neat Jabelled block dingram of henring alel Prepare a list of tips for munor trouble

Fnw
ial

H
L.

shooling -
2. Prcpare wdist of agencies for procuring. eqmpm&m and solware for teaching bpect i

‘Make 2 story using web basad content, pictures, images and video ¢lips

3.
Compile different educational apps *
Conmile n list of govemment oad nonegevemient fonding agersios for aids %

2

2 AL

applisndeg

Tagnntind Boddings

Hesz, I He @ Humes, B B (1090). surdiviogy: The findrnmarnitals, L,gmm Willisrss &

o Wilkine.
Binitzo-Hieher, T. (1981). Classroom Ascoustics. In R, J. Roeser & M. 2, E’mx.ns (Bds.j

T % G
tudiiory disorders in school childrer, New Yotk Theime-Stratton, ,

Klat,;f.,, 11978, 5, 1994), Handbook 8f Clinieal dudiclogy. (;2”" 3“"&, a;“ eds.).

altirnore: Willia.m fzm;l Wilkins.
.Aiium, D.J. (Ed). (1996). Cochleal Implaat Rehabilitation in Chxldmn and Adults.

"*  England, Londen? Whurr Publishers,
- Perg, F.O(2008). Speesh Development Guide for Childron With Hearing Loss. San

ioga: P!urai Fublishing.
Malthy, MLT. (1994). Principles o,fiHearinlg Aid Audiology. London: Whurr Publishers,
avior, Brian M., H. Ouatay (2011). Fitﬁng.ma’-.mhﬁpeﬂsiﬂg Henring Aids. Sanj Dinuny:
Plurs! Publishing.
wiie, J. (1987). Children’s Hearing Problems, Their Signifitanc
Bristal: The Bath Press.

finnagemanl. &
alshsan, D & Reusty, J (A010). Your ehild’s Hearing Loss; A Guide for Pereats. San

¢, Letection and
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« Kapp, W.H. (YNK). Universal desiy.o for lenrridng jn action, Baltimore MD: Brooks
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Mathew, S.M. (2012).Technology for persons with hearing impairment. Status of
Disability in India-2012 NewDelhi: RCI

Stewart, D.A. & Kluwin, T.N. (2001).Teaching Deaf & Hard of Heanng Students :
Content, Strategies & Curriculum. London : Allyn & Baccon

Kumar, K. L. (2009).Educational Technology: A Practical Textbook for Students,
Teachers, Professionals gnd Trainers . Amazon Pub.

‘Andersson,  C. (2014).Assistive Technology for the Hearing-impaired, Deaf and
Deafblind. Amazon Pub. |

Lynas, Wendy (1994). Communication Options in the Education of Deat Children,
London: Whurr Publishers Lid :

Schirmer, Barbara R (2001). Psychological, Social and Educational D_imcnsio'ns of .
Deafness. Boston: Allyn and Bacon '

Riekehof, Lottie L. (1978), The joy of learning signs, Gospe! publishing House, Missburi

Moores, Donald, F (1997), Educating the deaf, Houghton Nifflin Compan

Suggested Reading
' Dillon, Harvey (20Q 1). Hearing aids. New York: Thieme Medieal Publications

Krumenacker, S. (2014). Hearing Aid Dispensing Training Manual. San Diego: Plural

]

Publishing.
Sanders, D. A. (1993). Management of hearing handicap: Infants to elderly (3™ ed.).

Englewood Cliffs, NJ: Prentice-Hall.

FEYCHOSULIAL AND FAMILY ISSUES

Credits: 03

Course code: C 16
Notional Hours 30

Contact Hours: 60
Marks: 75

Tntroduction:
-

Family and environment play a crucial role in development’and education of a child and the
samie is true in case of children with hearing impairment. As a learner in the field of special
education one must not only understand and acknowledge the role of context in which the child
is growing, but also try to tune it to facilitate overall development including easily acccs:sible,
age appropriate and fluent language. The course is expected to draw learmer’s attention to these
factors which are likely to impact education of children with hearino impairment and perceive

6.8
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Objectives:

After learning the course the learmners will be able to:

Explain psycho social development of early chitdhood and role of fmmly

To understand the Jamily needs and find himselffherself ready 1o support /mml!e’s‘ Jor

empowering ihe child with disability
Ensure family involvement in. educational pr@gr‘ams by understanding acceptarice

n

»

. " attitude and advocacy
Module 17 Infrodtction to Psychosocxal issues in early c.h;ldhood

I.1 Overview of;isychosocmi development; wellbeing and quality of life

1.2 Challenges and issues in psychosocial development of children with hearing impairment’

1.3 Domains of Psychosocial issues

4 Implications of hearing impairment on domains of psychosocial development

1.5 Domains of Psychosocial interventions and sites of implementation

Module 2: Family and family interventions

2.1 Introduction to family types and contexts of families in India

2.2 Family's responses and perceptions about HI
2.3 Adjustment, coping, and acceptance of disability

2.4 Domains and Measures of family assessment: Rating forms, observations i
i

2.5 Skills and ethies of family intervention
_Module 3: Family Needs

3.1 Idéntifying-Family Needs for information, decision-making, skill transfér and cherral;.. ,
~ 3.2. Fostering family’s acceptance of child’s impairment and creating a positive home

. environment; .
3.3. Building parents’ competencies for making informed choices (communication options,

options for listening devices, school placemnent)
% 4. Supporting family in raising children with hearing 1mpamnent Time managemem

' respurce management, technology management and stress management
3.5. Encouraging family participation in self-help groups and family support networking

Module 4: Family Collaborations with professionals
Parent Teacher Associations and encowraging family involvemeant in edugational

4.1,
PrOcesses ' "
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1.l Ensuring. rights: meaning and options (negotiations, family association, complaints,
litigation, media)

4.3 Parent professional partnership

4.4 Individual Educational Plan and parent professional collaborations

4.5 Supporting famuly in fostering allround development and dcvc10pm g communication

and language
Module 5: Famxly, Attitude and Advocacy

5.1 Paradigms of disability (charity, medicat; social; cultural;-right based) and its*imbact""dﬁ“ e

family
5.2 Attitude: meaning and types
5.3 Attitude towards disability: Indian scenario

5.4 Family advocacy: Meaning and need :
5.5 Strategies to facilitate pro active attitude and advocacy

Notional Hours Hands on Tasks (ANYTWO) 30 Hours 10 marks
1 Compile five activities that could be undertaken to:tune the home environment fora growing -
_child with hearing impairment. - :

2 Read 3 IEPs and reflect upon family needs.

3 Select/make a tool to measure parent’s acceptance and adn:umster it on three parents Submit

with brief reflections. ‘
4 Attend 2 parent meeting .of -a special school and report Ups prowded for fostering parent

advocacy.

Transaction & Evaluation

Curricular transactiens for this course must involve more pragmatic approach -than mere
theoretical discussions. Best outcomes in terms-of understanding, skills and:pro active: attitude
towards. role of environment and family can.be obtained: if this course is well linked. with.
experiencesfrom-F 1 (School.internship) of the:same- semester. Discussions, case: prcscntanons .
structured debates and mock family interactions are recommended as transaction strategies.
Evaluations in the form .of action oriented tasks rather Lha.n conventlonal “written. tasks. are .-
recommended for-at least internal assessment. . '

Esfénﬁal Reading:
o Dunst.C, Trvette.C & Deal. A (1996) Enabling & empowering fanmilies. Principles &
guidelines for practice. Cambridge, MA : Brookline Books.
» Gregory Susan, Bishop Juliet and Sheldon Lasley, (1999), Cambridge University
Psychological perspectives of deafness , , '
| | 7=
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» Spencer Patricia, Erting Carol, J.marMarschark, Mane, (2000), The deaf child in the |
family and school, laurance Erlbaum s

« Scheetz nancyA. Orientation to Deafness (2000), Allyn and Bacon )

_ O

Suggested Reading: S
4

s Corter” Mairian. (1966) _deaf trar}szis_tlons :Deaf famj_hcs deaf communities and deaf -~

" identities; Jessica Kingsley publlshcrs' o B - L L

» Brown Ivan and ray Brown {2000), Quahty ofllfe and dlsabzhty E N _ D) e

e Marscark m and Clark M.D. , Psychological perspectives on deatness Vol I & II, 1998 I “ ‘

» Beazley Sarah & Moore Michele, Deaf children their families and professionals :
dismantling barriers, david Fultron publishers (2005) - . U

» Ed Par Ila, Cultural diversity and the dcaf experiences (1966), Cambridge university O
press, USA : -

e Caspe, M., Lopez, M. E,, Chu, A,, & Weiss, H B. (2011). Teaching the teachers: . ©
Preparing educators to engage families for studenr achtevement Cambndge MA: O
Harvard Family Rcscarch Project. _ . )

%
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D 17 REA.DING AND REFLECTING OP‘{ TEXT <
Course code: D 17 Credits:::oz A < .
Contact Hours: 30  Notional Hours : 30 [ )

- __ Marks: 50 J

)

Introduction: S : o

One of the.core areas that schools focus upon is age apprppnate and fluent literacy skills. Hence, e

aspirant graduates.-who iritend to make carcer. in education -must. be: goad readers and good ¢

H

writers (in fiterally: sense). Due to several reasons, a student teacher like “you may. not have
adequate skills, interest and motivation for reading and. wiiting: Here i is ‘a skill.based:and -activity .
~oriented course designed to give you an opportunity to loolk:at reading writing seriously, releamn .
it as a professional activity, apply it for students with special. needs and enjoy it like never - . Gir

before.

Objectives
After completing the course the leamers will be able to:

» Reflect upon current level of literacy skills of the self
Show interest and begin working upon basic skills reqmred to be active reaclers in

L ]
control of own comprehension.
. ad/\ 104
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Show frerest and begin wmkmg upon basic skills required to be independent writers
understanding adequatg intent, audience and organization of the content. .

Prepare self to facilitate good reading wriling in smdents across the ages.

*
Find reading writing as learning and recreational tools rather than a course task.

vlodule 1:Reflections on Literacy
t.1 Literacy and Current Unuversity Graduates: Status and Concerns
1.2 Role of Literacy in Education, Career and Social Life |

1.3 Literacy, Thinking and Self Esteem
1.4 Literacy of Second Language / English: Need And Strategies

1.3 Basic Braille Literacy

Madule 2: Reflections on Reading Comprelension

i} Practicing Responses to Text: Personal, Creative and Critical

1.2 Meta Cognitive Awareness of Reading Processes and Strategies Applied for Meaning
Malking
1.3 Developing Good Reading Skills and Habits in Primary Level Students: Activities And

Strategies
- 1.4 Basic Understanding Of Reading Comprehension Of Children With Hearing Impairment

L4

And Learning Diability

Moduie 3: Skill Development in Responding To Text -
3.1 Indicators of Text Comprehension: Retelling, Summanzmg, Answering, Predicting,
Commenting and Dlscussmg
3.2 Practicing Respondmg To. Text (Using ‘The lndlcators) For Recreational Reading
Material (Narrations) And School Textbooks (Deseription)
3.3 Practicing Responding To Text (Using The Indieators) ForReports, Policy Documents
And News (Expositions) And Editonal, Academic Art:cles Advertisement * Copy,

Resume (Argnmentation)
4 Practicing Web Search, Rapid Reading And Comprehensive Reading

Module 4; Reflecting Upon Writing as a Process and Product
1.1 Understanding Writing As A Process: Content (Intent, Audience And Organization)
-, 2 Understanding Writing As A Process: Language (Grammar, Voeabulary, Spelling)
4.3 Understanding Writing As A Process: Surface Mechanics (Handwriting, Neatness,

Alignment And Spacing) )
4.4 Practicing Self Editing And Peer Editing Of Sample Texts >
4.5 Practicing Evalnating Students Writing Using Parameters: Productivity, Correctnesg,

Complexity, Text Organization And \Ligc_rary Richngsse . (%3‘
a7 (Acad) .
Rajastban
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3.3 practicing Writing: Picture Description/ Expansion Of Ideas / Essays / Stories
5.4 Practicing Daily Leaving Writing:-Applications / Agenda - Minutes/ Note Taking
5.5 Practicing Converting Written [nformation Into Graphical Representation

3.6 Pmuu ing Filling Up Surveys, Forms, Feedback Responses, Checklists
S 7 Reflections On The Course: From Theery Te Practice To Initiating Process To Improve

=
A

"n'

Sffl[x
Fauds on Experiente for notional hours: (ANY ONE) 30 s (5 Marks)
Have a peer editing of {ndependently written sssays and diseuss your reflections upon this

experience.
:2. Prepare a feedback form for parents and for teachers focussing on chf&,rcnces in the nvo

* forms due to different intent and audience.
3. Develop a shott journal of graphical representation of 3 newspaper. amcles on school

: education usmg the options given in 2.4.
4. Visit 2 book store for young children, go through the available reading materdal including
exercise books, puzzles etc and make a list of useful material {Ur developing early

« literacy skills.

Transactions
It is highly recommended that this course reaches meta-level understanding of own reading

process by the student teachers. Hence lecturers are suggested to float the theory bare minimum
focussing more on ‘insights through practice sessiuns’. To keep the motivation high and
complexity low the tramsactions must fnvulve hands on activities based on the.units of the course.
The terminelogy used in units is more for the understanding of the lecturers than the student
teachers since this is a newly introduced course in this revised syllabus. Experiential didcussions,
wzam tasks and internalising learning by deing are expected to obtain best outcomes. Bvaluation
must target process of reflecting upon own personalised insights into reading-and responding ta

+

xts. Mence, entire infernal assessmenit must fosus on progressions theough activities rather than,

written tests,
+

Essential Reading
o Soundarapaﬁdian, M. (2000). Literacy vampaign in India. Discovery Publishing House:
New Dc!hx

May, Frank B. (2001). Unravelling the seven myths of reading. Allyn.and Bacon: Boston
Tovani C & Kcene,E.O (2000).1 Read T, bur I Don't Get It Comprehansion Strategies
Jor Adolescens Readers. Stenhouse Publishers

»  MceGresor T(2007). Comprehension Connections:
Heinemann Educational Books ‘

. @
-
»

Bridges io - Strategic Reading.

168

e S m e




=

1}

Suggested Readings:

3

Anderson, R, Hliebent, E., Scott, 1,
sadders: The report of the couumsswu on reading. Washington, DC: Nationaf 'mmutu of

£ d weation and the Center tor the Study of Reading.

ASER report of 2015: Pratham Publication

MeCormick;- Sandra. (1999). Instructing students who have literacy problcms;_(s“‘)

el New Jersy -

Aulls, Mark W. (1982). DeveIOpmg readers in today's elementary school. Allyn and'

Bacon: Boston
Heller,' Robert. (1998). Communicate clearly. DK Publishing: New York. *

May, Frank B. (1998). Reading as communication. Merrill: New Jersy

Gallangher K { 2()04)ﬂeepar Reading: Compre/rendmg Challenging Texts. Stenhouse
Publishers

Miller.D (2002).Reading With Meaning: Teaching Camprciwnston in the Primary
Grades. New York: Stenhouse Publishers .

Baniel, Anat. (2012). Kids beyond limits. Perigee Trade: New York

Pandit, Bansibihan, Suryawanshi, Dhyane Kute & Meena Prakash. (2007)
Communicative language teaching in English: Nityanutan Prakashan: Pune

Paul, Peter V. (2009). Language and Deafness. Jones and. Bartlctt: Boston

Ezell and Justice (2005). Programmatic Research on Early Literacy: Several Key'

Findings. IES 3rd Annual Research Conference: American Speech Language & Hearing

Association (ASHA).
Frank, Smith (1985). Reading without Nonsense. New York: Teachers College Press,

10027. .
Luetke-Stahlman and Nielsen (2003) Early Literacy of Kmdergartners with Hearing

Impainment. High Beamn
Research The Gale Group, Inc.c& GRIN Fublishing Munich Germany.

3 18 DRAMA AND ART IN EDULA‘I’IOI\'

Course code: D 18 2/:; /ﬁ‘r’/ Credits: 0z
Regis

Contact Hours: 30

n
Umverm ‘Y f‘ila)aslb" Notional Hours :30

Marks: 50
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introduction:
Tndia has an excellent historical backdrop as well as contemporary taleats in the field of art
Howéver, it is debatable whether the same has been translated into our school system effectively

Do most of our students get exposure to a variety of activities involving knowing, exploring and
agpreciating art? Most probably they do not. It is tume that we take a fresh look at what art
education is*and what role it plays in school education. More than anything, art education is also

expected to enhance learning, And do teachers know how to go about it to achieve it2 Here is an

Opporwmty to faciltate the art within you which it turn will reflect art in within studerils,

Imvortant Note: for a smdcnt teacher with digability appropnatr: learning altérnatives are to be
siven by the college. For example, a candidate with blindness must get alternative learning

opportunities and evaluative tasks for visual art or a candidate with deafness for music art —~ if

and when needed.

Ohjectives

Afer completing the cowrse the leamers will he able to:
Exhibit Basic understanding in art appreciation, art expression and art education
Plan and implement facilitating strategies for students with and without special needs
Discuss the adaptive strategies of artistic éxpression
Diiscuss how art can enhance learning

-

W,

L]
i &
L]

Wodulel:Introduction to and art Education
1.1 Ast and art egl.ucation: Meaning, scope and difference
1.2 Arlistic expression: Meaning and strategies to. facilitate
1.3 Art therapy concept and application to studerits with and without dxsabumes
t.4 Linking Alt education with multiple intelligences
|.5 understundisig emer gmg expresgion of art by studesits

Module 2; Performing Arts: Dance and Music

2.1 Range of art activities related to dance and music
2.2 Experiencing, responding and appreciating dance and music
2.3 Exposure lo selective basic skills required for dance 2nd music
2.4 Dance and Music: Facilitaling interest among students: planning and implewenting

" activities
o .. e - | R . . . *
2.5 Ephancing learoing througth dance and musie for children with and without special needs

strategies and adaprations

JModule 3: Performing Arts: Drama

-

3.1 Range of art activities in drama <
3.2 Experiencing, responding and apprecisting drama

' ) ; » eadd ] 108
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3.3 Exposure to selective basic skills required for drama

3.4 Drama: Facilitating interest among students: planning and implementing activities

3.5 Enhancitig leaming through drama for children with and without speeial needs:; stratapieg
. -t

. and adaptations

Module 4: Visual Arts :
1.1 Range of art activities.in visual arts.. .. '
| .2 Experiencing, responding and | appreciating visual art
1.3 Exposure to selective basic 1113 in visual art
1 4 Art education: Facilitating ufg:rest among students: planning and lmplgmcntmg activities
5 Enhancing leaming ‘hrc;ugh‘iwsual art for children with and without spesial needs:

stratciies and adaptations

fiodule 3: Media and Electronis Arts
5.1 Range of art activities in media and electronic art forms
cxpcriencing, responding and appreciating media and electronic arts

3 Exposure to selective basic skills in media and eleetronic arts :
5,4 Media and electronic arts: Facilitating. - interest among smdents %plamﬁng -and

unplementing activities fg
5.5 Enhancing leaming through mcdm and electronic art fc; ¢ children with and without

special needs strategies and adaprations

L]

}_.I:zuds on Experience for notional hout.' : (ANYON’E) 30 Hrs (5 Mnrks)

, 1. ‘hot sehting’ activity for historical 7 contemporary personalities wherein students play the
role of that personality to advocate histher Gpi:ﬁaris/decisions/lhougﬁt processes. (for

example, Akbar, Hitler, Galileo, Bhagat Singh stc)

Portfolio submission of the basic skills exposed in-any vne of the art forms of choice. -

Write a self reflective essay on how this course on art will make you a better teacher. |

Leamn and brielly explain how music notations are made. Submit a brief report OR leam,

and explain the conecept of composition:in visual art. Submit a brief report. Ok‘;inake and

B o

submit 2 sample advertisement for a product OR Learn Mudras of a classical dafjce forms

and hold a session for the students on %j Submit photo report of the same OR €amry out

web search on Indian sculpture and subjgit a brief compilation.
Observe an art périod in a special schoo’gand briefly write your reﬂecuons on it.

3.
& ansachous
C_un‘*ic‘ulum transact_ions of this course are recommended to involve holistic teaching learning
rather than the conventional ‘unit by unit’ steps. More number of local visiting faculties may be
invited to talk abodt the ideas and its applicability in art education. Collaborative sessions and
vorkshops with lo2al B Ed colleges (in general as well as special education) will help students

1069




sec the diverse perspective of art appreciation. Transactions of this course may invoive studeni
demonstrations, role plays, hnnds on experienges with basic skill development and outdoor visits
for exploring best practices of art education for students with and without specral needs.
w1 swotegies may focus reflections and innovative ideas rather than theoretical data

T
sovaiuad

based mformanan.

Essential Reading:
Finlay, Vietoria. The brilliant History of Color in Art. Getty Publications. China

=

Shirley, Greenway. (2000). Art, an A to Z guide. Franklin Watts: USA
Vaze, Pundalik. (1999). How to Draw and Paint Nature. Jyosna Prakashan: Mumbai ’ '

Ward, Alan.(1993) Sound and Music. Franklin Watts: New York

Suggested Readings:

Beyer, L. Lonéion. (2000). The arts, popular cLilt_urt: and social change

Heiler, Robert. (1999). Bffective Leadership. DIC Publishing: New York.

Greene, Sheila & Hogan, Diane. (2005).Researching children's experience. Sage

@

®

s i

Publication: Londen’
. Perigee Trade: New York

»  Bfand, A D.( 1990) A /ustaty of drt Education: Intellectual and social currents in
teaching the vuz.ra! arts. New York, NY: Teachers College Press.

C. Lewicecki-Wilson & B. J, Brueggemann (Eds.), Disability and the teaching of writing:

A critical sourcebook. Boston, MA: Bedford/St. Martin's.

L. Nyman & A. M. Jenkins (Eds.), fssues and approaches to art for students wztir special

needs {pp. 142—154). Reston, VA: National Art Education Association. .

Gair, S. B. (1980). Wnting the arts into md;mduahzcd ‘educational programs. Art

FEducation, 33(8), 8—v1 1

-

0 19 - BASIC RESEARCH AND STATISTICS

Course Code: D 1Y Credit: 2
Notional Hours 30

{ontacy fours: 38
Marks: 50

Objectives: After completion of this course the student will be able to

e Describe the concept and relevance of resgarch in education and special educ,a[zon
(u“
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Develop an undersianding of the research parc)cess and aeguire ro»npwenc.u Sfor

conducting a research
Explain the various typed of tools used in conducting research
Daoscribe the methods of measurement ard organization of data

daply suitable measures for data anulysis

Module 1: Introduetion to Research

1.1 Scientifie method

1.2 Research: concept and definition

1.3 Application of scientific methad in research

1.4 Puspose of research
1.3 Research in education and special education ¢

i,

Module 2: Types and Process of Research

2.1 Types of research
- Basie/Fundamental
- Applied
- Action
2.2 Meathads of Research
3 E' JLLS,: of research
election of problem

I./'\.

- Foxmmaucm of hypothesis
- Collection of data
- Analysis of data & conclusmn
2.4 Action research in teaching leamning environment

2.5 Professional c,Qmpct;ncms for research

-

2.

Module 3. Toeols of Resaarch

3.1 Tests; Norm referenced, Criterion referenced, Teacher made
3.2 Observalivn schedule

3.3 Questionnaire

3.4 Rating Scale

3.5 Checkdist :

Module 4 Measnrement Scale and Qrganization ofData

4.1 Data: Continuoug and discrete

4.2 Scale for measurement: Nominal, Ordinal, Interval and Ratio
4.3Array and Frequency distribution.

4.4 Frequency polygon

4.5 Histegram

Modulc 5 Descnpnv ¢ Statistics
1D cscrtpnve statistics: Conecept and apphcatmn
52 Maosures of candral tendency: Mean, Median and Mode,

P

5 J ML.CLSUT(“' of Dispersion: Standard deviation and Quartile deviation

4 Correlation: Product Moment r and Rank Order . 1~ I
. Mgmrar (Aca(} \" 1i;
. S L Jorsity ofRﬂ}a%i !
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- 5 Graphic representation of data

wl i
-angactions: - . - ;

; oach than mere ‘
aFricular transacnom. for this course must involve more pfﬂgm'ﬂnc ac?prro active attitude W s;
coretical discussions. Best outcomes in terms of understanding, skills an 1 Spwell linked with / ‘

- wards rele of envirdnment and Family can be-obtained :fhdu‘: czcl;rzz{ by others and their L .
carri _

pericnces. Focus has to be plated on wderstanding researct licability to bc emphasized. .

licomes. Also minimum jargon to be used with more app -
valuations too will involve application rather than theory. |

- ONE . 30 Hres($ Marks
ands on Experience for notional hours: (ANY ONE) 30 Hes(51 )

Develop a schedule for observing classroom behaviour
2. Submit an outline for an action reséarch

—
S
v R mone, ‘o

()
(1
ssential reading ' o (___)‘
* . Best, 1.W. and Kahn, J.V. (1996) Research in Education Prentice-Hall of India New
Dethi P indi
»  Duoley, D. (1997) Snciel Research Methods. New Deihi: Prentice-Hall of ‘ ;a- , £
> Grewal, P.S. (1990) Methods of Statistical Analysis. New Delhi: Sterling Publishers g '
¢ Guptha, 8. (2003) Research Methodology and Statistical Technigues. New Dethi: Dccp
t
Deep Publishiag. '
* Koul, Lokesh. (1996). Methodology of Educational Research. New Dol Vi (s
Publishing House - :
L . . sations ' !
Potti, L.R. (2004) Resevieh Methodvlogy. Thiruvananathapuram: Yamuna Publication
. {
suggested Rending

New York
Gohen, J. (1988) Statistical Power Analysis for the Behawora! Seiences. Nev 8
Academic Press

Sage
Greene, Sheila & Hogan, Diane. (2005} Researching children's’® expericnce. Sag
Pui:tm tion: London -
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1

Semesier-§ Credits: 02

OR VI OR MD

Hours: 60

IMP: Practical activities in this section must be conducted on children with LD OR ID OR ASD

Marks: 50

-

# Task Educational! | Specific activities Hrs  (Marks | Submissions
settings ;
1| Visit to special | Special Study the infrastructure | 18 B E
school school available in a special school | Any 3 |10 Report
i ! for children schoo including _‘
' l . Is reflections
2 | Identification of Study the summary report | 18 20
Needs & its of the evaluation carried out
implications on any two children &
study its implications in
terms of  educational
_ placement . :
3 | Classroom f Observe the teaching in any | 24 20
teaching one special classroom and »
.ohservation write reflections -
TOTAL 60 50
T 2 TDisability Specialisation(Hearing Impairment}
Semester-II Credits: 05 Hours:150  Marks:125
F# | Tasks “ducati- | Specific activities Hrs Marks Submissions |
? onal
: | settings ,
; U hesessment | Iastitute | *Observation of: BOA, conditioned Pure Jounal with
‘ ! of heartng | /clinic | tone Audiometry, VRA  ,Speech {30 |20 reflections
Audiometry , Hearing aid trial & hearing
aid testing
*Studying 10 Audiograms and .noting
the diagnosis and recommendations
*Practicing Ling’s 6 sound test | J

Reglst%“:;tdq}
. j
Uﬂlk Tﬂ"ﬂf\?‘h’ L@\ ~ .

Py o=
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E 2: Disability Specialisation(Hearing Imﬁai’rment)

Semester-II1 Credits: 04 Hours: 120 Marks: 100

(2 T Assessment | Institute | *Listening to speech of children with and Journal with
of speech fclinic without heanng loss and identifying reflections
parameters (Non segmenlal, segmental &
supra segmental) - 3 children each E
*Observing speech  assessment
{screening) — 2 children 30 120
*Carrying out speech assessment -
( screening) -2 chJIdren
*QObserving speech assessment using
standardized tool —2 children

13 | Assessment | Institute/] *Studying & ‘describing standardized Journal with
of language | clinic language tests — I number reflections

*Observations of any one test
administration — | child

*Administering any 1 test in a group 36 (20
*Qbservation of developmental scale-3

children

* Observing a reading comprehension

test- 1 group of students of primary level ‘

4 | Assessment | Institute *Studying & describing DST, GDS, Journal with
in /Clinic | CPM , SFB ,VSMS reflections
developme *Observing assessment of - children
ntal using any two of the above 36 |45
psychology *Studying 10 assessment .eports and

noting the diagnos's and
recommendations '

5 | Leaming Institute | Finger spelling, daily phrases, short |18 |20 Recording
Basic level | /Clinic | structured conversations . -of outcome
ISL OR for 10 mins
ISS FE

TOTAL f )1 450 | 125 ]

[# Task Education | Specific activities N Hrs (¥farks{ Submi
al settings ssions
! Aural Institute / |-Carrying out daily listenipg checks ony 6 ilo

~
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irtervention

|
|

Chiue

| children with hearing impairment (3

chuldren)

-Use Aided Audiogram for (2 children
each)

A Linking Ling’s 6 sound test
B. Selecting modahty of
(auditory, speech
combination)

training

foral vs manual)

reading, |

C.Selecting method of communication: |

Speech
intervention

Clinic

- ®bserving individual speech teaching
sessions (2 children)

.~ Observing group teachmg sessions (2

- children)

- Planning and executing lessorl plan
for teaching non—segmental
segmental "and supra s¢gmental
aspects of speech (2 children)

I L
i

0 .

Learning

L and
praciicing
ISL

Institute /
school /
ISL center

commpn phrases, conversations, sample
subj edbitexts, stories in signs..

and tal¥&ht by certified sngner)

To learn and practice basic vocabulary; |

(Prcfz%bly involving-.a Deaf mdlwdual '

Lo

Classroom
observatiost
of teaching

‘ ';S_pecial

school for

-children

with

| hearing
1 impairmen
t

Preschdol - Observing and | Hrs.
reporting classroom :teaching: for
various subjects as per. the, time
table of the school- Mmlmum 18
school periods '
-Language
~subjects
-go~curricular

Primary Qbser'v’idg f':‘1‘r‘1d l
reporting c%:sroom tcaching f'or'

various subfects as per the’ ume
table of the school- Minimum’18
schob! periods

-Language

-school subjects 4
-co-curricular 4

4

4

e
+

-
j Leison

Institute

Supervised activity by college faculty
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yov

planning _ with specific feedback | )
;] 6 | Delivering Special | 20 lessons {Science/Maths-5, Social | 30 50
: Lessons school Science- 5, Language - &8, Art —2)
7 Individualiss 5 lessons on | student | 5 10
ed lessons « :
8 | Delivering | Inclusive |4 lessons of school puriods indicating | 6 00
) | lessons school appropriate curricular agdaptations
TOTAL » - v = [120 100 T
S
E 1: Cross disability & inclusion-(Of—her disability)
i
Semester-1V Credits:4 Hours:120 Marks: 100
[ # Tasks ducational| Specific activities Hrs Warks Subm |
- settings o 7 “Ls ission
1" | Infrastructure of ‘Studying the exient of barrier] . .
an inclusive free environment ( ‘infrastructuré | 40 | 20
school . including assistive devices
. Inclusive | human resource. ‘& inclusive r
school teaching practices)availablé in ax ,
' inclusive sehool 3
2 | Classroom Observing  10.- Jlessons ( 3|
teaching language + 5 subje cta)and writing ] 40 | 40 Report |-
observations report P " {1 with
3 | Assisting Working as tcacher ass:stant for:| ¢+ | reflect-
Teacher prayers / assemblv cheeking | 40 | 40 ions
hearing device, artcndancc ome | f'
work/class work, ,wmmg anes,-'r‘ﬂ ;
preparing TLM, tvacf»ung grictice T
sessions recap:tulat:oh and break |
[ I times, ___‘
TOTAL : 120 | 100
1 '
REAF K IELD ENGAN GEMENT
2Ty 11
‘ % < &1 \1‘5‘\339 . l‘.’i."\\\_ - 6
. “C \$ iia“sg‘m‘ : e b ;
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F1 Hearing Impairment

’Semester-IH. Credits: 03 Hours: 90 Marks: 75

hY

Setting: S'pecml school for the deaf _ .

[# ] Tasks Spec:ﬁc activities Hrs arks [Submissions
I | Teacher Working as teacher assistant for prayers /.| 18 10 Journal of
* assistant | assembly, checking hearmg deviee; | daily
ok attendance, home waork/class work, writing | - reflections
diaries, preparing TLM, teaching practice | and leaming
, - sesstons: recapitulation, and; bréak times, . ,
2 | Practicing | Undertaking. ~continuous fwhole day‘.f; 18" 110 Daily diary |
functioning feaching using. daily dxary system f'orJ k
as a teacher | planning and recording. : .
&k i . b
3 Understandi Assisting ‘in- cxamrrelated planmng, scttmg.' 6" |10 Portfolic  of.
ng question  papers, assessing, entenng- ' ‘assessment
examination | outcome in records, writing progress. : activities
‘ ** reports, fcedback to. students and. parents, i
.t drawing pedagogie decisions. T I
4 | Understand | Participating in  School committees:[ 12 i |10 "
ing beyond | meetings, Sports, Picnics, trips, wvisits, | .
.classrooms | Parent Teacher Association (PTA) meeting, }r
competitions, = Celelrations, = annual’| = | 3
gatherings, medical.check ups ~any 3 Iy o .
" | Developme [ Developing 3 TLM: and 10 waorksheet.for | 18- * {10 TILM
at the assigned class ' | L
teaching
fearning
.l material
(TLM), ?‘
worksheet, . ‘ 1 4
6 | Document | Reading and reporting on academic {6 |10 *
| study calendars, time table, diaries, work books, |- -
' progress_reports, case files, parent meeting
reports, certificates, forms to avail
exemptions and concessions, assessment | !
117

Dy ngl (Acad )
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.
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formats for pre schoal T

7 | Use of | Using technology for classroom teaching, | 6 00

internet and | art educatién, record keep'mg,

modem comununication,  downloading  power ’

| techno logy | peints, AVs  for concépt developmeént

for involving students ' '

improving

the _cléss

Processes
8 | Program | Power point presentation on consolidations, | 6 15 - '

end reflections and take away points from field |

presentatio | engagement to be able to become ateacher:

n ‘ ' -

TOTAL S 90 |75 i

score 5 repeat the placement

* For these tasks each student will be assigned a class. The c!ass teacher is expected to support

as a long ierma smeator for the student placed in her / hxs class.

F2 Cross disability & inclusion (Other d—isabifli'.lty)

Semesier — I'V Credits: 4

1]

Hours: 120 '

Setting: Special school of other disability than HI

'_ "Marks: 100

* Certificate from school head grading the performance On 10 pomt scale. Candldates below the

3\
?‘-Q‘E\ﬁ \?\)?.

RS

# | Task Specific activities Hrs Marks | Submissions
1 | Teacher Studying the background of the | 42 Journal of
! assistant children in the allotted class & 40 daily
; f working as teacher assistant for reflections and
| prayers / assembly, attendance , home learning
1 onrk/class work, writing djaries &
R
(\N‘" 118
v ’Q-ﬂés‘w o
7



B . assisting in school celebrations
2 | Documeht Reading and reporting on academic Journal on
* | study calendars, time table, dianes, work | 12 10 reflections
' books, progress Teports, case  files,
- .| 3parent meeting reports, certificates,
forms to avail exemptions and
concessions, assessment formats for |
o pre school ' ,

3 Use of | Using technology for .classroom School head’s
internet . and | teaching, art education, record | 18 00 . certificate
modemn keeping, communication,
techunology ‘downloading power points, AVs for _
for improving | concept  development  involving
the class | students ‘ o
processes : ! p N _

4 | Understandin: | Participating 'in School committees 36 2125 "School  head|

“ig beyond ; meetings, Sports, Picaics, trips, visits, ‘ | sends marks-to-
" | classroomas | Parent ‘Teacher Association (PTA) fcollege as per |
meeting, -competitions, Celebrations, ‘performance
annual gatherings, medical cheéck ups '
) ~any 3 ' ;
5 | Program end | Power point presentation: .on| 12 ‘25 j
- prescnt-ation consolidations, . reflections and take j 9
1 away points from field engagement to '
be able to become a teacher ) -
TOTAL '

118




1" 3: Inclusive School

Semester-1V  Credits: 04 Hours:120 Marks: 100 X L)
Setting: Inclusive school having children with any disabilities -
- + (D
| # | Tasks Specific activities TH:_‘S Viarks | Submissions | . y \
! Understanding | Studying the background of children in 106 3 Report  with ’
the children in | the allotted class annexures & )
the classroom reflections o
2 Understanding | Studying the half yearly, monthly & unit | 12~ |5 L
the plans plans & calendar of activities and ¢
progress report !
3 Teaching Assisting the teachers in ‘adaptation of | 60 50 ®
support j content, lesson planning, schedulfng; O
i | resource mobilisation &preparing TLM
' planning celebrations - ,-,'A Y
4 | Remedial Teaghing special children fbr specwhscd 30 (30 .
support support for  achieving Lhe contcn; . ) )
mastery- 2 students . . ?\3 '
5 | Involvement in | Assist the teachers in deveIOpmg teacher | 12 10 >
Student rnade tests, markmg scheme scoring . (-
evaluation key,exam superwszon evaluation of L0
o answer scripts & reporting o o
AT . : ( -
| ]ToTAL . \(]@// 120 | 100 $
h ot Aca'dg !
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